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CHAPTER I
INTRODUCTION
Within the past several years, portfolio assessment has been 
showcased as an alternate method of evaluating student work in one 
or more subject areas, particularly reading and writing. 
Recognizing the unsoundness of over-reliance on formal, 
standardized achievement tests to gauge student progress, some 
administrators and teachers, especially those at the elementary or 
middle school grades, have been turning to portfolio assessment as 
a supplemental classroom assessment, not only as a means of 
determining student growth but as a means of informing instruction.
As an English/Reading teacher, the writer is naturally 
interested in expanding students’ reading and writing 
experiences. Both reading and writing are dynamic, interactive 
processes, and it follows that they should be evaluated as such. 
The writer's interest in portfolio assessment began as she 
learned that the portfolio assessment places primary emphasis on 
the student's strengths while informally charting reading/writing 
growth and progress. The student also develops a true sense of
direction because s/he collaborates with the teacher to set 
achievable goals, which in itself is a positive, motivating force 
for creating self-esteem. After goals are agreed upon, periodic 
conferencing occurs as the contents of the portfolio are examined 
in detail by both the teacher and student.
Of course, this requires a commitment of time, a willingness 
from teachers to coach and give up total control in the 
classroom, as well as a willingness from students to work with
and learn from one another in order to assess their own literacy 
and explain their progress. Obviously, these hallmarks are 
worthwhile, and as such, the writer believes them to be 
contingent with her basic philosophy of teaching.
Using portfolio assessment in the classroom is also another 
promising way of giving ownership to students. Traditionally, 
language arts teachers have made all the decisions about what
students read and write and then have tested them on the
information. The portfolio, however, allows students freedom to 
choose what they want to read and write while providing 
flexibility as they get better at both. The writer finds this 
especially intriguing, particularly at the secondary level where
curriculum demands often make it more difficult to individualize
student learning. It is to this end, where perhaps portfolio 
assessment is needed most, that the writer wants to direct the 
research for the project.
Statement of the Problem
Because the use of portfolio assessment is relatively new in 
the language arts classroom, particularly at the developmental 
English, secondary and/or college level, and because it is an 
informal, flexible record of a student's progress, a need exists 
to develop criteria and materials for using portfolio assessment 
in the reading/ writing classroom. The purpose of the study will 
be to design a handbook of ideas for secondary and/or college
2
developmental reading/writing teachers to assist them in
understanding and implementing portfolio assessment. The Review 
of Literature will present the rationale behind portfolio 
assessment while the handbook will provide specific ideas to 
build portfolios, ways of using students' work to assess growth, 
and reading, writing, speaking, and listening activities and 
strategies that inform instruction.
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Definitions of Terms
Attitudinal awareness-- The process a student goes through to 
develop an awareness of his own reading\writing interests, 
habits, and .
Assessment-- The gathering of data, usually quantitative in 
nature and based on testing, which provides the information for 
evaluation to take place.
Authentic assessment—  Assessment which is based on actual or
real reading or writing that is derived from classroom
assignments or student selection.
Metacognition-- "An awareness of one's own knowledge and thought 
in terms of a specific task. Metacognition is what readers know 
about themselves, about the text they are to read, about the 
requirements of the task they must complete to provide evidence 
of their learning, and about whether they have the necessary 
strategic knowledge to complete the task successfully"
(Alvermann, Moore, and Conley, 1987, p. 166).
Performance assessments-- "Evaluative measures that mirror the
4a c t u a l  t a s k s  n o r m a lly  a c c o m p lis h e d  un th e  i •»',»! ‘V? in  t h e
c la s s r o o m  (W ern er, 1 9 9 2 , p .  4 1 6 ) .
P o r t f o l i o —  "A s y s t e m a t i c ,  p u r p o s e f u l ,  and m e a n in g fu l  c o l l e c t i o n  
o f  s t u d e n t s '  w ork s in  o n e  o r  m ore s u b j e c t  a r e a s "  (D e F in a , 1 9 9 2 ,  
p . 1 3 ) .
T r u s t w o r t h in e s s —  H av in g  s ta n d a r d s  o r  c r i t e r i a  b y  w h ic h  t o  ju d g e  
o r  i n t e r p r e t  t h e  r e l i a b i l i t y  o f  w ork o r  p r o g r e s s  i n  o r d e r  t o  
e s t a b l i s h  c r e d i b i l i t y .
CHAPTER II
REVIEW OF LITERATURE
Evaluation of student learning and cognition has traditionally 
been based on standardized, norm-referenced multiple choice tests. 
Assessment in general, however, is currently being analyzed and 
studied as one important educational area in need of restructuring. 
Nearly always quantitatively expressed, assessment, "the gathering 
of data which provides the information for evaluation to take 
place," is based primarily on the assumption that "objective 
assessment is the most appropriate and reliable means of arriving 
at an evaluation of student performance" (i, 1991, p. 17 and 23). 
What researchers are discovering, however, refutes the 
aforementioned assumption.
In and of themselves, standardized tests do have a place in
educational settings for evaluation of basic skills in subjects at
one moment in time in student development. But, when used to
evaluate the "wholeness" of student performance, they do not
necessarily always serve as reliable means of evaluation. Wolf
asserts that traditional assessment often sends the messages that
(1) assessment comes from without, (sicj it 
is not a personal responsibility ; (2) what 
matters is not the full range of your in­
tuitions and knowledge but your performance 
on the slice of skills that appear on tests;
(3) first-draft work is good enough; and (4) 
achievement matters to the exclusion of de­
velopment (Wolf, 1989, p. 35).
In addition, Willis (1990) argues that most professionals who 
study assessment would unanimously say that standardized 
testing is being required to do more than it was ever meant to do.
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Furthermore, information gleaned from teacher surveys, interview 
studies, and extended case studies would also seem to suggest that 
objective assessment quite often can even have a negative impact 
when "accountability pressures encourages teachers and 
administrators to focus planning and instructional effort on test 
content and devote more and more time to preparing students to do 
well on tests" (Herman, 1992, p. 74). Realistic, good assessment, 
however, is not only developed from current theories of learning 
and cognition, but it is related to learning which is "reflective, 
constructive, and self-regulated" (Herman, 1992, p. 75).
Reading and writing, essential building blocks of learning, 
have quite naturally been the focus of assessment reform. The 
voluminous professional literature suggests that because we are 
moving from an emphasis on mastering learning of reading and 
writing skills or a "product approach" to a more strategic view of 
reading and/or writing as a "process," we must also move from the 
traditional assessment approach of evaluating these areas 
(Valencia, 1987 and 1990; Pikulski, 1989; Jongsma, 1989; Herman, 
1992; Valeri-Gold, Olson, Deming, 1992; Werner, 1992; Herrmann, 
1992). Strategic reasoning that is associated with reading and 
writing has been defined as "the complex thinking processes used 
before, during, and after reading and writing to construct 
meaningful interpretations of text and to create meaningful texts," 
is not only difficult to teach but difficult to assess (Herrmann, 
1992, p. 428). Because of the complexity of strategic reasoning 
employed in reading and writing tasks, it follows that it is
7unrealistic, if not foolish, to believe that one test for all 
students can accurately and authentically account for what 
individual students know or do not know. Valeri-Gold, Olson and 
Deming ( 1992, p. 298) even go so far as to argue that "standardized 
tests are inadequate for decisions involving student progress" 
because they do not account for the fact that students are active 
learners and questioning thinkers. In fact, it is for these 
reasons, therefore, that many educators are investigating 
alternative means for assessing learning achievement, performance, 
and instruction of reading and writing.
One authentic, appropriate, viable, and exciting, alternate 
measure of the reading/writing process is the literacy language 
arts portfolio. Not only has it had a positive impact on students 
and teachers, but it can be used in classrooms from pre­
kindergarten through college (Carter & Tierney, 1988; Levi, 1990; 
Valencia, 1990) or on a larger, school-wide level represented by a 
new emphasis in state testing programs (O'Neil, 1992). Some states 
(Vermont, Kentucky, Maryland, New Hampshire, Pennsylvania, for 
example) are integrating performance assessment, by which 
portfolios are categorized, to compile a more complete portrait of 
student performance in writing and to assess the progress of 
districts and the state as a whole (Wolf, 1989; Tierney, Carter, 
and Desai, 1991; O'Neil, 1992) It should be noted, nevertheless, 
that some experts think the broad range of performance assessments 
will be two to three times more expensive than standardized
assessments to implement, and more important, it is not yet clear
whether most students have had the opportunity to j e c i i n  way., 
measured by the performance assessments (O'Neil, 1990). The latter 
is certainly a valid concern, but one which can also be levied 
against standardized tests. The research seems to indicate, 
though, that portfolio assessment would be excluded from this 
criticism because of the very personal, individual, and authentic 
nature and design of the assessment.
Interestingly enough and of some significance, however, is the 
fact that only minimal experimental studies have been conducted to 
ascertain what, if any, statistical, scientific evidence exists to 
prove either the validity of portfolios or what information is 
provided about students who use portfolios. In researching 
material for Portfolio Assessment Getting Started, DeFina
discovered that
no conclusive scientific evidence has been 
forthcoming to suggest that portfolios are 
an effective means of improving learning or 
a better alternative to standardized testing, 
and there is little research to indicate 
that good teachers learn anything new from 
portfolios. Some teachers have even sug­
gested that portfolio use takes away from in­
structional time (DeFina, 1992, p. 65).
Obviously, this remains an area for development, research and 
study. However, a review of the literature also emphatically 
suggests that portfolio assessment is being used as an effective 
evaluation tool because of its authentic nature and because it is 
in keeping with many teachers' instructional methodologies. The 
reliability of the assessment is that it is centered in classroom 
practice and on the interactive and observational of reading and
9
writing.
Generally, a portfolio is a record of individual learning; it
illustrates how a student goes about learning; it demonstrates how
s/he interacts, intellectually, socially, and emotionally with
others. Portfolios have been defined as purposeful
collections of student work, often showing 
the development of works in progress.
Students usually choose the works included 
and offer reflections on them. Some port­
folios also include other 'indicators' of 
achievement, such as videotaped presenta­
tions, testimonials, lists of books read, 
and even test scores (Willis, 1990, p. 5).
DeFina (1992) also suggests that items of personal significance—  
artwork, diaramas, journals, tape recordings--are also important if 
they reveal something about the student's growth. In this way, a 
portfolio is not necessarily enclosed in a folder per se but can be 
housed in a box, a drawer, cubbie hole, scrapbook, binder, etc. 
According to Jongsma (1989), a language arts portfolio should be 
representative of both reading and writing, and while it is perhaps 
easier to include writing samples, it is nonetheless possible to 
include things like book lists, titles and pictures of favorite 
books, response journals and/or reading logs that track reading 
activities. The important thing to realize is that while providing 
a basis for evaluating the quality of individual students' overall 
performance, portfolios emphasize progress; that is, they chronicle 
students' success rather than lingering on failure.
At any developmental level in the reading/writing classroom, 
there are many possibilities for what can be included in the 
portfolio. (Specific suggestions and examples for what can be
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placed in the portfolio will be included in the sections of the 
handbook). Ideally, items in a portfolio showcase where students 
have been developmentally and what they have accomplished. 
Additionally, selected works are not so much a measure of the 
direction a student is headed as they are a day-to-day reflection 
of learning activities (DeFina, 1992). However, portfolios should
not be mere "vanilla manila" or the traditional theme folder
stuffed with course work. As Jongsma (1989, p. 264) points out, 
"portfolios should not become collections of each week's graded 
papers." To do so would defeat the purpose and overall 
effectiveness of portfolio assessment.
All participants--teachers, students, even parents-- must 
realize, consequently, the underlying purpose of the portfolio 
which is that it is a growing, evolving, changing description of 
students' reading and writing learning experiences that is never 
totally completed (Jongsma, 1989; Valencia, 1990). Similarly, 
Werner ( 1992, p. 417) sees the purpose of portfolios in the 
Integrated Assessment System as giving "'the teacher and students 
an opportunity to collect samples of their work in reading and 
writing and to use that information to track their literacy 
development.'" As such, the portfolio is representative of all the 
products but processes as well in the reading writing connection. 
As a result, by examining and evaluating the processes that 
students go through in reading and writing activities, teachers can 
use this information to direct and inform their instruction, 
thereby developing a more accurate and complete portrait of student
Il
growth.
One of the hallmarks of portfolio assessment is that it is 
"authentic" since it emerges from real or valued, actual reading 
and writing tasks within the classroom environment. Valencia 
(1990, September, p. 60) contends that the inauthenticity of 
"classroom assessments that resembled mini-standardized achievement 
tests" helped bring about the new trend in assessment strategies, 
one of which, of course, is portfolio assessment. Because they are 
authentic assessments, portfolios' greatest value in classrooms, 
according to Farr (1990, p. 103), is that "they allow students to 
discuss their reading and writing with teachers-- and through such 
discussions to become reflective about their own learning." 
However, clearly established procedures for gathering information 
and for evaluating the quality of the information are necessary, 
for they are what Valencia (1990, September, p. 61) calls the 
"trustworthy" elements, essential principles in any alternative 
assessing strategy. In other words, there must be standards and 
criteria by which to judge or interpret the reliability of work or 
progress in order to establish credibility.
Indeed, before that wonderful process of reflection can occur, 
several decisions need to be made by the teacher and students 
before embarking on portfolio use. Some questions to consider are:
1. What is the purpose(s) for using portfolio assessment 
for a particular assignment or class?
2. Who selects what goes into the portfolio?
3. What goes into the portfolio and how much should be
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included?
4. What are the objectives of individual works selected 
for final inclusion in the portfolio?
5. How often will conferencing occur regarding the 
selected pieces?
6. What/Whose criteria will be used in assessing students' 
portfolios?
7. Will traditional grades (A,B,C,) be used to evaluate 
the overall portfolios and/or individual pieces, and 
if, not, what "grading" system will be used?
8. How often will the portfolio be evaluated?
9. Will portfolios also be peer edited and/or graded?
10. In addition to writing samples, what different forms 
might the selected works be?
11. What will happen if a student's portfolio disappears?
12. What might be done with the portfolios? That is, will 
they be sent home or forwarded on to the next teacher?
13. When writing is included, which parts of the process 
will be included? (Heibert and Calfee, 1989; Murphy 
and Smith, 1990; Keene, 1991; DeFina, 1992).
Beyond the aforementioned decisions, of concern to the teacher 
who has never used portfolio assessment is exactly how to get 
started. What specific techniques can be used to build portfolios? 
How can student work be used to assess growth and inform 
instruction? What types of reading, writing, speaking, listening 
activities and strategies best promote self-assessment and/or
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inform instruction? As previously stated in the statement o f  
purpose for the study, providing practical suggestions and examples 
to answer these questions is the basis for the resource Handbook of 
Ideas for Implementing and Understanding Portfolio Use at the 
Developmental English, Secondary and/or College Level. A
prerequisite for establishing portfolio use at any grade level, 
however, is to clearly introduce the concept of portfolios to 
students. To do so is to have thoroughly thought through one's 
criteria. Rief (1990), a classroom teacher who has successfully 
used portfolio assessment, has written that she imposes the 
external criteria, but the students impose the internal criteria. 
That is, she requests that two or three of the students' best 
pieces from their working writing folder per grading period be 
included in the portfolio as well as self-evaluations of process 
and product, and a reading/writing project, usually finished at 
year's end. The students, on the other hand, have the 
responsibility of deciding which pieces from their working folders 
are their best. The students are also encouraged to add at least 
five pages of rough draft per week to their working folders, read 
for at least a half hour per evening, set reading and writing 
goals, and routinely evaluate and arrange pieces from most to least 
effective (Rief, 1990). If the students accept this responsibility 
for monitoring their own progress, they will be learning to reflect 
on their own reading and writing in an appropriate, critical way.
Some general suggestions for "getting started" have also been 
provided by Valencia for creating reading portfolios, but the
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underlying guidelines and rationale arc ,• to a wide 
variety of portfolios. Essentially, the range of items is 
encouraged to be wide and diverse, including both print and non­
print materials, but the key to successful use is in being 
"selective" about what is included (Valencia, 1990, January, p.339)
which follows what Rief had determined as her students' "best"
work. According to Valeri-Gold, Olson, and Deming who cite Busboom 
(1992, p. 300), to develop a portfolio approach at the college 
level that is literacy based, the model should include four major 
areas: "attitudinal awareness, process, product, and evaluation 
and feedback." And, as always, clearly defined goals and criteria 
for grading are a prerequisite so that students and teachers can 
reliably assess what they "know" about their progress.
The results from this type of metacognitive awareness will 
serve a variety of purposes and produce a number of benefits. 
Citing Vacca and Vacca (1989), Rousculp and Maring (1992, p. 381) 
contend that "it is not enough for students to know something; they 
must also be aware of how they know it if they are to become 
independent learners." Certainly, any assessment that promotes 
independent, life-long learning is worth trying! Reflecting on 
work and the thought processes employed to complete or improve a 
reading/writing task that eventually becomes a showcased item in a 
portfolio empowers students by enabling them to respond to their 
own learning. It also increases opportunities for continuous 
feedback between student and teacher.
Journal of Reading (1990, p. 644) aptly sums up the benefits
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of this important assessment tool by stating that "portfolios 
illuminate the path for dynamic, interactive readers," and, the 
same might be said of writers as well. As a way to evaluate the 
total student performance, portfolios offer teachers insights into 
their students' maturity, self-esteem, reading and writing 
abilities, and as previously shown, they are also excellent 
vehicles for student self-evaluation. The "thoughtful mastery" 
that comes as a natural result of portfolio use not only meets the 
goal of our newer notions of assessment (Stayter and Allington, 
1991, p. 146), but most important, portfolios can have a profound 
effect on students as they are afforded the opportunity to evaluate 
and reflect on their own learning as they come to understand their 
own strengths and needs. Reporting on the results of the 
Harvard/ETS/Pittsburgh Public Schools PROPEL project, Wolf (1989, 
p. 39) concludes by asserting that portfolios' value lies in the 
responsibility that students assume, in the "enlarged view of what 
is learned," in the encouragement of process, and in the 
"developmental point of view" that is endorsed for both teachers
and students.
Ultimately, responsibility for learning rests with the 
students, but "it is when students and teachers are collaboratively 
involved that the greatest benefit is achieved" (Valencia, 1990, 
January, p. 338). As students become aware of and develop 
essential learning behaviors through keeping a portfolio, they gain 
tools for success in tomorrow's world. They learn the joy of
creating and exchanging interpretations, and of expressing them in
16
writing, writing, and speaking, and most assuredly, come to realize 
something about themselves in the process.
CHAPTER III
METHODOLOGY
The idea for designing a Handbook of Ideas for Understanding 
and Implementing Portfolio Assessment at the Developmental English, 
Secondary and/or College Level came while completing course work in 
Reading in the Content Area. Initial reading and research 
indicated that while portfolios were being used in elementary and 
middle school classrooms, criteria for using portfolios at the 
secondary and/or college level was not as prevalent, and therefore, 
portfolio use was not as widespread. Designing criteria for 
portfolio assessment to be used in an upper level developmental 
reading/writing classroom became the focus of the project, 
especially since the writer is teaching Developmental English at 
the college level for the first time.
After the direction of the study was decided, a computer 
search from the Educational Resources Information Center (ERIC) was 
conducted. Numerous journal articles and documents were revealed 
on the subject of portfolio assessment while abstracts outlined the 
rationale for it. As the writer prepared and read for the 
preliminary proposal, further delineation of the study was 
indicated, thereby suggesting the different sections of the 
handbook.
The Handbook of Ideas for Understanding and Implementing 
Portfolio Assessment in a Developmental English, Secondary and/or 
College Level Class will be comprised of four sections. They are
as follows:
IS
1. Criteria, strategies and materials tha . <i;;\eloy 
attitudinal awareness;
2. Criteria, strategies and materials that develop both 
process and product from writing activities.
3. Criteria, strategies and materials that develop both 
process and product from reading.
4. Criteria, strategies and materials that develop
evaluation and feedback for both student and teacher.
Each highlighted section will provide ideas, materials, and a 
bibliography of related references.
In addition, conferencing and collaborating with other 
teachers will occur as the writer gathers and creates information 
for the above named sections of the handbook on portfolio 
assessment. An opportunity for using portfolio assessment, which 
has served the writer well, has been her participation in a pilot 
program during the spring quarter (1993) at Edison State Community 
College to merge/link Developmental Reading with Developmental 
Writing. Using portfolio assessment has been a na.tural outgrowth 
of the classes and actual experimentation with different items for 
the handbook has been possible.
CHAPTER IV
HANDBOOK OF IDEAS FOR UNDERSTANDING AND IMPLEMENTING 
PORTFOLIO ASSESSMENT IN A READING/HRITING CLASSROOM 
AT THE SECONDARY LEVEL
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Introduction
PORTFOLIO CONTENT: The content of portfolios will vary with the 
level of the students and will depend on the types of assignments 
they are given in class. Values, interests and attitudes of 
students in a reading/writing classroom are significant components 
of the learning process, and therefore, should be assessed in the 
portfolio. Next, in addition to completed essays and reports, 
poems, letters, and so forth, portfolios often contain first and 
second drafts of writing assignments as well as peer edit sheets 
and self-evaluation forms. Reading logs, dialogue or reaction 
journals or readings, and audiotape recordings can also be 
included. Most important, something should always be "in 
progress." As portfolios are assembled, it is important that 
students keep them in a place where they have easy access to them. 
Students should be encouraged to browse through their portfolios
and share them with classmates.
CRITERIA for SELECTING ITEMS for PORTFOLIOS: Although almost all 
work may initially be included, portfolios can quickly become 
unmanageable if they are too large. Portfolios that will form the
basis for assessment can be assembled at the end of each term and
at the end of the school year. A specific number of items for
inclusion (often five or six) and criteria for selecting them
should be agreed to by the teacher and students. Some examples of 
criteria are: stories/reports/essays that were favorites; papers 
that represent best work; work that shows progress; assignments 
that were the most difficult. In making selections students should 
be encouraged to consult with classmates.
EVALUATION OF PORTFOLIOS: Portfolio evaluation often occurs at
three levels: the student, the student's peers, and the teacher. 
For each piece selected, students may be asked to describe briefly 
why they chose it, what they learned, and what their future goals 
are. Students can also be asked to prepare an overall evaluation 
of their portfolio.
Classmates are freguently enlisted in portfolio evaluation. 
Their evaluation can focus on what they see as the special 
strengths of the portfolio, their personal response to some item in 
the portfolio, and a suggestion of one thing their classmate could
work on next.
Portfolio evaluation by the teacher should build on that of 
the student and peers. Although the teacher evaluation may result 
in a grade, it is important that an opportunity be found for
discussion with the student. This discussion should culminate in
agreement on future goals.
Checklists can also be completed by both teacher and students. 
For example, a checklist can be used by a teacher to assess skills; 
likewise, students can use checklists to review their own work. 
Teachers and students can prepare a list of specific skills that
need to be worked on and students can then use this list to check
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t h e i r  own w o rk .
F or  t h e  p u r p o s e s  o f  t h i s  han d b ook , c r i t e r i a ,  d e s c r i p t i o n s  o f  
s t r a t e g i e s  and  m a t e r ia l  and sa m p le s  f o r  p o r t f o l i o  a s s e s s m e n t  i s  
d i v i d e d  i n t o  fo u r  s e c t i o n s  w h ich  a r e :  1) s t u d e n t  a t t i t u d e  and  
i n t e r e s t  a w a r e n e s s ;  2 )  w r i t in g  p r o c e s s  and ‘ s t u d e n t  s e l f -  
e v a l u a t i o n ;  3 ) r e a d in g  p r o c e s s  and s t u d e n t  s e l f - e v a l u a t i o n ;  4 )  
t e a c h e r  c h e c k l i s t s  and e v a lu a t i o n s  o f  p o r t f o l i o s .
I. ATTITUDINAL AWARENESS
The process a student goes through to develop an awareness of 
his own reading/writing interests, habits, and processes should be 
included in portfolio assessment. To that end, samples of 
inventories that help students assess their study habits and 
interests and attitudes toward reading and writing are included in
Section I of the handbook.
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ATTITUDE SCALE
A » STRONGLY AGREE
3 = AGREE
C = UNDECIDED
D = DISAGREE
E = STRONGLY DISAGREE
1. R ea d in g  i s  f o r  l e a r n i n g  b u t n o t f o r  e n jo y m e n t .
2 . Money s p e n t  on b o o k s  i s  w e l l  s p e n t .
3 . T h e re  i s  n o th in g  to  be g a in e d  from  r e a d in g  b o o k s .
4 . B ooks a r e  a b o r e .
5 . R e a d in g  i s  a good wav to  sp en d  s p a r e  t im e .
6 . S h a r in g  b o o k s  in  c l a s s  i s  a w a s te  o f  t im e .
7 . R e a d in g  t u r n s  me o n .
8 .  R e a d in g  i s  o n ly  f o r  g r a d e  g r u b b e r s .
9 . B ooks a r e n ' t  u s u a l l y  good e n o u g h  to  f i n i s h .
1 0 . R e a d in g  i s  r e w a r d in g  to  me.
11 . R e a d in g  becom es b o r in g  a f t e r  a b o u t  an h o u r .
1 2 . M ost b o o k s  a r e  to o  lo n g  and d u l l .
13 . F r e e  r e a d i n g  d o e s n ’ t  t e a c h  a n y t h i n g .
14 . T h e re  s h o u ld  be m ore  t im e  f o r  f r e e  r e a d in g  d u r in g  th e  s c h o o l  d a y .
1 5 . T h e re  a r e  many b o o k s  w h ich  I hope  to  r e a d .
16 . B ooks s h o u ld  n o t  be r e a d  e x c e p t  f o r  c l a s s  a s s i g n m e n t s .
17 . R e a d in g  i s  s o m e th in g  I c a n  do w i t h o u t .
18 . A c e r t a i n  a m o u n t  o f  s u m m e r. v a c  a t  i  o n s h o u l d  be s e t  a s i d e  f o r  
r e a d  i n g .
1 9 . B ooks make good p r e s e n t s .
2 0 . R e a d in g  i s  d u l l .
ATTITUDE SCALE 
A nsw er S h e e t
Nam e______________________________________ ______ G ra d e  D a te
T o t a l  S c o r e  ___________________________
D i r e c t i o n s :  In  th e  b la n k s  f o l l o w i n g  e a c h  n u m b er 1, 2, 3, . . .
c h e c k  one o f  th e  c a t e g o r i e s  w h ich  b e s t  i n d i c a t e s  
f e e l i n g  a b o u t  th e  s t a t e m e n t .
E x a m p le : A ■ s t r o n g l y  a g r e e  B = a g r e e  C = u n d e c id e d
D = d i s a g r e e  E = s t r o n g l y  d i s a g r e e
1. R e a d in g  i s  f u n .  A_____B_____ C_____ D_____ E_____
1 . __________  __________  ___________  ____________  _____________
2 .   __________  __________  ___________  ______________
3 . _________  ___________ __________  ____________ _____________
4 .  _________  ____________  __________  ___________
5 .
r ----------------------------------------------------------- — --------------------  --------------------------------------------------
6 .  _________  ___________ _____________________________  _________
7 . __________  ___________  ____________  ___________ _______________
8. ___________  ___________, ____________ ___________  ___________
9 .  __________  _________  __________  ____________ ___________
y o u r
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ADMINISTRATION AND SCORING
The f o l l o w i n g  d i r e c t i o n s  w i l l  be h e l p f u l  to  th o s e  who w ish  to  u se  
th e  s c a l e  in  i t s  p r e s e n t  fo rm ,
1. R e p ro d u c e  th e  s c a l e  and d raw  up a s e p a r a t e  a n s w e r  s h e e t  t h a t  
c a r r i e s  f i v e  m u l t i p l e  c h o ic e  s p a c e s  (A -E ) f o r  e a c h  o f tw e n ty .
2. S t u d e n t s  s h o u ld  be a s s u r e d  t h a t  th e  m an n er in  w h ic h  th e y  re s p o n d  
to  t h e  s c a l e  w i l l  n o t  p o s s i b l y  a f f e c t  t h e i r  g r a d e  o r  s t a n d i n g  in  
th e  c o u r s e .
3. N o t ic e  c h a t  som e i t e m s  a r e  p o s i t i v e  s t a t e m e n t s  and som e a r e  
n e g a t i v e .  R e s p o n s e s  to  t h e s e  i te m s  w i l l  d i f f e r  in  v a l u e .  (To 
" a g r e e "  to  a p o s i t i v e  s t a t e m e n t  i s  to  r e f l e c t  a p o s i t i v e  a t t i t u d e ,  
w h e re a s  to  " a g r e e "  co a n e g a t i v e  s t a t e m e n t  i s  to  r e f l e c t  a 
n e g a t i v e  a t t i t u d e . )  The f o l l o w i n g  t a b l e  s h o u ld  t h e r e f o r e  be 
r e f e r r e d  to  in  s c o r i n g .
4. W ith  p r a c t i c e ,  th e  s c o r e r  c an  m ark  th e  n e g a t i v e  i t e m s  j u s t  p r i o r  
to  s c o r i n g  and a s s i g n  th e  p r o p e r  v a lu e  to  e a c h  i te m  a t  a g l a n c e .
5 . The s t u d e n t ' s  t o t a l  s c o r e  i s  a q u a n t i t a t i v e  r e f l e c t i o n  o f  h i s  
a t t i t u d e  to w a rd  r e a d i n g .
6 . By a d m i n i s t e r i n g  t h e  s c a l e  on a p re  and  p o s t  ( O c to b e r  and May) 
b a s i s ,  t h e  t e a c h e r  c an  n o te  c h a n g e s  in  a t t i t u d e  to w a rd  r e a d in g  
by s u b r a c t i n g  th e  e a r l y  s c o r e  from  th e  l a t t e r  o n e .
ITEMS A B C D E
The n e g a t i v e  i t e m s :
N os. 1 , 3 , 4 , 6 , 8 ,  
9 , 1 1 , 1 2 , 1 3 ,  
1 6 ,1 7 ,2 0 1 2 3 4 5
The p o s i t i v e  i t e m s :
N os. 2 , 5 , 7 , 1 0 ,
1 4 ,1 5 ,1 8 ,1 9 5 4 3 2 1
R e sp o n se  v a l u e s  to  a s s i g n  to  e a c h  p o s s i b l e  r e s p o n s e  to  e a c h  i t e m .
ATTITUDE SCALE
r i t e  a sum m ary o f th e  r e s u l t s
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Name Grade T each er D a te
1 .
2 .
3 .
4 .
5 .
6 .
7 .
8 .
9 .
1 0 .
1 1 .
1 2 .
1 3 .
1 4 .
1 5 .
1 6 .
1 7 .
1 8 .
1 9 .
2 0 .
2 1 .
2 2 .
2 3 .
2 4 .
2 5 .
INCOMPLETE SENTENCES TEST
O ral or  w r i t t e n  form
I th in k  t h a t  l e a r n in g  t o  rea d  i s ______________________________________
I th in k  t h a t  my m other i s __________________________________
I th in k  t h a t  my te a c h e r  i s _____________________________________________
I w ish  t h a t  I c o u ld ______________________________________________________ .
I th in k  t h a t  ray home i s _________________________________________________
The t h in g  t h a t  s c a r e s  me th e  m o st i s _________________________________
S ou n d in g  o u t  w ords i s ___________________________________________________
I th in k  t h a t  s c h o o l  i s _____________________________________________ ____
I l i k e  t o  rea d  s t o r i e s  a b o u t__________________________________________
The t h in g  t h a t  m akes me th e  h a p p ie s t  i s ____________________________
My te a c h e r  t h in k s  t h a t  I________________________________________________
I am r e a l l y  proud o f  m y s e lf  when_____________________________________
I th in k  t h a t  my f a t h e r  i s _______________________________________________
The t h in g  I l i k e  b e s t  a b o u t s c h o o l  i s ______________________________
The t h in g  t h a t  m akes me th e  m a d d est i s _____________________________
My f a t h e r  t h in k s  t h a t  r e a d in g  i s ______________________________________
I th in k  t h a t  my b r o th e r  i s _____________________________________________
One t h in g  t h a t  I d o n ’ t  l i k e  a b o u t s c h o o l  i s ________________________
I f  I had a l l  th e  money in  th e  w o r ld , I w ould_____________________ ,
I th in k  t h a t  my s i s t e r  i s _______________________________________________ _
My m other t h in k s  t h a t  r e a d in g  i s ______________________________________ .
The t h in g  t h a t  m akes me th e  s a d d e s t  i s _____________________________
I th in k  t h a t  w a tc h in g  t e l e v i s i o n  i s __________________________________
The t h in g  t h a t  I l i k e  b e s t  a b o u t l e a r n in g  t o  rea d  i s ___________
The t h in g  t h a t  i s  th e  h a r d e s t  a b o u t l e a r n in g  t o  r ea d  i s _______ _
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A SCALE TO MEASURE ATTITUDES TOWARD READING*
P u rp ose
To a c q u ir e  a q u a n t i t a t i v e  id e a  o f  a s t u d e n t ' s  a t t i t u d e  tow ar  
r e a d in g .
A d m in is tr a t io n
1 . R eproduce th e  s h e e t  e n t i t l e d  "What Are Some o f  Your Id ea  
A bout R ead ing?"
2 . A ssu r e  s t u d e n t s  t h a t  t h e i r  r e s p o n s e s  w i l l  n o t  a f f e c t  th e  
g r a d e  o r  s ta n d in g  in  th e  c o u r s e .
3 . E x p la in  how th e  s t u d e n t  s h o u ld  mark h i s / h e r  a n s w e r s .
4 . Read e a ch  o f  th e  s t a t e m e n t s  a lo u d  and p e r m it  s t u d e n t s  am] 
t im e  t o  c i r c l e  one o f  th e  f i v e  l e t t e r s .
S c o r in g  and I n t e r p r e t a t i o n
1 . A s s ig n  n u m e r ic a l v a lu e s  t o  e a c h  o f  th e  tw e n ty  i te m s  
a c c o r d in g  t o  th e  f o l l o w i n g :
Type o f  Item N u m er ica l V a lu e s
V W X Y Z
N e g a t iv e :  l f 3 ,  4 ,
6 ,  8 ,  9 ,  1 1 ,  1 2 , 1 3 ,
1 6 , 1 7 , 20 1 2 3 4 5
P o s i t i v e :  2 ,  5 ,  7 ,
1 0 ,  1 4 , 1 5 ,  1 8 ,  19 , _ - 5 4 3 2 1
2 . Add th e  n u m e r ic a l v a lu e s  f o r  th e  p o s i t i v e  s t a t e m e n t s  and  
n e g a t iv e  s t a t e m e n t s .  The s t u d e n t ' s  t o t a l  s c o r e  i s  a 
q u a n t i t a t i v e  r e f l e c t i o n  o f  h e r /h e r  a t t i t u d e  tow ard  r e a d in  
S c o r e s  ab ove 60 i n d i c a t e  d e g r e e s  o f  p os i t i v e  a t t i t u d e s  an 
s c o r e s  b e lo w  60 i n d i c a t e  d e g r e e s  o f  n e g a t iv e  a t t i t u d e s .v _ - --
3 . By a d m in is t e r in g  th e  s c a l e  on a p r e  and p o s t  (S ep tem b er  a 
May) b a s i s ,  th e  te a c h e r  ca n  n o t e  c h a n g e s  in  a t t i t u d e  towa: 
r e a d in g  by s u b t r a c t in g  th e  e a r l y  s c o r e  from  t h e  l a t e r  on e
4 . P l e a s e  r e f e r  t o  th e  o r i g i n a l  a r t i c l e  f o r  in f o r m a t io n  on  tl  
c o n s t r u c t io n  o f  th e  s c a l e .
♦A dapted  by J e r r y  J o h n s from : Thomas H. E s t e s ,  "A S c a le  t< 
M easure A t t i t u d e s  Toward R ea d in q ,"  J o u r n a l o f  R e a d in g , 15 (Novembe 
1 9 7 1 ) ,  1 3 5 - 1 3 8 .
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Name D ate
WHAT ARE SOME OF YOUR IDEAS ABOUT READING?
D i r e c t i o n s ; The 20 s ta te m e n ts  b elow  w i l l  be rea d  t o  y o u . A f t e r  each  
s t a t e m e n t  i s  r e a d , c i r c l e  th e  l e t t e r  t h a t  b e s t  d e s c r ib e s  how you  
f e e l  a b o u t t h a t  s t a t e m e n t .  Your a n sw ers  t o  th e  s t a t e m e n t s  w i l l  n o t  
be g ra d ed  s i n c e  th e r e  a r e  no r i g h t  or wrong a n s w e r s . Your f e e l i n g  
a b o u t e a ch  s t a t e m e n t  i s  w h a t 's  im p o r ta n t .
V 
w 
X
Y 
z
V
V
V
V
W
W
W
W
w
w
w
w
w
X
X
X
X
V
V
V
X
X
X
s t r o n g ly  a g r e e
a g r e e
u n d e c id e d
d is a g r e e
s t r o n g ly  d i s a g r e e
Y Z 1 .  R ead in g  i s  f o r  l e a r n in g  b u t n o t  fo r
e n jo y m e n t .
Y z 2 .  Money s p e n t  on b o o k s  i s  w e l l - s p e n t .
Y Z 3 .  T h ere  i s  n o t h in g  t o  b e  g a in e d  from
r e a d in g  b o o k s .
Y Z 4 . B ooks a r e  a b o r e .
Y Z 5 .  R ead in g  i s  a go o d  way t o  sp en d  s p a r e
t im e .
Y Z 6 .  S h a r in g  b o o k s  in  c l a s s  i s  a w a s te  o f
t im e .
Y Z 7 . R ead in g  tu r n s  me o n .
Y Z 8 .  R ead in g  i s  o n ly  f o r  g r a d e  g r u b b e r s .
Y Z 9 .  B ooks a r e n ' t  u s u a l l y  good  enough  t o
f i n i s h .
V W X Y Z 1 0 . R ead in g  i s  r ew a r d in g  t o  me.
V W X Y Z 1 1 . R ead in g  b ecom es b o r in g  a f t e r  a b o u t an
h o u r .
V W X Y Z 1 2 . M ost b o o k s a r e  t o o  lo n g  and d u l l .
V W X Y Z 1 3 . F ree  r e a d in g  d o e s n ' t  t e a c h  a n y t h in g .
V W X Y Z 1 4 . T h ere  sh o u ld  be m ore tim e  fo r  f r e e
r e a d in g  d u r in g  th e  s c h o o l  d a y .
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V w X Y Z I S .  T h ere  a r e  many b o o k s  w h ich  I h op e  t o  
r e a d .
V w X Y Z 1 6 . B ook s s h o u ld  n o t  b e  r ea d  e x c e p t  f o r  
c l a s s  a s s ig n m e n t s .
V w X Y z 1 7 . R ea d in g  i s  so m e th in g  I ca n  do w i t h o u t .
V w X Y z 1 8 . A c e r t a i n  am ount o f  summer v a c a t io n  
s h o u ld  b e  s e t  a s id e  fo r  r e a d in g .
V w X Y z 1 9 . B ook s make go o d  p r e s e n t s .
V w X Y z 2 0 . R ead in g  i s  d u l l .
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T h i s . . .
WHICH WOULD YOU RATHER DO?
OR T H I S . . .
1 .
2 .
3 .
4 .
5 .
6 .
7 .
8 .
9 .
re a d  a
book
c le a n  up a ro u n d  
th e  h o u se
re a d  a
book
s h in e  y o u r  
s h o e s
re a d  a
book
w a tch
t e l e v i s i o n
re a d  a
book
ta k e  a
nap
re a d  a
book
1 0 .
1 1 .
1 2 .
1 3 .
1 4 .
1 5 .
1 6 .
r e a d  a 
m a g a z in e
re a d  a
book
f i x  s o m e th in g  
to  e a t
re a d  a
book
p la y  a s o l i t a r y  
game
re a d  a
book
lo o k  a t
p i c t u r e s
3«F
1 7 . do a 
w ord
c r o s s ­
p u z z le
1 8 . r e a d
book
a
1 9 . w ork on a
s c h o o l
a s s i g n n e n t
2 0 .  r e a d  a 
book
r e a d  a
book
w ork on a c r a f t  
o r  hobby  p r o j e c t
r e a d  a
book
l i s t e n  to  
r e c o r d s
&I I .  Now, to  t a k e  th e  n e x t  p a r t  o f  th e  i n v e n t o r y ,  y o u 'r e  to  g ra d e  
tw e n ty  s t a t e m e n t s  in  t e r m s  o f  how you f e e l  a b o u t  th e m . I f  you 
STRONGLY AGREE w i th  a s t a t e m e n t ,  g iv e  i t  an A; i f  you TEND TO AGREE 
w i th  i t  g iv e  i t  a B; i f  you f e e l  FAIRLY .NEUTRAL a b o u t  i t ,  g iv e  i t  a C; 
i f  you TEND TO DISAGREE w i th  i t ,  g iv e  i t -  a D; and i f  you STRONGLY 
DISAGREE w i th  i t ,  g iv e  i t  an E. Be s u r e  to  r e a d  e a c h  s t a t e m e n t  
c a r e f u l l y  b e f o r e  you c i r c l e  a g ra d e  f o r  i t ,  and  be s u r e  to  g ra d e  e v e r y  
s t a t e m e n t .
1 .
2.
3.
4 .
5 .
6 .
7 .
8 .
9 .
1 0 .
1 1 .
1 2 .
1 3 .
1 4 .
1 5 .
1 6 .
1 7 .
1 8 .
1 9 .
2 0 .
R e a d in g  i s  f o r  l e a r n i n g  b u t  n o t f o r  e n jo y m e n t .  
Money s p e n t  on b o o k s  i s  w e l l - s p e n t .
T h e re  i s  n o th in g  to  be g a in e d  from  r e a d in g  b o o k s .
B ooks a r e  a b o r e .
R e a d in g  i s  a good way to  sp en d  s p a r e  t im e .
S h a r in g  b o o k s  in  c l a s s  i s  a w a s te  o f  t im e .
R e a d in g  t u r n s  me o n .
R e a d in g  i s  o n ly  f o r  g ra d e  g r u b b e r s .
B ooks a r e n ' t  u s u a l l y  good en o u g h  to  f i n i s h .  
R e a d in g  i s  r e w a r d in g  to  me.
R e a d in g  b ecom es b o r in g  a f t e r  a b o u t  an h o u r .
M ost b o o k s  a r e  to o  lo n g  and d u l l .
F r e e  r e a d i n g  d o e s n ' t  t e a c h  a n y t h i n g .
T h e re  s h o u ld  be m ore t im e  f o r  f r e e  r e a d in g  
d u r in g  th e  s c h o o l  d a y .
T h e re  a r e  many b o o k s  w h ic h  I h o p e  to  r e a d .
3 o o k s  s h o u ld  n o t  be r e a d  e x c e p t  f o r  c l a s s  
r e q u i r e m e n t s  .
R e a d in g  i s  s o m e th in g  I c an  do w i t h o u t .
A c e r t a i n  am o u n t o f  summer v a c a t i o n  s h o u ld  be 
s e t  a s i d e  f o r  r e a d i n g .
B ooks make good p r e s e n t s .
R e a d in g  i s  d u l l .
A 3 C D E
A B C D E
A B C D E
A B C D E
A B C D E
A B O D E
A B O D E
A B O D E
A B O D E
A B O D E
A B O D E
A B O D E
A B O D E
A B O D E
A B O D E
A B O D E
A B O D E
A B O D E
A B O D E
A 3 C D E
3b
I I I .  T h i s  t h i r d  p a r t  o f  th e  i n v e n t o r y  c a l l s  f o r  a b i t  o f  m a th  
a b i l i t y .  Your jo b  t h i s  t im e  i s  to  d i v i d e  up 100 p o i n t s  am ong th e  
f o l l o w i n g  t e n  t h i n g s  i n  t e r m s  o f  how d e s i r a b l e  you f e e l  t h e y  a r e  a s  
l e i s u r e  a c t i v i t i e s .  R em em ber, th e  t o t a l  s h o u ld  come o u t  to  1 0 0 .
A c t i v i t i e s P o i n t s
R e a d in g  b o o k s
R e a d in g  m a g a z in e s  and n e w s p a p e r s
M a tc h in g  t e l e v i s i o n
p l a y i n g  m u s ic a l  i n s t r u m e n t s
D oing  c r a f t  and hobby work
L i s t e n i n g  to  th e  r a d i o
W r i t in g  l e t t e r s
L i s t e n i n g  to  r e c o r d s
P a i n t i n g  o r  d ra w in g  p i c t u r e s
S le e o in g  o r  n a p p in g
T o t a l 100
IV . And f i n a l l y ,  to  t e l l  us a few  t h i n g s  a b o u t  y o u r s e l f ,  p l e a s e
r e s p o n d  to  th e  f o l l o w i n g  t h r e e  s c a l e s  by c i r c l i n g  th e  a n s w e r  to  e a c h  
w h ic h  b e s t  d e s c r i b e s  y o u .
C o m p a re d  to o t h e r  p e o p l e  y o u r  own a g e , a b o u t  how w e l l do you  t h i n k
t h i n k  t h a t you r e a d ?
1 2 3 4 5
a good d e a l som ew hat a b o u t  a s som ew hat a good d e a l
b e t t e r  th a n b e t t e r  th a n w e l l  a s l e s s  w e l l l e s s  w e l l
m o st m ost m ost th a n  m ost th a n  m ost
C om pared  to o t h e r  p e o p le  y o u r own a g e , a b o u t  how much do you f e e l
you l i k e  to r e a d ?
1 2 3 4 5
a good d e a l so m ew hat a b o u t  a s som ew hat a good d e a l
b e t t e r  th a n b e t t e r  th a n w e l l  a s l e s s  w e l l l e s s  w e l l
m o st m o st m ost th a n  m ost th a n  m ost
And f i n a l l y , c o m p ared  to  o t h e r  p e o p le y o u r own a g e ,  a b o u t  how much
r e a d i n g  do you f e e l  you do?
1 2 3 4 5
a good d e a l s omewha t a b o u t  a s som ew hat a good d e a l
b e t t e r  th a n b e t t e r  th a n w e l l  a s l e s s  w e l l l e s s  w e l l
m o st m ost m ost th a n  m o st th a n  m ost
T h a n k s  f o r  y o u r  p a r t i c i p a t i o n .  Mow p l e a s e  t u r n  t h i s  in  to  y o u r  
t e a c h e r .
SAMPLE 1 31
Student Attitude Survey About Reading
N am e_________________________________________ Date ________________
Directions: Carefully read each statement. Then for each one, 
mark a T for True or an Ffor False.
1. _______  I hate to read.
2. ------------  After I finish a story, I like to write down my thoughts and ideas
about it in my response journal.
3. _______  I’m afraid of reading aloud.
4. _______  I like reading quietly to myself.
5. ------------  Sometimes I can’t answer questions about a story very well
because I can’t remember everything about it.
6. ------------  When I finish a book, I feel very proud.
7. ------------  Sometimes I choose to read a book just by its cover.
8 - ------------  Writing two questions about what I don’t understand about my
reading assignment helps me to understand it better.
9 . ------------  Sometimes I fall behind in my reading assignments because
I get bored.
1 0 .------------  When I come across a word I don’t know, I just skip it.
11 • ------------  Keeping a reading log is a waste of time.
12. ------------  When I like a book, I try to find other books by the same author
so I can read them, too.
13. ------------  Sometimes I will read a book that a classmate recommends.
14. ------------  I enjoy having my teacher read aloud books in class.
15. ------------  I won’t even try to read a book if the print is too small.
16. ------------  I think 30 minutes is too long to read all at one time.
17. _______  I am aware that authors have different styles.
18. ------------  I like reading aloud because I’m proud of how well I read.
19-------------  I prefer reading in a group with children who read at the same
speed as I do.
2 0 .------------  I like telling my classmates about a book I enjoyed reading.
Additional Comments: ____________ ____ _______________ ________________
I
— — -j-— .
i
ZMOlNCj
*
Name:___________________________________________  Date: ___________________
1. How did you learn to read?
2. What is your favorite kind of book?
3. Who is your favorite author?
4. What books have you reread? Why do you reread them?
5. How many books do you think you've read in the last year?
6. Does your family own books at home? Do you own books and keep them in your room?
7. How often do you visit the library?
8. Do you like it when your teacher reads to you? (
9. Given a choice, would you rather watch TV or read? y
10. What do you think a good reader is?
11. Do all people need to learn to read?
12. Is it important to learn to read? Why or why not?
Portfolio. isessment Creative Teaching Press
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THINKING ABOUT READING
1. How old were you when you learned to read?
2. How did you learn to read?
3. Who help you the most to learn to read?
4. What influences have family members had on your reading?
5. What’s the best book you’ve ever read?
When did you read it? Why did you read it?
6. About how many books do you own?
7. Do you read because you want to or because you have to?
8. Do you 1 ike someone to read to you?
9. Do you read to anyone?
10. Do you have trouble finding things you like to read?
11. Are you now readings a book because you want to?
If so, what’s thetitle?
12. Do you read a newspaper? how often?
13. List the magazines you have in your home, and circle the 
titles of those you regularly read.
14. A good reader I know is 
a good reader because
This person’s
Do you think this reader ever reads something he/she doesn’t 
understand? What do you think they do then?
15.
MO
16. What makes a good reader?
17. Do you consider yourself a good reader?
18. When you’re reading and you come to a word you can’t pro­
nounce or to something you don’t understand, what do you do?
19. Do you think you could be a better reader?
If so, why might you want to be a better reader?
20. How do you think you could improve your reading?
21. How important does reading appear to be in college?
22. List your three most recent reading activities
23. If someone were having problems reading, how would you help
them?
24. How do you think a teacher might help them?
25. Why do people read?
26. For me, reading is
READING INTERVIEW 
BY CAROLYN 3URKE
N A ME_________________________________ ACE_______________________ -) A T E__________________
OCCUPATION______________________________EDUCATIONAL LEVEL________________  '
S EX___________________ I NT ER VIEW S ETTI NG____________________________________________
WHEN YOU ARE READING AND YOU COME TO SOMETHING YOU DON'T KNOW, 
WHAT DO YOU DO?
DO YOU" EVER DO ANYTHING ELSE?
2. S DO YOU THINK THAT (ASK TEACHER'S NAME) IS A GOOD TEACHER? 
NS WHO IS A GOOD READER THAT YOU KNOW?
3 . WHAT MAKES HER/HIM A GOOD READER?
4. DO YOU THINK THAT SHE/HE EVER COMES TO SOMETHING SHE/HE DOESN’T 
KNOW WHEN SH E*S/H E’ S READING?
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5. YES WHEN SHE/HE DOES COME TO SOMETHING SHE/HE DDOESN’T KNOW, WHAT 
DO YOU THINK SHE/HE DOES ABOUT IT?
NO SUPPOSE,
PRETEND THAT SHE/HE DOES COME TO SOMETHING THAT SHE/HE DOESN'T 
KNOW, WHAT DO YOU THINK SHE/HE DOES ABOUT IT ?
6. IF  YOU KNEW THAT SOMEONE WAS HAVING DIFFICULTY READING HOW WOULD 
YOU HELP THEM?
A
7 , WHAT WOULD YOUR TEACHER DO TO HELP THAT PERSON?
3 .  HOW DID YOU LEARN TO READ?
V WHAT DID (THEY/YOU) DO TO HELP YOU LEARN?
9 . WHAT WOULD YOU LIKE TO DO BETTER
1 0 . DO YOU THINK THAT YOU ARE A GOOD
AS A READER
READER?
ADDITIONAL NOTES:
SUMMARIZE RESULTS:
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SAN DIEGO COUNTY 
INVENTORY OF READING attitude
Name____________________________________________ G r a d e______________  Boy G i r l
S c h o o l_______________________________________ __T e a c h e r ___________________________
D a te  o f  T e s t __________________________
TO BOYS AND GIRLS:
T h i s  s h e e t  h a s  som e q u e s t i o n s  a b o u t  r e a d in g  w h ic h  c an  be a n s w e re d  YES 
o r  NO. Y our a n s w e r s  w i l l  show w hat you u s u a l l y  t h i n k  a b o u t  r e a d i n g .  
A f t e r  e a c h  q u e s t i o n  i s  re a d  to  y o u , c i r c l e  y o u r  a n s w e r .
INSTRUCTIONS TO PUPILS
Draw a c i r c l e  a ro u n d  th e  word YES o r  NO, w h ic h e v e r  show s y o u r  a n s w e r .  
S am p le  A_
YES NO D o y o u l i k e t o r e a d ?
I f  yo u  l i k e  t o  r e a d ,  you  s h o u l d  h a v e  d ra w n  a c i r c l e  a r o u n d  t h e  w o rd  
YES in  S a m p le  A: i f  you do n o t  l i k e  to  r e a d ,  you s h o u ld  h av e  d ra w n  a 
c i r c l e  a ro u n d  th e  w ord NO.
S am p le  B
YES NO Do you  r e a d  a s  w e l l  a s  y ou  w o u ld
l i k e  to ?
I f  you  r e a d  a s  w e l l  a s  yo u  w o u ld  l i k e  to  , you  s h o u l d  h a v e  d r a w n  a 
c i r c l e  a r o u n d  t h e  w o rd  YES in  S a m p le  B; I f  n o t ,  yo u  s h o u l d  h a v e  d ra w n  
a c i r c l e  a ro u n d  th e  w ord NO.
YES NO 1. Do you l i k e  to  r e a d  b e f o r e  you go to  bed?
YES NO 2 . Do you t h i n k  you a r e  a p o o r r e a d e r ?
YES NO 3. A re you i n t e r e s t e d  in  w h a t o t h e r  p e o p le  r e a d ?
YES NO A. Do you l i k e  to  r e a d  when y o u r  m o th e r  and dad  a r e  
r e a d i n g ?
YES NO 5 . I s  r e a d i n g  y o u r  f a v o r i t e  s u b j e c t  a t  s c h o o l?
YES NO 6. I f  you c o u ld  do a n y t h i n g  you w a n te d  to  d o , w ou ld  
r e a d i n g  be one  o f  t h e  t h i n g s  you w ould  c h o o s e  to do?
YES NO 7 . Do you t h i n k  t h a t  you a r e  a good r e a d e r  f o r  y o u r a g e ?
YES NO 8 . Do you l i k e  to  r e a d  c a t a l o g u e s ?
YES NO 9. Do you t h i n k  t h a t  m o s t t h i n g s  a r e  m ore  fu n  th a n
r e a d i n g ?
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Do you l i k e  to  re a d  a lo u d  f o r  o t h e r  c h i l d r e n  a t  
s c h o o l?
Do you c h in k r e a d in g r e c i 'p e s  i s  fu n ?
Do you l i k e to c e l l s t o r i e s ?
Do you l i k e to re a d th e  n e w sp a p e r?
Do you l i k e to re a d a l l  k in d s  o f  b o o k s a t  s c h o o l?
Do you l i k e to a n s w e r  q u e s t i o n s  a b o u t t h i n g s  you
h av e  r e a d ?
Do you t h i n k  i t  i s  a w a s t e  o f  t i m e  t o  m ake rh y m e s  w i t h  
w o rd s?
Do you l i k e  to  t a l k  a b o u t  boo k s you h av e  r e a d ?
Does r e a d in g  make you f e e l  good?
Do you f e e l  t h a t  r e a d in g  tim e  i s  t h e  b e s t  p a r t  o f  th e  
s c h o o l  day?
Do you f in d  i t  h a rd  to  w r i t e  a b o u t  w h a t you h av e  
r e a d  ?
W ould you l i k e  to  h av e  m ore b o o k s  to  r e a d ?
Do you l i k e  to  r e a d  h a rd  b o o k s?
Do you t h i n k  t h a t  t h e r e  a r e  many b e a u t i f u l  w o rd s  in  
poems ?
Do you l i k e  to  a c t  o u t  s t o r i e s  t h a t  you h av e  r e a d  in  
b o o k s?
Do you l i k e  to  t a k e  r e a d in g  t e s t s ?
4^
KEY TO SAN DIEGO COUNTY 
INVENTORY OF READING ATTITUDE
Q u e s t i o n s  2 ,9 ,1 6 ,  and  20 s h o u ld  be a n s w e re d  .','0; t h e  r e n a i n i n o 
q u e s t i o n s  s h o u ld  be a n sw e re d  YES.
T a b le  2. . '- o r i s  i a b l e  f o r  San D iego  C o u n ty  o f  I n v e n t o r y  o f  R e a d in c  
A t t i t u d e  (G ra d e s  1 -6 ) *
Raw S c o r e s S t a n i n e s A o s r o x in a t e  % a t  Each
S t a n i n e  in  th e  Norm G roup
25 9 4 ( S u p e r i o r )
2 2 -2 3 8 7 (A bove  A v e ra g e )
2 1 -2 2 7 1-2
1 9 -2 1 6 17
1 6 -1 8 5 20
1 3 -1 5 4 17
1 0 -1 2 3 12
7 -9 2 7 (3 e lo w  A v e ra g e )
0 -6 1 4 ( P o o r )
♦ B ased  on 757 c a s e s ,  g r a d e s  1 - 6 .
The Norms T a b le  may be i n t e r p r e t e d  a s  f o l l o w s  f o r  t h r e e  e x a m p le s :
E x a m p le  _1_ A s t u d e n t  h a s  a s t a n i n e  o f  7 on t h e  S an  D ie g o  C o u n ty  
I n v e n t o r y  o f  R e a d in g  A t t i t u d e .  T h e r e f o r e ,  we 
know  he h a s  t h e  sa m e  s c o r e  o b t a i n e d  by 
a p p r o x im a te ly  12% o f  th e  s t u d e n t s  in  t h e  norm  g ro u p  
a n d  t h a t  h i s  s c o r e  f a l l s  w i t h i n  t h e  a b o v e  r a n g e  
o f  s c o r e s .
E xam ple  2. A s t u d e n t  h a s  a s t a n i n e  o f  1. We know he s c o r e d
" p o o r ly "  and t h a t  h i s  s c o r e  w as am ong th e  s c o r e s  
o b t a in e d  by th e  lo w e s t  4 ’  o f  t h e  s t u d e n t s  in  th e  
norm g r o u p .
E xam ple 3_ A s t u d e n t  h a s  a s t a n i n e  o f  9 . We know h i s  s c o r e
i s  " s u p e r i o r " ,  t h a t  he had 25 p o s i t i v e  r e s p o n s e s  
on th e  I n v e n t o r y ,  and t h a t  a p p r o x i m a t e l y  4 £ o f  th e  
s t u d e n t s  in  th e  norm g ro u p  had th e  same s c o r e .
R e l i a b i l i t y
A s p l i t - h a l v e s  r e l i a b i l i t y  c o e f f i c i e n t  ( i n t e r n a l  c o n s i s t e n c y )  o f 
A t t i t u d e  by c o r r e l a t i n g  s t u d e n t s '  s c o r e s  on th e  o d d -n u m b e re d  i te m s  
w ith  t h e i r  s c o r e s  on th e  e v e n -n u m b e re d  i t e m s .
A p p ly in g  th e  S p e a rm a n -B ro w n  P ro p h e c y  F o rm u la  to  e s t i m a t e  th e  
c o r r e l a t i o n  w h ic h  w ou ld  h av e  been  o b ta in e d  had d a t a  on tw o s e p a r a t e  
a d m i n i s t r a t i o n s  o f  th e  i n v e n t o r y  been  a v a i l a b l e ,  r e s u l t e d  in  a 
r e l i a b i l i t y  c o e f f i c i e n t  o f  th e  e n t i r e  i n v e n t o r y  o f  .8 9 . A r e l i a b i l i t y  
o f  .8 9  i s  g e n e r a l l y  r e g a r d e d  a s  s u f f i c i e n t  o f  i n d i v i d u a l  e v a l u a t i o n .
V a l i d i t y
T he 25 i t e m s  i n c l u d e d  in  t h e  San  D ie g o  C o u n ty  I n v e n t o r y  o f  
R e a d in g  A t t i t u d e  w e re  s e l e c t e d  from  th e  o r i g i n a l  p o o l  o f  114 i t e m s  on 
th e  b a s i s  o f  t h e i r  d i s c r i m i n a t i n g  p o w e r. T h a t i s ,  i t e m s  w e re  s e l e c t e d  
w h ic h  m o st e f f e c t i v e l y  s e p a r a t e d  s t u d e n t s  w i th  h ig h  s c o r e s  on th e  
t o t a l  i n v e n t o r y  fro m  s t u d e n t s  who had lo w e r  s c o r e s  on th e  t o t a l  
i n v e n t o r y .  I te m s  w e re  a v o id e d  w h ich  a l a r g e  n u m b er o f  s t u d e n t s  
( i n c l u d i n g  h ig h  and low  s c o r e r s )  a n s w e re d  th e  sam e w ay. ' I t  w as f e l t  
t h a t  i t e m s  s e l e c t e d  in  su c h  a f a s h i o n  s h o u ld  y i e l d  an  i n v e n t o r y  w i th  
p r o m is in g  v a l i d i t y .
An e m p i r i c a l  v a l i d i t y  s tu d y  w as c o n d u c te d  a t  th e  t im e  o f  th e  
s t a n d a r d i z a t i o n  o f  t h e  I n v e n t o r y .  Each o f  t h e  24 t e a c h e r s  w hose 
s t u d e n t s  to o k  th e  s t a n d a r d i z a t i o n  e d i t i o n  w as a s k e d  to  i n d i c a t e  th e  
t h r e e  s t u d e n t s  in  t h e  room  who had th e  b e s t  a t t i t u d e  to w a rd  r e a d in g  
and  t h r e e  who had th e  p o o r e s t  a t t i t u d e  to w a rd  r e a d i n g .  The mean 
raw  s c o r e s  and  s t a n d a r d  d e v i a t i o n s  o f  t h e s e  tw o g ro u p s  w e re  co m p u te d  
and a r e  r e p o r t e d  in  T a b le  3 .
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N a m e ________________________________________ D a te _________________
Teacher ______________________________________  School______________
Reading Self-Assessment
Checklist
Thinking About My Reading
The topics I like to read about most a re ______________ _______
The kinds of writing I like to read most a re _________________________________
I use my imagination when I am reading by thinking about_____________ ____
I guess what is going to happen next when I read by ______________________
■ I like to read books and stories that____________________________
m
u
 m
at
er
ia
l c
op
yr
tg
m
oa
 u
no
ei
 n
on
e a
 a
pp
ea
rin
g 
ea
rli
er
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k
I don't enjoy reading books and stories that_________________________________
a I (do, do not) talk with my friends about things I read because_______________
think I would be a better reader i f _________________________________________
9 I get ideas about what I want to read from _________________________________
I would like to read more about_______ _____________________________________
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N a m e ____________________________________ ____
Teacher______________________________________
D ate________ ___
School_______________
Writing Self-Assessment 
Checklist
Thinking About My Writing
This is what I will be looking for in my writing:
I did this well. I could have done this better.
E2
I like these things about my writing._____________________________________
I can improve my writing b y _________________________________
I (do, do not) like writing when______________________________________________
I get most of my ideas for writing from ______________________________________
I think other people (like, dislike) my writing because_________________________
I’d like to write more about_________________________________________________
.5*0
GETTING TO KNOW YOU -  P a r t  One
L r t  h d a y____________________________________________Gr a d e / C l a s s ___________________
L ease  a n s w e r  th e  f o l l o w i n g  q u e s t i o n s  so  t h a t  I c a n  l e a r n  m ore 
j o u t  y o u . D o n 't  w o rry  a b o u t  s p e l l i n g .
What do you l i k e  to  do on S a tu r d a y ?
W hat i s  y o u r  f a v o r i t e  TV p ro g ra m ?
T e l l  me s o m e th in g  a b o u t  y o u r  p e t s ,  i f  you h a v e  a n y .
W hat i s  th e  b e s t  v a c a t i o n  y o u ’ ve e v e r  ta k e n ?
I f  you c o u ld  be fa m o u s , w h a t w ould  you be fam o u s  f o r ?
T e l l  me a b o u t  th e  b e s t  g i f t  you e v e r  r e c e i v e d .
Tell me about the best gift you ever gave.
What would you like to do on your birthday this year?
If you start a collection, what-would it be?
If you could do anything this weekend, what would it be?
What w ould  you l i k e  t o  be d o in g  te n  y e a r s  fro m  now?
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W hat s p o r e  do you l i k e  b e s t '
T e l l  me a b o u t  y o u r  h o b b y , i  vnv . i m 't  have
o n e ,  t e l l  me a b o u t  t h e  one  v c  1 ? ve '
W hat w ould  you l i k e  to  be a b l e  i:u dr
What p e r s o n  o r  p l a c e  w ou ld  you l i k e  to  k;. ?■’ m ore a b o u t?
W hat new s u b j e c t  w ould  you l i k e  to  s e e  t a u g h t  in  s h c o o l?
What c l u b s  o r  g r o u p s  do you b e lo n g  to ?
W hat a r e  two t h i n g s  you do in  y o u r  s p a r e  t im e ?
Name an h i s t o r i c a l  e v e n t  o r  p e r io d  in  h i s t o r y  t h a t  i n t e r e s t s  
y o u .
T e l l  me s o m e th in g  a b o u t  y o u r  f a m i l y .
Hl
1.
2.
3.
4.
5.
6.
7 .
8 .
9 .
1 0 .
1 1 .
12 .
. GETTING TO KNOW YOU -
■ s
a me____________________________________________
K
Do you l i k e  to  r e a d  ? '
t '
What i s  t h e  b e s t  book you e v e r  r e a d ?
W hat k in d s  o f  b o o k s  do you l i k e  to  r e a d ?  ( b io g r a p h y ,  m y g te rv ,  
a n im a l  s t o r i e s ,  w ar s t o r i e s ,  f a n t a s y ,  i n f o r m a t i o n  b o o k s , s c i e n c e  
f i c t i o n ,  o t h e r )
Oo you l i k e  to  t e l l  o t h e r  p e o p le  a b o u t  w h a t y o u 'v e  re a d ?
Do you own any  b o o k s?  T e l l  a b o u t  th e m .
How o f t e n  do you r e a d ?
Do you r e a d  b e c a u s e  you w an t to  o r  b e c a u s e  you h a v e  to ?
Do you h a v e  t r o u b l e  f i n d i n g  b o o k s t h a t  you l i k e ?
Did y o u r  p a r e n t s  r e a d  to  you when you w e re  y o u n g e r?
Do you l i k e  to  r e a d  a l o n e  o r  i n  a g ro u p ?
Do p i c t u r e s  h e lp  you r e a d  th e  s t o r y ?
Do you g e t  t h e  n e w s p a p e r  a t  y o u r  h o u se ?
5i
1 3 . Do you harvfc a l i b r »  v t a ? a
1 4 . Do you l i k e  to ' r e a d ?
*
* /
1 5 . I f  you g e t  t h e  n e w s p a p e r ,  w h a t s e c t i o n  do you l i k e  b e s t ?
1 6 . How o f t e n  do you go to  t h e  l i b r a r y ?
17. Name a c h a r a c t e r  t h a t  you h av e  re a d  a b o u t  and  t e l l  why you l i k e  
h i m / h e r .
1 8 . I f  s o m e o n e  w e r e  g o i n g  t o  s e l e c t  s o m e t h i n g  f o r  yo u  t o  r e a d ,  w h a t  
s h o u l d  t h a t  p e r s o n  k e e p  in  m in d  so  t h a t  he  o r  s h e  w i l l  p i c k  o u t  
th e  p e r f e c t  t h i n g  f o r  you?
1 9 . Who i s  y o u r  f a v o r i t e  a u t h o r ?
Summar i z e  t h e  R e s u l t s :
f ’ Inte^'eM-hiW n
i his form is designed to help the student and teach ‘ 
writing. It can be personalized for a student or cla.ss i«S <
i . Wi J . .le reading and 
' seem appi opriate.
O 1992 Teacher Created Materials, Inc. f l i S  Portfolio Assessment
WHAT I NEED MOS'
. I FEEL HAPPIEST WHEN____
. I FEEL MOST FREE_____ _
. I GET MOST UP-TIGHT W.iEN
. I FEEL MISERABLE_____________
. I CAN HARDLY WAIT______ ______
. I'VE ALWAYS ENVIED___________
. MY GREATEST TROUBLE
. MY JOB________________________
0. MY FAMILY____________________
1. MY CHURCH____________________
2. I'D LIKE TO FORGET
3. I CAN'T UNDERSTAND__________
4. PEOPLE USUALLY THINK THAT I
5. IF I COULD ONLY_____________ __________ ____________
6. I OFTEN SUFFER______________________________________
7. SECRETLY, I__________________________________________
8. I WORK_______________________________________________
9. IF I COULD HAVE ANYTHING I WISHED, I WOULD CHOOSE
0. IF I COULD MAKE ONE CHANGE IN THE WORLD, IT WOULD BE
ECAUSE
I am
(two f<p©cj<< '2h i r a c t e r i
I u o n d e r ___________________ _ x
( s o m e t h i n g  y o u  e <*€ " >t.i a  ■ - »
I h e a r _______________________
(an im a g in a r y  soun^
I s e e _________________________
(an in ia g in a r y  s i g h t )
I w ant ________________________
(an  a c t u a l  d e s i r e )
I am 2________________________  ______
( th e  f i r s t  l i n e  o f  t h e
S e c o n d  S t a n z a
I p r e  t  e  n d _________________________________________________
(s o m e th in g  you  a c t u a l l y  p r o te n d  t o  do)
I f e e l  __________________ _____________________________ __
(a f e e l i n g  a b o u t s o m e th in g  im a g in a r y )
I  t O U C h  ________________________ ;___________________________________________________________ _________
(an  im a g in a r y  t o u c h )
I uo r r y _______________________________________________ _ ______
(s o m e th in g  t h a t  r e a l l y  b o t h e r s  y o u )
I c r y  _____________________________________________ _________
(s o m e th in g  t h a t  m akes y o u  v e r y  s a d )
( th e  f i r s t  l i n e  o f  t h e  poem r e p e a t e d )
T h ir d  S t a n z a
I u n d e r s ta n d  _________________________________________________
(s o m e th in g  yo u  k n o u  i s  t r u e )
I s a y  __________________ _______________________________________
(s o m e th in g  you  b e l i e v e  i n )
I dream  ________________;________________________________________
(s o m e th in g  you a c t u a l l y  dream  a b o u t)
I t r y  __ _______________________________________________ __________
(s o m e th in g  you r e a l l y  make an e f f o r t  a b o u t)
I hope ___________________________________________________________
(s o m e th in g  you a c t u a l l y  hope f o r )
£ am
( th e  f i r s t  l i n e  o f  t h e  poem r e p e a t e d )
51
Il.TEREST INVENTORY
z
■> >
r*’ NAME
I * u g o  when you have sp a r e  tim e?
X -
, ----------------- t — ------------------------------------------------------------------------------------------ -— ;— l_
2 . W nat d«  ; ju Ufa.- ; ly  do  a f t e r  s c h o o l? __________________________ " e-
In  th e  e v e n in g ? ___________________________________________________________
On Sunday?_______________________________________________________________ __
3 . Do you nave y p e t? _________ Why or  why n o t? ________________________
4 . Do you l e t  o th e r  c h i ld r e n  u se  your t h in g s ? ________________________
5 . What w ou ld  you l i k e  t o  have m ost?____________________________________
6 . How o f t e n  do you g o  t o  th e  m o v ie s? ___________________________________
W ith whom do you go?_____________________________________________________
7 . Have you b een  t o  a farm ?_______  C ir c u s? _______  Zoo?_______
A rt Museum?_______  Amusement Park? C o n cert?_______
L o ca l O pera?_______  P ic n ic ? _______  B a l l  Game?_______
Summer Camp?_______  Summer S c h o o l? _______  Y .M .C .A .?_______
Have you ta k e n  a t r i p  by b o a t?  T ra in ? _______  Bus?_______
Car?_______  A ir p la n e ? _______  Where d id  you go?_______________________
8 . What do you w ant t o  be when you grow up?___________________________
What do your p a r e n t s  w ant you t o  be?________________________________
I
What p e r s o n  ( in  r e a l  l i f e  or in  h i s t o r y )  do you w ant t o  be  
l i k e  ?________________________________________________________________________
9 . How lo n g  do you l i s t e n  t o  r a d io  and t e l e v i s i o n  e a c h  day?______
1 0 . Do you l i k e  s c h o o l? _______  What do you l i k e  b e s t  a b o u t s c h o o l?
____________________________________ What do you d i s l i k e  a b o u t s c h o o l :
1 1 . Do you l i k e  t o  rea d ? ________ Do you l i k e  t o  have som eone r ea d  t o
you ?_______  How much tim e  do you spend  r e a d in g  b ook s ea ch  day?
Do you p a r e n ts  t e l l  you t o  rea d ? ____________ ,
5S
Do yotjf" p a i  , T-f v a a v e a l i b r a r y  ca rd ?
How . >■ J • < ’*'■ ; ,o k s? How many
booths do  yr-: .'*> e ; b o o k s t h a t  y o u 'd  l i k e  t o
own? . v  ' ;t>-r n a ie
About how nu*//->K-©nk* * a ;
What k in d s  c  . . y.' ' . b e s t?
Which p a r t s  o f  ~ a rea d ?
Which p a r t  f i r u t .
Which p a r t  do y e a  : -
Which m a g a z in e s  do  you l i k e !.»*■» K'C?
The T h ree W ish e s:  I w is h  I w ere
I w ish  I  had________________________________________________________________
I w is h  I c o u ld _____________________________________________________________
1 4 . One t h in g  I w onder a b o u t i s
s
j ONAL poem
This activity can pe used to find out abour. students' 
interests, at'lities inc needs. It also is a good assignment to 
use as a culminating activity for a literature unit with >1 focus on 
character analysi .
Line one: Tell me your name
Line two: What is your REAL name (not necessarily the name you
go by, but a name you wish were yours, or a name you 
feel is true for you)?
Line three: Name the animal inside you. Explain your choice.
Line four: There's an object inside your head. What is it?
Explain its significance.
Line five: There's a word written on your forehead. What is
it? Explain.
Line six: Tell me a sound you love. Tell me a sound you hate.
Line seven: Tell me a smell you love. Tell me a smell you hate.
Line nine: What is your favorite time of the day? Why?
Line ten: If your hands could speak, what would they say?
Line eleven: Tell me something you remember from your childhood.
Line twelve: Tell me a phrase or saying your mother/father or 
grandparents said to you often. (This may be in 
another language besides English.)
W3
Name i __________________ _  D* ' •- . _Grade Le.v,el___________
INTEREST SURVEY
'  1 . DO YOU LIKE TO READ? Yf; :
f
2. WHAT KIND OF STORIES DO YOU 1 ,1 'E BEST?
3 . WHAT IS THE NAME OF YOUR FAVORITE BOOK?
4 . NAME ANY BOOK YOU HAVE READ MORE THAN ONCE. WRITE HOW MANY
TIMES. ____________________________
5 . WRITE THE NAME OF ANY BOOK YOU DIDN'T LIKE AND TELL WHY.
6 . DO YOUrEVER READ A 3OOK INSTEAD OF WATCHING TELEVISION? YES NO
7. HAVE YOU EVER READ A BOOK BECAUSE ONE OF YOUR FRIENDS SAID IT WAS 
GOOD? YES NO
3 . GIVE THE NAMES OF SOME 300KS YOU HAVE AT HOME.
9 . WHAT ARE YOUR HOBBIES AND COLLECTIONS?
10. DO YOU READ A BOOK IF  YOU HAVE SEEN THE MOVIE OR TV PROGRAM 3ASED
ON IT? YES NO
11. NAME SOME OF THE LAST MOVIES YOU SAW.
12 . WHAT DO YOU WANT TO BE?
S um m arize  R e s u l t s
, ' I n t e r e s t  I n v e n to r y
Name. _________________________E x am in e r : ______________ ___________
D a t & : _____________________________________ A g e :______________  G r a d e : _________________>>
1. W hat do you l i k e  to  do?
V
n W h a t w ould  you r a t h e r  n o t  do i f  you c o u ld  g e t  o u t  o f i t ?
3 . What do you do when you a r e w ith  y o u r b e s t  f r i e n d ? i
4 . W h y do you l i k e  y o u r b e s t  f r i e n d ?
5. Now t h i n k  o f  a p e r s o n  you d o n 't  l i k e .  Don’ t  nam e h e r o r  him  b u t
t e l l why you d o n ' t  l i k e  th e p e r s o n .
6 . W h a t do you l i k e  e s p e c i a l l y to  do w ith  y o u r  f a t h e r ?
7 . What do you l i k e  e s p e c i a l l y to  do w i th  y o u r  m o th e r?
8 . W hat do you l i k e  e s p e c i a l l y to  do w i th  y o u r  b r o t h e r s and  s i s t e r s ?
9 . W hat d o n 't  you l i k e  to  do w i th  y o u r  f a t h e r ,  m o th e r , b r o t h e r s  and
s i s t e r s ?
1 0 . W hat do you l i k e  b e s t  a b o u t  s c h o o l?
1 1 . W hat do you d i s l i k e  m o st a b o u t  s c h o o l?
1 2 . I f  you  c o u l d  h a v e  a n y  t h r e e  w i s h e s  co m e  t r u e ,  w h a t  w o u ld  y o u r  
f i r s t  w ish  be?
Y our s e c o n d  w ish ?
Y our t h i r d  w ish ?
Name s T e a c h e r D ate
ux
> > .
' « 7 ■ R r i - ? E N T 0 R Y ( I n t e r m e d i a t e - g r a d e  L e v e l)
1 . How m uch do you  l i k e  t o  r e a d ?
v e ry  m u c h ________ ._________________
q u i t e  a l o t  ____ __________________
n o t v e ry  much ____ ________________
n o t a t  a l l  ________________________
2 . What a r e  th e  t i t l e s  o f  s e v e r a l  boo k s w h ich  you r e a l l y  e n jo y e d ?
3 . What a r e  th e  C i t i e s  o f  some o f th e  b o o k s in  y o u r  h o u se ?
4 . Do you h av e  a l i b r a r v  c a r d ?
5. How m any b o o k s  h a v e  you c h e c k e d  o u t  f ro m  t h e  l i b r a r y  d u r i n g  t h e  
l a s t  m onth?
6 . What p a r t  o f  th e  n e w s p a p e r  do you l i k e  to  re a d  th e  b e s t ?
com ic s e c t i o n _______ ____ ____________ _
s p o r t  s e c t i o n ________________________
news s e c t i o n ________________ __________
s o c i e t y  s e c t i o n ______________________
e d i t o r i a l s ___________________ _____ ___
l e t t e r s  to  th e  e d i t o r ______________
7 . What m a g a z in e s  do you r e a d  r e g u l a r l y ?
8 . What ty p e  o f co m ic  b o o k s dd you e n jo y  r e a d in g ?
9 . What a r e  th e  nam es o f  y o u r t h r e e  f a v o r i t e  t e l e v i s i o n  p ro g ra m s ?
• o . i t o  w a tc h  on t e l e v i s i o n ?
■> ' s
5’? r^i> ¥•. <i-i. (to a f t e r  s c h o o l?
12. Of a ' l  r h “ t h i n g :  w h ic h  you do a f t e r  s c h o o l ,  w h a t one t h i n g  do 
you l i k e  t e  dc  th e  b e s t ?  r
1 3 . What do you do on S a tu r d a y ?
16. Of a l l  th e  t h i n g s  you do on S a tu r d a y ,  w h a t on e  t h i n g  do you 
l i k e  to  do t h e  b e s t ?
1 5 . W'nat k in d  o f  h o b b ie s  do you h a v e?
1 6 . Do you h a v e  an y  c o l l e c t i o n s ?  I f  you d o , w h a t do you c o l l e c t ?
1 7 . W hat do you w an t to  be when you grow  up?
I S .  W here do you u s u a l l y  go on v a c a t i o n  w i th  y o u r  f a m i ly ?
1 9 . H ave yo u  e v e r  g o n e  t o  cam p  i n  t h e  s u m m e r?  I f  you h a v e ,  w h a t  d id  
you e n jo y  t h e  m o s t a b o u t  cam p?
20. What other states have you visited?
S u m m arize  R e s u l t s :
Name •______ i c h e r
INVENTORY
in d e p e n d e n t  r e a d i n g  L ev er 
F a v o r i t e  k in d  o f  b o o K t ____________
'lo b b ie s  and  s p e c i a l  i n t e r e s t s ___
F a v o r i t e  a f t e r - s c h o o l  a c t i v i t i e s
F a v o r i t e  t e l e v i s i o n  p ro g ra m s
O th e r  i m p o r t a n t  i n t e r e s t s
Th
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* *
i . suggesting a good book, and selecting meaningful 
!-v owing students’ preferences and interests. Use the ' ’
li st week of school.
* y favorite activity i s _____________________________
_______________. My job i s _________________________
j e t  e to watch best is (a re )_____________________________
1 he s.; .ke to play best is (a re )_______________________________
After hi; . 1 eel 1 plan to _________________________________________
The job 1 want to be doing as an adult i s _____________________________
In school my favorite subject(s) is (a re )______________________________
The subject(s) in which I get the best grade(s) is (a re )_________________
I would like to learn more about____________________________________
My main hobbies or leisure time activity is (a re )______________________
For pleasure I read ------------------------------------------------------------------------
I spend about_______________ hours o r _______________ minutes a
week reading for fun.
The best book I have ever read was (title)____________________________
The book I am reading now is (title)_________________________________
My favorite magazine(s) is (a re )______________________________ ______
The part of the world that interests me the most i s ____________________
When I am finished with school, I hope to live in ______________________
The kinds of books or stories I like to read a re ________________________
My favorite TV show is ____________________________________________
What makes me mad i s ________________________________________ ____
What makes me laugh is ___________________________________________
My favorite person i s ______________________________________________
Next summer I plan to ____________________________________________
Story Starters; and List 98, Interest Inventory—Primary.
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T1 ING SKILLS DIAGNd^TlC INVENTORY
D irection s: . Conplete the fo llow in g  inventory on learn ing  s k i l ls  
according to  the d ir e c t io n s  on the next page. .
. When you have fin ished* score the r e s u lts  by 
fo llow ing the d ir e c t io n s  provided in  the scoring  
key.
• D iscuss the r e s u lts  w ith your in str u c to r .
YOUR STUDY HABITS INVENTORY
I f  you a r e  n o t  s a t i s f i e d  w ith  th e  work you a r e  d o in g  in  s c h o o l ,  t h i s  
in v e n t o r y  ca n  h e lp  you f i g u r e  o u t w here th e  p ro b lem  l i e s .  Once you  
f i g u r e  t h i s  o u t ,  i t  i s  much e a s i e r  t o  com bat th e  p ro b lem .
You w i l l  s e e  a s e r i e s  o f  60 s t a t e m e n t s .  Each s ta te m e n t  w i l l  be 
f o l lo w e d  by a s c a l e  o f  1 to  4 :
1 ■ n ev er
2 ■ so m etim es
3 « u s u a l l y
4 ■ a lw a y s
For e a c h  s t a t e m e n t  you s h o u ld  c i r c l e  th e  number w h ich  b e s t
r e p r e s e n t s  YOUR OWN s tu d y  h a b i t s  a t  th e  p r e s e n t  t im e .
EXAMPLE: I d r in k  c o f f e e  w h i le  s t u d y in g .  1 2 3 4
The a u th o r  o f  t h i s  in v e n t o r y  i s  a re fo rm ed  c a f f e i n e  fr e a k  who s t i l l  
s l i p s  i n t o  bad h a b i t s  e v e r y  now and t h e n ,  s o  *2 (" so m etim es" ) i s  th e  
c o r r e c t  r e s p o n s e  f o r  h im . T h e r e f o r e ,  in  th e  ex a m p le  s t a te m e n t  your 
a u th o r  w ould  c i r c l e  $ 2 .
Now you a r e  r ea d y  t o  b e g in  th e  in v e n t o r y .  A c r o s s  th e  to p  o f  ea ch  
p a g e  y o u  w i l l  f in d  th e  s c a l e  e x p la in e d .
r
p
1 -  n ev er  2 » so m etim es  3 -  u s u a l l y  4 ■ a lw a y s
1 . I e a t  b r e a k f a s t  e v e r y  m o rn in g . 1
2 . I p r e v ie w  a c h a p te r  b e f o r e  I r ea d  i t .  1
3 . B e fo r e  s t a r t i n g  t o  s t u d y ,  I f i g u r e  o u t  j u s t  how I am
g o in g  t o  a p p roach  th e  a s s ig n m e n t .  (I  d o n ’ t  j u s t  open  
th e  book and s t a r t  r e a d in g  w ith o u t  t h in k in g  w h at I am 
d o in g . )  1
4 . I u se  th e  s p e c i a l  s tu d y  h e lp s  in  by te x tb o o k  (su c h  a s
i t a l i c s ,  h e a d in g s ,  s u b h e a d in g s , e t c . )  1
5 . The m a r g in s  o f  my n o te b o o k s  a r e  f r e e  o f  d o o d le s .  1
2
2
3 4 
3 4
2 3 4
2
2
3 4 
3 4
6 .  I a s s ig n  s p e c i f i c  p e r io d s  t o  t im e  t o  s tu d y  e a ch  
c o u r s e .  (In  t h i s  s ta te m e n t  we a r e  r e f e r r i n g  t o  a 
s t r i c t l y  d e f in e d  w r i t t e n  s c h e d u le ,  f o r  ex a m p le :
T hursday  3 -5  p .m . s tu d y  F ren ch
7 - 9  p .m . s tu d y  A n th r o p o lo g y
F r id a y  8 -1 0  a .m . s tu d y  F ren ch
e t c .  1 2  3 4
7 . I o r g a n iz e  l e c t u r e  n o t e s ,  r e a d in g  n o t e s ,  a n d /o r  
c h a p te r  o u t l i n e s  b e f o r e  b e g in n in g  t o  s tu d y  fo r  an  
exam . 1 2 3 4’
8 .  I make o u t  a w r i t t e n  s tu d y  s c h e d u le  f o r  e a c h  d ay o f  
th e  week and th e n  t r y  my b e s t  t o  f o l l o w  i t .
(N o te :  u n l ik e  in  ite m  6 a b o v e , we a r e  t a l k i n g  o f  no
s t r i c t  fo r m a t h e r e .  T h is  can  b e  d on e  on  s c r a t c h  p ap er
on e day a t  a t im e ,  o r  you can  do  i t  f o r  s e v e r a l  d a y s
a l l  a t  o n c e .  You c o u ld  make a l i s t  s im p ly  o f  t h in g s  to
a c c o m p lis h  on  t h a t  p a r t i c u l a r  d a y , o r  you c o u ld  make
i t  m ore c o m p le te  t o  in c lu d e  h o u rs  s p e n t  in  c l a s s ,
h o u rs  s p e n t  s o c i a l i z i n g ,  e t c .  The m ain  t h in g  i s  t h a t
y ou  WRITE down so m e th in g  t o  h e lp  o r g a n iz e  y o u r  t im e . )  1 2 3 4
9 . I t r y  t o  f i g u r e  o u t  th e  m eaning o f  an  unknown word
by lo o k in g  a t  p r e f i x e s ,  s u f f i x e s ,  a n d /o r  r o o t s .  1 2 3 4
1 0 . When I s tu d y  lo n g  a s s ig n m e n ts ,  I sum m arize e a c h  p a r t
a s  I g o  a lo n g .  1 2 3 4
1 1 . I u s e  a s y s t e m a t i c  a p p ro a ch  when p r e p a r in g  f o r  ex a m s. 1 2 3 4
1 2 . I u s e  t h e  T a b le  o f  C o n te n ts  a s  a r e v ie w  b e f o r e  a 
m ajor exam . 1 2  3 4
M; 1
1 -  n e v e r  2 ■ so m e tim e s  3 -  u s u a l l y  4 ■ a lw a y s
41 3 . I make n o t a t i o n s  o f  s t r a n g e  o r  u n f a m il ia r  w o rd s. 1 2 3
1 4 . By r e c i t i n g  t o  m y s e lf  (o r  t o  som eone e l s e )  a f t e r  I 
r ea d  an a s s ig n m e n t ,  I make s u r e  I r e t a i n  w hat I have  
r e a d . 1 2 3 4
1 5 . I u s e  a g l o s s a r y  o r  d i c t i o n a r y  t o  f in d  th e  m eaning  
o f  unknown w o r d s . 1 2 3 4
1 6 . E a r ly  i n t o  th e  c o u r s e ,  I sk im  th e  T a b le  o f  C o n te n ts  
and f l i p  th ro u g h  th e  b o o k 's  c h a p t e r s . 1 2 3 4
1 7 . A f t e r  r e a d in g  s e v e r a l  p a g e s  o f  my a s s ig n m e n t ,  I can  
r e c a l l  w hat I h a v e  j u s t  r e a d . 1 2 3 4
1 8 . P r e p a r in g  f o r  exam s p r o v id e s  a good  way o f  p u l l i n g  
t o g e t h e r  w hat I h a v e  le a r n e d . 1 2 3 4
1 9 . I ca n  r ea d  t e x t b o o k s  a s  e a s i l y  a s  o t h e r  k in d s  o f  
m a t e r i a l . 1 2 3 4
2 0 . I ca n  remember many f a c t s  from  l e c t u r e s ,  in c lu d in g  
p e o p l e ' s  nam es and d a t e s . 1 2 3 4
2 1 . I f i n i s h  exam s in  th e  a l l o t t e d  t im e . 1 2 3 4
2 2 . I h ave  a r e g u la r  b e d tim e  on  w e ek d a y s . 1 2 3 4
2 3 . I f i n d  i t  e a s y  t o  r ea d  w it h o u t  d o s in g  o f f . 1 2 3 4
2 4 . I t r y  t o  f i g u r e  o u t  th e  m ean in g  o f  an  unknown word 
w ith  th e  h e lp  o f  o t h e r  w ords around  i t . 1 2 3 4
2 5 . I n o r m a lly  w i l l  ta k e  n o t e s  in s t e a d  o f  r e l y i n g  on  
a ta p e  r e c o r d e r . 1 2 3 4
2 6 . I h a v e  no t r o u b le  m aking s e n s e  o f  my n o t e s  when I 
u s e  them  f o r  r e v ie w . 1 2 3 4
2 7 . I u s e  su m m a ries  and s tu d y  q u e s t i o n s  in  my t e x t b o o k . 1 2 3 4
2 8 . I c a n  r e c a l l  m ain  id e a s  from  l e c t u r e s . 1 2 3 4
2 9 . I c o p y  i l l u s t r a t i o n s  t h a t  th e  in s t r u c t o r  p u t s  on th e  
b la c k b o a r d  o r  on  an o v e r h e a d . 1 2 3 4
3 0 . A t t h e  b e g in n in g  o f  a s tu d y  p e r io d  I o r g a n iz e  my
m a t e r i a l s  and p la n  w hat t o  s t u d y .  1 2 3 4
3 1 . I r e v ie w  my l a s t  l e c t u r e  n o t e s  b e f o r e  I  g o  t o  c l a s s .  1 2 3 4
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3 2 . I l a b e l  e a c h  p a g e  o f  my n o t e s  w ith  th e  d a t e .  ( I f  
u s in g  a l o o s e l e a f  b in d e r ,  e a c h  p a g e  s h o u ld  c o n t a in  
b o th  d a t e  and c o u r s e  t i t l e .
3 3 . I r e v ie w  my n o t e s  and r e a d in g  a s s ig n m e n ts  from  e a c h  
c l a s s  a t  l e a s t  tw ic e  a w eek .
3 4 . I u s e  a n o teb o o k  f o r  ta k in g  n o t e s  w h ich  i s  b o th  
c o n v e n ie n t  and u s e f u l  fo r  th e  c o u r s e  in  q u e s t io n .  
(N o te : f o r  some c o u r s e s  a l o o s e l e a f  n o teb o o k  m ig h t  
be n e c e s s a r y — i f  th e  p r o f e s s o r ,  fo r  e x a m p le , p la n s  
t o  p r o v id e  a l o t  o f  h a n d o u ts  w h ich  c o u ld  b e  s tu c k  
in  w ith  th e  n o t e s .  For o th e r  c o u r s e s  a s p i r a l  
b in d e r  m ig h t be m ore c o n v e n ie n t . )
3 5 . I am aw are o f  how I u se  my t im e .  ( I  am n o t  
c o n s t a n t l y  s a y i n g ,  fo r  e x a m p le , " G eez, w here d id  
th e  a f t e r n o o n  go?" )
3 6 . To p r e p a r e  f o r  a t e s t ,  I n eed  m ore in f o r m a t io n  th a n  
I g e t  j u s t  from  l i s t e n i n g  in  c l a s s  w it h o u t  ta k in g  
n o t e s .
3 7 . When I r e a d , I ca n  k eep  my m ind from  w a n d e r in g .
3 8 . I u n d e r s ta n d  th e  v o c a b u la r y  my t e a c h e r s  u s e  in  
c l a s s .
3 9 . I a v o id  cram m ing f o r  t e s t s .
4 0 . I am p r e p a r e d  f o r  c l a s s  d i s c u s s i o n s .  (T h is  m eans I 
h a v e  d o n e  r e a d in g  a s s ig n m e n ts  a s  w e l l  a s  w r i t t e n  
a s s ig n m e n t s . )
4 1 .  I s tu d y  g r a p h s ,  t a b l e s ,  and o t h e r  i l l u s t r a t i o n s  
when I r ea d  an  a s s ig n m e n t .
4 2 .  I p la n  e s s a y  t e s t  q u e s t io n s  b e f o r e  s t a r t i n g  t o  
w r i t e .
4 3 . I a c c o m p lis h  a l o t  in  r e l a t i o n  t o  th e  am ount o f  
t im e  I sp en d  s t u d y in g .
4 4 . I u se  a b b r e v ia t i o n s  when I ta k e  n o t e s .
4 5 .  I u se  f r e e  t im e  b e tw e en  c l a s s e s  f o r  s t u d y in g .
4 6 . I rea d  t e x t b o o k s  a t  a d i f f e r e n t  sp e e d  th a n  I rea d  
n o v e l s  o r  m a g a z in e s .
4 7 .  I c h e c k  my a n sw er s  on  an exam th o r o u g h ly  b e f o r e  
t u r n in g  i t  i n .
1 2 3 q
1 2 3 4-
i  2 3
1 2  3 4
1 2 3 4
1 2 3 4
1 2  3 4
1 2  3 4
1 2 3 4-
1 2  3 4
1 2 3 4
1 2  3 4
1 2  3 4
1 2  3 4
1 2  3 4
1 2  3 4
11
1 -  n e v e r  2 » so m e tim e s  3 •  u s u a l l y  4 -  a lw a y s
4 8 . I t r y  t o  a n t i c i p a t e  q u e s t io n s  t h a t  a y  i n s t r u c t o r  
may a sk  o n  a t e s t .
4 9 . I ca n  draw c o n n e c t io n s  on in f o r m a t io n  from  v a r io u s  
s o u r c e s  ( f o r  e x a m p le , from  l e c t u r e s  and from  r e a d in g  
a s s i g n m e n t s . )
5 0 .  I s t o p  p e r i o d i c a l l y  when r e a d in g  an  a s s ig n m e n t  t o  
m e n t a l ly  r e v ie w  th e  m ain p o i n t s  t h a t  h a v e  b een  
p r e s e n t e d .
5 1 . I c a n  sum m arize w h at I h ave  j u s t  r ea d  in  a t e x t b o o k .
5 2 .  I r e la x  and g e t  a good  n i g h t ' s  s l e e p  th e  n ig h t  
b e f o r e  an  exam .
3 4
1
1
2
2
3
3
4
4
2 3
5 3 . I l e a v e  b la n k  s p a c e  on  e a c h  p a g e  o f  my n o t e s  s o  t h a t  
I c a n  g o  b ack  l a t e r  and add com m ents t o  make them  
m ore c o m p le t e .  ( I f  you l e a v e  w id e  m a r g in s , t h i s  may
b e  a l l  th e  s p a c e  you  n e e d .)  1 2 3 4
5 4 . I d o n ' t  j u s t  w r i t e  down w ords a t  random , b u t  I  o r d e r
m ain i d e a s ,  s u b o r d in a t e  id e a s  and e x a m p le s  in  a 
s y s t e m a t i c  way when I ta k e  n o t e s .  1
5 5 .  When I ta k e  n o t e s  w h i le  r e a d in g ,  I p u t  th e
in f o r m a t io n  in  my own w o r d s , 1
5 6 . I s t a y  c a lm  and r e la x e d  d u r in g  exam s and t e l l  w hat
I know . 1
4
3 4
3 4
5 7 . I r e a d  s e n t e n c e s  i n  p h r a s e s ,  r a t h e r  th a n  
w o rd -b y -w o rd  o r  s y l l a b l e - b y - s y l l a b l e .
5 8 .  I a v o id  u s in g  s u g a r ,  c a f f e i n e ,  a n d /o r  to b a c c o  a s  a 
m eans o f  k e e p in g  up my e n e r g y  w h i le  s t u d y in g .
5 9 . I s i t  c l o s e  en ou gh  t o  th e  i n s t r u c t o r  t h a t  I d o n ' t  
m is s  o u t  on  w h a t ' s  g o in g  o n .
6 0 .  I  c o n v in c e  m y s e l f  t h a t  d o in g  e a c h  a s s ig n m e n t  i s  
w o r t h w h i le .
1 2  3 4
1 2  3 4
1 2  3 4
1 2  3 4
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The in v e n t o r y  h a s  to u c h e d  upon v a r io u s  t o p i c s ,  a l l  o f  w h ich  a re  
c l o s e l y  r e l a t e d  t o  r e a d in g  a n d /o r  s tu d y  s k i l l s .  In  e a ch  c a s e  you 
s h o u ld
(1 ) r e c o r d  t h e  number you c i r c l e d  f o r  th e  in d ic a t e d  ite m s
(2) add up you r  s c o r e s
(3 ) d i v i d e  by t h e  number o f  i t e m s  l i s t e d
The r e s u l t  i s  you r mean s c o r e ,  and on  th e  th e  b a s i s  o f  t h i s  s c o r e  
th e  in v e n t o r y  w i l l  recommend you r  a t t e n t i o n  t o  c e r t a i n  o f  t h e s e  
a r e a s .
I . Time M anagement
R ecord  th e  number you c i r c l e d  f o r  e a ch  o f  th e  f o l lo w in g  
in v e n t o r y  i t e m s :
#6
*8
♦ 30
♦ 3 5
♦ 40—
♦ 43
♦ 45
T o t a l__________  d iv id e d  by 7 I f  t h i s  r e s u l t  i s  2 .5  
l e s s ,  you  sh o u ld  p la n  
s p e n d in g  same tim e  on  
M anagem ent.
or,
o
T i1I
I
I I .  C o n c e n tr a t io n  and Memory
R ecord  th e  number you c i r c l e d  f o r  e a c h  o f  th e  f o l lo w in g  
in v e n t o r y  i t e m s :
♦ 1_________
♦ 5
♦ 17
♦ 20 
♦ 22
♦ 23
♦ 28
♦ 37
♦ 59
T o t a l  d iv i d e d  by 9 •  I f  t h i s  r e s u l t  i s  2 .5  od
l e s s ,  you  sh o u ld  p la n  on 
s p e n d in g  some tim e  on I 
C o n c e n tr a t io n  and Memor^
I I I .  Study Methods
R ecord  th e  number you c i r c l e d  f o r  e a ch  o f  th e  f o l lo w in g  
in v e n t o r y  i t e m s .
#2
♦ 3---------------
♦ 4~-------------
♦10
♦ 12“ -------------
♦ 14
♦ 27
♦ 31
♦ 3 3
♦ 41"
T o t a l__________  d iv id e d  by 10 -  _________ I f  t h i s  r e s u l t  i s  2 .5  or
l e s s ,  you sh o u ld  p la n  on  
sp e n d in g  tim e  on S tu d y  
M eth od s.
1$
IV . R ead in g  S k i l l s
R ecord  th e  number you c i r c l e d  f o r  e a c h  o f  th e  f o l lo w in g  
in v e n t o r y  i t e m s .
♦ 16
♦ 19
♦ 46
♦ 49
♦ 50
♦ 51
♦ 57
♦ 6 0 '
T o t a l__________  d iv id e d  by 8 ■ __________  I f  t h i s  r e s u l t  i s  2 .5  or
l e s s ,  you  sh o u ld  p la n  on  
sp e n d in g  some tim e  on  
R ead in g  S k i l l s .
V. N o t e t a k in g  S k i l l s
R ecord  th e  number you  c i r c l e d  fo r  e a c h  o f  th e  f o l lo w in g  
in v e n t o r y  i t e m s :
♦ 25
♦ 26 
♦29 
♦32 
♦34
♦ 36
♦ 44
♦ 53
♦ 54
♦ 55~
T o t a l__________  d iv i d e d  by 10 ■ _________  I f  t h i s  r e s u l t  i s  2 .5  or
l e s s ,  you sh o u ld  p la n  on  
s p e n d in g  some tim e  on  
N o te ta k in g  S k i l l s .
VI. Vocabulary S k il ls
R ecord  th e  number you  c i r c l e d  fo r  e a ch  o f  th e  f o l lo w in g  
in v e n t o r y  i t e m s .
♦ 9
♦13---------------
♦15
♦ 24---------------
♦ 3
T o t a l__________  d iv id e d  by 5 I f  t h i s  r e s u l t  i s  2 .S  
l e s s ,  you sh o u ld  p la n  
s p e n d in g  some tim e on  
V o ca b u la ry  S k i l l s .
V I I .  T e s t -T a k in g  S k i l l s
R ecord  th e  number you  c i r c l e d  fo r  e a c h  o f  th e  f o l lo w in g  
in v e n t o r y  i t e m s .
#7 
♦ 11 
♦ 18 
♦ 21
♦ 39
♦ 42
♦ 47
♦ 48
♦ 52
♦ 56__________
T o t a l__________  d iv id e d  by 10 I f  t h i s  r e s u l t  i s  2 .5  
l e s s ,  you  sh o u ld  p la n  
s p e n d in g  same tim e  on  
T e s t - t a k in g  S k i l l s .
on
V I I I .  N u t r i t i o n a l  A s p e c t s  o f  S tu d y
R ecord  th e  number y ou  c i r c l e d  fo r  e a c h  o f  th e  f o l lo w in g  
in v e n t o r y  i t e m s :
♦ 1 
♦21,
♦ 22
♦ 23
♦ 58~
T o t a l  d iv id e d  by 5 ■ __________  i f  t h i s  r e s u l t  i s  2 .5  oc /
l e s s  you sh o u ld  p la n  o iw  
s p e n d in g  same tim e  on “J  
n u t r i t i o n a l  a s p e c t s  o f  
s t u d y .  j
*5 n,
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1The time needed for .L«.ndy will depend upon you and your subjects. The 
general ratio fcr study time and class hours per week is 2:1. That 
is, for every hour of class per week, a student should study two (2) 
hours per week. Remember, this is an average. Some students spend 
more, some less. You need to determine how much time you need and how 
much you want and need to learn. Merely reading the text is not 
study. The study hour (Fig. 1) is made up of fifty (50) minutes of 
study and a ten (10) minute break. For a regular study session, that 
is, a study session that is not wholly devoted to review, the first 
three to eight minutes should be used for review of the material in 
the previous session. The last three to eight minutes should be used 
for review of the material just studied. If you have problems to solve 
for homework, review the rules and theories before you begin to work 
those problems.
D e s ig n  a s tu d y  s c h e d u le  u s in g  th e  form  o f  th e  b a ck  o f  t h i s  p a g e .  S e t  
up a  s t u d y  s c h e d u le .  F i l l  i n  t h e  s c h e d u le  w ith  y o u r  o b l i g a t i o n s :  
w o r k , c l a s s e s ,  m e a ls ,  c h u r c h , c lu b s  and some p u r e ly  r e l a x a t i o n a l  
a c t i v i t i e s ,  in c l u d i n g  a r e a s o n a b le  number o f  TV sh o w s. T h ere  s h o u ld  
b e  som e b la n k  s p a c e s .  U s in g  th e  2 :1  s t u d y / c l a s s  h ou r r a t i o ,  s e t  up  
y o u r  s c h e d u l e .  I f  y o u  h a v e  a tw o h ou r s tu d y  b lo c k ,  s tu d y  tw o  
d i f f e r e n t  s u b j e c t s .  You may ta k e  a tw e n ty  m in u te  b r e a k  b e tw e e n  t h e  
tw o , f i f t y  m in u te  s e s s i o n s .  F i n a l l y ,  y ou  w i l l  n e e d  t o  a n a ly z e  t h e  
t im e  y o u  h a v e  a c t u a l l y  s p e n t  on  e a c h  s u b j e c t  and r e d e s ig n  y o u r  
s c h e d u le  i f  i t  i s  n e e d e d . Do n o t  r e s t r i c t  y o u r s e l f  t o  u s in g  th e  
s c h e d u l e .  U se  t h e  s c h e d u le  a s  a g u id e  t o  u n d e r s ta n d in g  w h ere  y o u r  
t im e  g o e s !
Time-Planning Chart
A time-planning chart is a standard study skills tool. This is a practical one, just in 
case you don’t have one readily available for your students. Use it to encourage leisure 
reading and studying.
Study
Period
During
School
Day
After
School
After­
noon
Early
Evening
Late
Evening
STUDY, READING, WORK, RECREATION SCHEDULE
Mon. Tues. Wed. Thurs. Fri. Sat. Sun.
a.m.
p.m.
Directions: Fill in every square with one or two of the following activities:
1. STUDY: Homework assignments, activity related to courses you are taking.
2. READING: Reading primarily books for your pleasure, or, at most, supple­
mental or extra-interest material for course you are taking.
3. WORK: Work that you do outside of school for pay, or at home.
4. RECREATION: Talking to friends, watching TV, sports, goofing around.
See also List 63, Study Skills; and List 149, Taxonomy of Graphs.
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SUCCESS BEHAVIOR CHE<KI 1ST 
or
What You Can Do To Improve Your Chance for Success in School
Directions: Make a checkmark for items you have already
accomplished. Mark WDI (for will do immediately) by items that 
need your immediate attention!
_____  1. Identify my goals, strengths and weaknesses.
2. Identify my school "help" resources to build on my 
strengths and work on overcoming my weaknesses.
_____  3. Arrange for texts and required materials before
classes meet.
_____  4. Build a study plan, including when and how much I
will need to study to meet my goals.
_____  5. Attend every class except when very ill.
_____  6. Sit in front rows and keep my mind actively on my
learning goals and those of the instructor and the 
course.
_____  7. Take good notes and reread/refer to them on a daily
basis so that I can identify problem/question 
areas.
_____  8. Actively develop questions about course content to
clarify my understanding.
_____  9. Participate in class discussions to try out my own
understanding of concepts and to raise questions of 
importance to me.
_____  10. Study with a partner, going over key points,
clarifying areas of questions or misunderstanding, 
discussing points that might come up on exams.
_____ 11. Build a study plan for tests.
_____  12. Do not miss quizzes or tests and make them up if I
have to be absent on a quiz or test day.
_____ 13. Hand in assignments on time.
_____ 14. Am neat and use legible writing in my assignments.
15. Use my school "help" resources all the way through 
the term/year, not just before important tests.
Study Skills List
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O'Jt:
Mastering these study skills will enable students to succeed at anygra. 
subject. Integrate instruction in these skills during subject-matter cla,. 
each skill to the texts, resources, and needs of the class. Remember, ; 
through practice.
Preparing to Study
©
S
1
ec
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□  Keeping track of assignments 
0  Planning your time 
Q  Creating a study space 
0  Gathering your tools 
0  Knowing your study style
Reading with a purpose
0  Knowing your purpose for reading 
0  Fitting your approach to the purpose 
0  Fitting your reading speed to the purpose 
0  Monitoring your understanding as you read 
0  Recognizing facts and opinions 
0  Recognizing author’s bias 
0  Judging author’s credentials 
0  Judging relevance of material to your assignment 
0  Recognizing the use of propaganda techniques
Using Your Textbooks and Other Resources 
0  Using the parts of your book:
Table of contents; Introduction; Headings and subheadings; Chapter summary; 
Chapter/unit review questions; Chapter/unit vocabulary lists; Glossary; Appendices; 
Index
0  Determining organizational patterns in your texts: Chronological order; Thematic; 
Simple/complex; Cause/Effect; Comparison/contrast
0  Understanding tables, graphs, and charts 
0  Using a map, diagram, timeline
Learning New Vocabulary
(
1 0  Using context
, 0  Using the glossary, standard and special dictionaries
0  Noting special or new meanings for familiar words 
0  Recognizing author’s techniques to highlight key words 
0  Using roots and affixes
0  Using signs and symbols
4
Slction Vi.' ! u v - s s  t <» Stc'x Skills / List 63 Study Skills List
G-u.a-i -,.jd Org information
0  Unde: '• ' key ideas 
□  Taking nei^s fror' '  text 
0  <"*ui lio.ng text 
0  Sunanariz.n-text 
0  Categorizing information 
0  Organizing your information 
0  Making a table, chart, timeline, or graph 
0  Listening skills
0  Taking notes from lectures, audio/video presentations
0  Using the library: card catalogs; on-line catalogs; library classification systems
0  Using nonprint media and reference technology fiche viewers, microfilm readers, 
computers, projectors, VCRs, etc.
0  Identifying your sources (quoting, writing footnotes, listing bibliographic information)
Learning from Texts and Other Resources
0  Using SQ3R 
0  Using a study guide 
0  Creating a story map 
0  Using mnemonic devices
Preparing Written Assignments
0  Developing an outline 
0  Answering the questions asked 
0  Writing a first draft
0  Using tables, charts, graphs, timelines, and other visual 
displays to support your narrative
0  Editing/proofreading your work
Preparing for and Taking Tests
0  Reviewing your text and notes 
0  Making up test questions 
0  Knowing key test words 
0  Becoming testwise 
0  Pacing yourself during a test 
0  Knowing you know
See also List 62, Reading Guide; 
and List 65, Memory Aids List.
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II. WRITING CRITERIA, STRATEGIES AND EVALUATIONS 
Section II includes samples of self-evaluations, peer editing
worksheets, suggestions, guidelines, and lists of words that 
facilitate and/or improve student writing. We know that students 
learn to write by writing, so a variety of writing experiences 
should be provided to help students develop into confident, 
accomplished writers. To this end, samples of assignments for each 
stage of the writing process are provided in the handbook. Student 
thinking, growth over time, achievement, progress, and effort 
should be reflected in the pieces that are selected for the 
portfolio.
£1
79. Story Starters
Writer’s block happens to even the best writers. If some students are sluggish starters, 
these may help.
1. “This will show them,” Kara thought as she hammered the last nail into 
place.
2. We watched in horror as Ben came running out of the boys’ bathroom and 
bumped right into the two men carrying the . . .
3. It all started on Monday morning when several citizens of Tumbler City 
noticed that the sky didn’t look quite right.
4. When she reached for the light switch, Christie thought she heard someone 
say, “Stop right where you are, or I’ll eat all your potatoes!”
5. It seemed as if it was going to be the perfect day to spend at the beach. But 
not long after Ted and Josh put their surfboards in the water . . .
6. There weren’t many foods that my brother Alex liked to eat, so we 
experimented. That’s how we discovered the prize-winning recipe for 
chocolate-covered . . .
7. Maria hungrily opened her lunchbox and, next to the apple, found . . .
8. Gus had always wanted a puppy.
9. Every season has its good and bad points. The best thing about winter is . . .
10. All the way back to the bike shop, Carlos thought about what his uncle had 
told him.
11. My life changed the day I discovered . . .
12. The family decided they would move to the new place in March.
13. It was a very rainy day—too rainy to go outside to play. So Adam and 
Christopher decided to . . .
14. I remember it all started in the middle of the week—Wednesday. That 
morning, I didn’t feel quite well enough to go to school.
15. The steel-and-glass building looked enormous next to the little brick houses 
that lined the street.
16. “Get this thing away from me!” the queen shrieked.
17. The airplane landed gently, and Lee breathed a sigh of relief.
18. No one but Ayanna and I knows about the little door in the big oak tree by 
the pond in the park.
19. “What do you think it is?” the small purple woman asked her lavender friend 
as she nudged me awake with her boot.
20. Have you ever noticed that some days seem to last longer than others?
21. Anna hated her new school shoes. But she hated her . . . even more.
22. Alice gritted her teeth and began to climb to the top of . . .
23. If I didn’t have my roller skates with me that day, I don’t know what I would 
have done.
24. Our dog Tiki sometimes is too smart for her own good. Take last Sunday . . .
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25.
26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
41.
42.
43.
44.
45.
46.
47.
48.
49.
50.
Max was lucky to get the summer job as a computer operator at the small 
company. It paid pretty well and he was saving up for . . .
Scott thought he knew Andy very well until he caught him . . .
It was so dark that Vicky couldn’t tell the difference when she closed her 
eyes. “How did I ever get in a mess like this?” she thought.
The huge room, which had been bustling and noisy only an hour before, was 
silent.
Mark met us at the bus stop and announced that he was going to run for 
president.
Craig was excited as he boarded the plane to visit his mother in California. 
Sometimes a cat can be a person’s best friend.
Jenn couldn’t wait for math class to be over.
There seemed to be no way out of the big old house. Every door opened into 
another room . . .
It’s always frustrating to have to sit and wait for . . .
The field behind the school was Ethan’s favorite place to go after school.
I looked around the room and noticed there was a new student in the class. 
All of the girl’s friends had very ordinary hobbies, except for . . .
I’d give anything in the world to see . . .
As she held the leaking pipe in place, Monica thought, “What is keeping
Selene?”
I never thought it would be possible, but there I was . . .
Marty’s mother’s eyes opened wide as she exclaimed, “Where on earth did 
you get those . . .?”
Jesse couldn’t pass up any opportunity to enter a contest.
Kathy began her routine slowly, aware that everyone was watching her 
every move.
A truck rattled down the empty street and pulled into the parking lot behind 
the sign that read, “Fred’s Parts and Service . . .  A Division of NetWork 
Human Industries.”
There once was a very old, unmarried prince of moderate wealth who lived 
in a small castle at the edge of town.
By the time Darryl had walked halfway home from school, he realized that 
he had left his house key on the kitchen table that morning.
There is nothing better than the feeling you get when you . . .
They were at the supermarket, in the freezer section, when it happened.
Not long after I’d knocked, the narrow green door squeaked open to 
reveal . . .
It was the third day of the camping trip, and Jonathan knew that he would go 
crazy if he got one more mosquito bite.
Note Interest Inventory items, Lists 98 and 99, can also be used as story starters.
nSUGGESTIONS FOR STIMULATING 
CREATIVE WRITING
1 . U se m a g a z in e  p i c t u r e s  t o  s t im u la t e  th e  im a g in a t io n .  What do yc 
th in k  i s  h a p p en in g  in  t h i s  p ic t u r e ?
2 . H ere a r e  com ic  s t r i p s  w ith  th e  p r i n t  rem oved from  th em . W rite  
y o u r  own s t o r y  a b o u t you r  f a v o r i t e  c o m ic .
3 . H ere a r e  some n ew sp ap er h e a d l i n e s .  P ic k  on e and c r e a t e  a s t o i  
a b o u t i t .
4 .  W r ite  a b o u t p e o p le  p r o m in en t in  th e  n ew s. An im a g in a r y  
in t e r v ie w  m ig h t be a p p r o p r ia t e .
5 . Look a t  a m ir r o r  and d e s c r ib e  w hat you s e e .
6 . The p e r s o n  I 'd  l i k e  t o  b e . W r ite  a b o u t an im a g in a r y  p e r s o n  at 
w hat h e  t h in k s  a b o u t .
7 . D e s c r ib e  y o u r s e l f .  W r ite  a b o u t your l i k e s  and d i s l i k e s .  L e t  
o th e r  s t u d e n t s  g u e s s  who you  a r e  d u r in g  th e  s h a r in g  p e r io d .
8 .  W r ite  a b o u t your l a t e s t  dream .
9 . When I grow  u p , I'm  g o in g  t o  b e  a ______________ . W r ite  a b o u t t l
jo b  y o u 'd  l i k e  t o  h a v e  and why.
1 0 . D e s c r ib e  your f a v o r i t e  a n im a l, e i t h e r  r e a l  o r  im a g in a r y .-
1 1 . Make up a t a l l  t a l e  o r  s i l l y  s t o r y ,  o n e  t h a t  c o u ld  n o t  p o s s ib :  
h a p p e n .
1 2 . Make up a s t o r y  a b o u t you r f a v o r i t e  s to r y b o o k  c h a r a c t e r  or  TV 
p e r s o n a l i t y .
1 3 . W r ite  down your f a v o r i t e  j o k e .  S e e  i f  o th e r  s t u d e n t s  la u g h  
a b o u t i t .
1 4 . What w ou ld  happen i f :
a . The l i g h t s  w en t o u t  f o r  a w h o le  day?
b . W ater s to p p e d  com ing o u t  o f  th e  f a u c e t ?
c .  No fo o d  w as a v a i l a b l e  t o  e a t ?
1 5 . What w ou ld  i t  be l i k e  t o  l i v e  i n  a n o th e r  c o u n tr y ?  As an  Eskim' 
In  th e  ju n g le ?
1 6 . What w ou ld  you do i f  you w ere :
a . S h ip w reck ed  on a d e s e r t e d  i s la n d ?
b . In  an e a r th q u a k e ?
c .  C augh t in  a b u rn in g  b u i ld in g ?
1 7 . You a r e  a s a l e s p e r s o n ,  
c l a s s .
W r ite  a b o u t w hat you w ou ld  s e l l  t o  th
24 .
1 8 . What w ou ld  i t  be l i k e  t o  b e  p r e s id e n t ?
1 9 . What w ou ld  i t  be l i k e  t o  l i v e  a s  a ca v e  man? As a k n ig h t?  A: 
spacem an?
2 0 . What w ou ld  i t  be l i k e  t o  l i v e  on th e  moon? The su n ?  A n oth er  
p la n e t ?
2 1 . W r ite  a b o u t a tim e  when g i r a f f e s  had s h o r t  n e c k s ,  c a m e ls  had  
hum ps, e le p h a n t s  had s h o r t  n o s e s ,  f i s h  had no f i n s .  What 
happened  t o  ch a n g e  them?
2 2 . W r ite  a s h o r t  p la y  t h a t  ca n  be a c te d  o u t  by th e  c l a s s .  I t  c a  
be fu n n y , s a d ,  s c a r y . . .
2 3 . What w ou ld  i t  be l i k e  t o  m eet you r f a v o r i t e  m o v ie  s t a r ?  Spor 
h e r o ?  The g o v e rn o r  o f  y o u r  s t a t e ?
2 4 . I f  you had a m i l l i o n  d o l l a r s ,  w hat w ould  you do w ith  i t ?
2 5 . W r ite  a s t o r y  a b o u t a p e r so n  who tu rn ed  o u t  d i f f e r e n t  th a n  you  
th o u g h t  he or sh e  w ould b e .
2 6 . What i s  you r f a v o r i t e  day? Why?
2 7 . You a r e  g o in g  t o  have a p a r ty  f o r  your b e s t  f r i e n d .  W r ite  abou  
w hat you w i l l  d o .
2 8 . You a r e  g o in g  t o  be a t e a c h e r  f o r  a d a y . What w i l l  you do?
2 9 . You a r e  t r a v e l i n g  in  a tim e  m a c h in e . W here w i l l  you end  up in  
t im e ?  The p a s t  or  fu tu r e ?  What a r e  th e  p e o p le  l i k e  th e r e ?
3 0 . Make you r own t i t l e  f o r  a s t o r y  and w r i t e  a b o u t i t .  Make i t  
s i l l y  l i k e :
a . The G reen G o r i l l a
b . The S in g in g  Dog
c .  T h e Runaw ay O ra n g e  J u i c e
d . Fun on a Sponge
e .  T h e Day t h e  S o c k s  B ecam e A n gry
f .  The F r ig h te n e d  Hamburger
3 1 . You a r e  t h e  o l d e s t  p e r so n  on e a r t h .  W r ite  a b o u t you r l i f e .
3 2 . W r ite  a b o u t your f a v o r i t e  p l a c e .  A v a c a t io n  s p o t?  A day a t  th e  
b ea ch ?
3 3 . W r ite  a b o u t your dream h o u se .
3 4 . You have j u s t  c r e a t e d  a new in v e n t io n .  What i s  i t ?  T e l l  how i t  
w i l l  h e lp  p e o p le .
3 5 . Take you r f a v o r i t e  s t o r y  and w r i t e  a new e n d in g .
3 6 .  W r ite  a s t o r y  a b o u t your f a v o r i t e  m o v ie  o r  TV sh ow .
3 7 . Make up an im a g in a r y  word and w r i t e  a d e f i n i t i o n  f o r  i t .
3 8 . You h a v e  j u s t  w r i t t e n  a new b o o k . What i s  i t  a b o u t?
3 9 . A M a rtia n  la n d s  in  your b a c k y a r d . What w i l l  you do? What i s  th e  
M a rtia n  l i k e ?
4 0 . What w ou ld  i t  be l i k e  i f :
a .  T r e e s  c o u ld  ta lk ?
b .  A l l  p e o p le  tu r n e d  o ra n g e?
c .  The sk y  becam e g r e e n ?
d . The su n  w ent o u t?
4 1 . W r ite  t o  f r i e n d s  in  a n o th e r  c o u n t r y ,  t e l l i n g  them  a b o u t t h i s  
c o u n t r y .
4 2 . You a r e  a fo r k  ( c h a ir ,  m a g a z in e , f l o w e r ) . T e l l  me a b o u t a day  
in  y o u r  l i f e .
4 3 .  What w ou ld  i t  be l i k e  t o  v i s i t  th e  Em pire S t a t e  B u i ld in g ?  The 
Grand Canyon? The E i f f e l  Tower?
4 4 . You h a v e  a c h a n c e  t o  sp en d  a day w ith  your f a v o r i t e  h i s t o r i c a l  
c h a r a c t e r .  Who w i l l  i t  be?  W rite  a s t o r y  a b o u t y o u r  a d v e n tu r e .
4 5 . What i s  your f a v o r i t e  s m e ll?  Why? W rite  a s t o r y  t e l l i n g  o t h e r s  
why th e y  w ould  l i k e  i t  t o .
4 6 .  What w ou ld  i t  be l i k e  t o  be t h e  o n ly  boy o r  g i r l  in  t h e  w h o le  
w o r ld ?
4 7 . You a r e  s tu c k  in  an e l e v a t o r  ( l o s t  in  a c a v e ,  l o s t  in  th e  
j u n g l e ,  e t c . ) .  What w i l l  you  do?
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80. Descriptive Words
What do telling tales and writing poetry or reports have in common? They depend on 
descriptive words to create vivid and accurate images in the reader’s mind. A good 
stock of descriptive words will bolster the quality of your students’ writing exercises. 
Use these lists of adjectives and adverbs to nudge reluctant writers into developing 
characters and setting, or to help students “retire” overused words.
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able confident gentle lucky smooth
adequate courageous hardy manly spirited
alive curious healthy mighty stable
assured daring heavy modern steady
authoritative determined heroic open stouthearted
bold durable important outstanding strong
brainy dynamic influential powerful super
brave eager innocent real sure
busy easy intense relaxed tame
careful effective inquisitive rich tough
capable energetic jerky robust victorious
cautious fearless knotted secure virile
clever firm light sharp zealous
competent forceful lively shy
concerned gallant loose skillful
ANGER—HOSTILITY
agitated combative evil irritated rude
aggravated contrary fierce mad savage
aggressive cool furious mean severe
angry cranky hard nasty spiteful
annoyed creepy harsh obnoxious tense
arrogant cross hateful obstinate terse
belligerent cruel hostile outraged vicious
biting defiant impatient perturbed vindictive
blunt disagreeable inconsiderate repulsive violent
bullying enraged insensitive resentful wicked
callous envious intolerant rough wrathful
DEPRESSION—SADNESS—GLOOM
abandoned depressed forsaken low ruined
alien desolate gloomy miserable rundown
alienated despairing glum mishandled sad
alone despised grim mistreated scornful
awful despondent hated moody sore
battered destroyed homeless mournful stranded
blue discarded hopeless obsolete tearful
bored discouraged horrible ostracized terrible
burned dismal humiliated overlooked tired
cheapened downcast hurt pathetic unhappy
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DEPRESSION—SADNESS—GLOOM
crushed
debased
defeated
degraded
dejected
demolished
downhearted
downtrodden
dreadful
estranged
excluded
forlorn
jilted
kaput
loathed
lonely
lonesome
lousy
pitiful
rebuked
regretful
rejected
reprimanded
rotten
unloved
whipped
worthless
wrecked
DISTRESS
afflicted displeased hindered puzzled tormented
anguished dissatisfied impaired ridiculous touchy
awkward distrustful impatient sickened troubled
baffled disturbed imprisoned silly ungainly
bewildered doubtful lost skeptical unlucky
clumsy foolish nauseated speechless unpopular
confused futile offended strained unsatisfied
constrained grief pained suspicious unsure
disgusted helpless perplexed swamped weary
disliked
FEAR—ANXIETY
afraid dreading insecure overwhelmed tense
agitated eerie intimidated panicky terrified
alarmed embarrassed jealous restless timid
anxious fearful jittery scared uncomfortable
apprehensive frantic jumpy shaky uneasy
bashful frightened nervous shy upset
dangerous hesitant on edge strained worrying
desperate horrified
INABILITY—INADEQUACY
anemic disabled incapable powerless unable
ashamed exhausted incompetent puny uncertain
broken exposed ineffective shaken unfit
catatonic fragile inept shaky unimportant
cowardly frail inferior shivering unqualified
crippled harmless insecure sickly unsound
defeated helpless meek small useless
defective impotent mummified strengthless vulnerable
deficient inadequate naughty trivial weak
demoralized
22
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JOY—ELATION
amused enchanted glorious joyful smiling
blissful enthusiastic good jubilant splendid
brilliant exalted grand magnificent superb
calm excellent gratified majestic terrific
cheerful excited great marvelous thrilled
comical exuberant happy overjoyed tremendous
contented fantastic hilarious pleasant triumphant
delighted fit humorous pleased vivacious
ecstatic funny inspired proud witty
elated gay jolly relieved wonderful
elevated glad jovial satisfied
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LOVE—AFFECTION—CONCERN
admired conscientious giving mellow reliable
adorable considerate good mild respectful
affectionate cooperative helpful moral sensitive
agreeable cordial honest neighborly sweet
altruistic courteous honorable nice sympathetic
amiable dedicated hospitable obliging tender
benevolent devoted humane open thoughtful
benign empathetic interested optimistic tolerant
brotherly fair just patient trustworthy
caring faithful kind peaceful truthful
charming forgiving kindly pleasant understanding
charitable friendly lenient polite unselfish
comforting generous lovable reasonable warm
congenial genuine loving receptive worthy
QUANTITY
ample few lots paucity scarcity
abundant heavy many plentiful skimpy
chock-full lavish meager plenty sparing
copious liberal much profuse sparse
dearth light numerous scads sufficient
empty loads oodles scant well-stocked
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SIGHT—APPEARANCE
adorable crinkled foggy motionless skinny
alert crooked fuzzy muddy s moggy
beautiful crowded glamorous murky sparkling
blinding crystalline gleaming nappy spotless
bright curved glistening narrow square
brilliant cute glowing obtuse steep
broad dark graceful round stormy
blonde deep grotesque rotund straight
bloody dim hazy pale strange
blushing distinct high poised ugly
chubby dull hollow quaint unsightly
clean elegant homely shadowy unusual
clear fancy light shady weird
cloudy filthy lithe sheer wide
colorful flat low shiny wizened
contoured fluffy misty shallow
SIZE
ample elfin immense miniature stupendous
average enormous large minute tall
behemoth fat little petite tiny
big giant long portly towering
bulky gigantic mammoth prodigious vast
colossal great massive puny voluminous
diminutive huge microscopic short wee
dwarfed hulking middle-sized small
SMELL—TASTE
acrid fragrant putrid sour sweet
antiseptic fresh ripe spicy tangy
bitter juicy rotten stale tart
choking medicinal salty sticky tasty
clean nutty savory strong tasteless
delicious peppery smoky stuffy
SOUND
bang groan melodic screech thud
booming growl moan shrill thump
buzz harsh mute silent thunderous
clatter high-pitched noisy snarl tinkle
cooing hiss purring; snort voiceless
crash hoarse quiet soft wail
crying hushed raspy splash whine
deafening husky resonant squeak whispered
faint loud screaming squeal
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TIME
ancient daylight late outdated sunrise
annual decade lengthy periodic sunset
brief dusk long punctual swift
brisk early modern quick tardy
centuries eons moments rapid twilight
continual evening noon short whirlwind
crawling fast noonday slowly years
dawn flash old speedy yearly
daybreak intermittent old-fashioned sporadic young
TOUCH
boiling dirty grubby shaggy stinging
breezy dry hard sharp tender
bumpy dusty hot silky tight
chilly filthy icy slick uneven
cold fluffy loose slimy waxen
cool flaky melted slippery wet
creepy fluttering plastic slushy wooden
crisp frosty prickly smooth yielding
cuddly fuzzy rainy soft
curly gooey rough solid
damp greasy sandpapery sticky
z✓
See also List 25, Similes; List 26, Metaphors; List 27, Idiomatic Expressions; and 
List 28, Common Word Idioms.
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81. He Said/She Said
Dialogue can bring a story to life, or it can put the reader to sleep. Here are lively 
alternatives to ho-hum “he said/she said” exchanges. Use these vocal verbs in place of 
“said” or use the vocal adverbs to describe just how “he said/she said.” Working with 
dialogue is a simple but very effective way to improve your storytelling.
VOCAL VERBS
added
admitted
advised
agreed
announced
answered
argued
asked
asserted
began
bellowed
blurted
called
cautioned
claimed
commented
complained
conceded
concluded
confessed
continued
cried
demanded
exclaimed
explained
gasped
groaned
insisted
interrupted
joked
lied
mentioned
moaned
mumbled
muttered
noted
objected
observed
ordered
quipped
remarked
replied
reported
responded
said
screamed
shouted
snapped
sobbed
stated
swore
taunted
teased
told
vowed
warned
whined
whispered
yelled
VOCAL ADVERBS
adamantly 
admiringly 
adoringly 
angrily 
anxiously 
arrogantly 
bashfully 
brazenly 
casually 
cautiously 
cheerfully 
clearly 
cowardly 
coyly 
curiously 
cynically 
decisively 
defensively 
defiantly 
dramatically 
eerily
energetically
fiendishly
flatly
formally
gaily
gleefully
gloomily
happily
harshly
hysterically
jealously
joyfully
joyously
loudly
lovingly
meanly
meekly
mysteriously
nervously
off-handedly
offensively
pensively
proudly
question ingly
quickly
quizzically
rapidly
sadly
sarcastically
selfishly
serenely
seriously
sheepishly
shyly
sleepily
softly
sternly
stoically
stubbornly
sullenly
tauntingly
teasingly
tenderly
thankfully
thoughtfully
unexpectedly
unhappily
wisely
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WRITING STRATEGY: The POWER o f  WORDS
Directions: Each of the following contains a general word and a
modifier. For each one, write as many one word specific alternates 
that you can devise. Be careful not to change the meaning, 
walk slowly
very happy
very cute
smells nice
extremely small 
a terrible bang 
a dead body 
many people 
laugh softly 
close together 
a huge sadness 
extremely uncivilized 
very tired
somewhat late
poor man
close associate
Revise the following story by replacing the underlined general 
words/phrases with more detailed, specific ones.
When he was young, he liked the colors and smells of flowers. 
Often he would put one real flower in a tall glass container with 
a few leafy things, and then put it on the stand in a room. Later, 
he made up his mind to grow the flowers and he bought a few small 
bushes. They grew large and had many flowers. He began to sell 
his containers of flowers to people he knew, and soon he had made 
a name for himself in town. His business grew; before long, he 
need the help of three people. For several years now he has owned 
the most popular flower selling store in our town. His early 
interest in flowers proved to be a life-long job.
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TRANSITIONS 
(logical indicators)
PURPOSE WORDS/PHRASES
To add also,and, and then, too, in addition, plus additionally, furthermore, moreover, again, 
another, first, second third....
To place in 
time order
now, then, before, after, afterwards, earlier 
later, immediately, soon, next, in a few (minutes 
hours, days, etc.), meanwhile, gradually, 
suddenly, finally, previously
To place in 
space order
inside, outside, near, next to, far, beside, 
alongside, below, around, surrounding
To compare just like, just as, in the same way, similarly, likewise
To contrast but, still, however, on the other hand, yet, nevertheless, despite, in spite of, instead, 
in contrast
To show cause 
and effect
because, since, so, consequently, as a result, 
therefore, then, accordingly, thus
To show purpose for this reason, for this purpose, so that this may happen
To give examples for example, for instance, as an illustration, 
specifically, to be specific, as proof
To emphasize in any event, indeed, in fact, again, 
truly, to repeat, surely
To summarize in conclusion, in summary, as I have shown,
in brief, in other words, to sum up, as has been
stated
Transitions help fit the parts of your writing together by making 
connections between sentences and paragraphs. Transitions also help the 
reader understand the connections among the writers ideas.
<K
Getting Started with LOOPING
Looping is a prewriting activity that is designed to draw 
forth thoughts, memories, and responses to a subject. Since this 
is a pre-writing activity, no editing should take place.
Directions: Follow the instructions below, remembering to write
freely, letting your thoughts take you to undiscovered places.
1. On a colored index card (3x5 if you are in a reticent mood;
4x6 if you are really in the mood to write), write the topic 
you wish to explore on the top line, centered.
2. Write nonstop for 3-5 minutes. You may continue on the back 
of the card.
3. After reading what you have written, circle one of the 
following:
a. a word or phrase you really like
b. something you found interesting in what you wrote
c . the phrase or sentence that captures what you want 
to say
4. What you have circled is your "center of gravity." To 
continue, write that word, phrase, or sentence at the to of 
the next index card and follow the three steps again.
5. Repeat Step 4 one more time for a total of three index cards.
6. Reread the three cards and determine what it is you want to 
say about a particular topic.
PS: This activity should help you focus on creative writing or
in following research into a topic.
A N O T H E R  V I E W  O F  P R E —W R I T I N G
Often we are given aesignmenta/topics on which we discover we 
have limited knowledge. To successfully prepare to write, we 
then must ask questions about our subject and seek answers.
These answers then can build onto our outlines, lists, maps, 
webs, clusters ultimately helping us organize and develop a topic 
for writing.
'our GROUP writing task:
1) complete the library hunt,
2) create an 
shared)
outline, map, or cluster (this will be
3) draft a 1 - 2 page paper.
purpose: define/describe U.S. popular culture,
then conclude with an explanation of why we 
should examine it and/or its importance to us in 
1993.
The complete project (1-3) is due
(Tues classes)
A BEGINNING list for your map/cluster
culture popular fad media mass
accessible consume high culture contemporary
artifact majority
THE HUNT BEGINS:
1. How does a desk/library dictionary define culture? popular? 
popular culture?
2. What leads to information on popular culture can you find in 
Britannica's Ready Reference? In Britannica's Index?
3. Vilhich classification system does the . - -■ library use?
4. Locate REF ML 102 P66S5 19$2. How ipight this help ip
describing popular culture? ' . .
5. How and’what can be founcr on popular dulture in the card 
catalog?
6. What is a primary source (primary evidence)? Cite an 
example of a primary source for popular culture.
7. What is a secondary source? Cite a secondary source on 
popular culture.
8. Are the books on popular culture primary or secondary 
sources? Explain
9. What primary sources can I locate?
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10. Locate the NY Times Index 1990. then check "culture" to find 
an article that seems to support your assignment. Can you find 
the entire article?
11. Locate the USA Today Index L2HQ - Is there anything that 
might describe popular culture?
12. Begin with "culture'* in the Reader' s Guide to Periodical 
Literature 1991. Does Edison have the periodical.mentioned under 
Popular Culture Association?
13. Does Edison ha'v^  Advertising Age? Ho,w“mi.ght that help with 
this project?
14. What other periodical holdings at Edison might provide 
resources for this project?
15. Locate The Rhetorics of Popular Culture (on reserve) and 
look at pgs. 10-12. According to this source, what is popular 
culture? In what areas do we examine artifacts? What common 
elements/ideas do all popular culture areas contain? How old is 
popular culture, and why does it seem so "new"
16. What, other books pre on reserve for this class?
17. During wttat times are'writing tutors available^ in the1 
Writing Center (part of Learning Lab). How might the Writing 
Center help with this project.
's Ideas for Writing .
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J O U R N A L  B A N K
The journal bank is used to store words, phrases ideads that 
could be used for writing-
FAMILY
FRIENDSHIPS
EARLY MEMORIES
MEMORABLE PEOPLE
SIGNIFICANT EVENTS GOALS
WHAT IF___ PLACES
MEDIAS (BOOKS,TV, ETC) ANIMALS
SPECIAL MOMENTS POLITICS
IW
The ART of Writing
This writing assignment is an effective way for students to 
increase their powers of observation through close examination of 
works of art and to encourage greater specificity and detail in 
their writing.
Directions: From the collection of color reproductions of 
paintings or photographs, select a painting or photograph. Spend 
a few moments examining the painting or photograph, considering the 
effect it has on you.
Next, prepare a brief written answer in response to the following 
questions:
Image:
Mood:
Motion:
Sound:
Color:
2
3
Does the painting/photograph remind you of 
anything? an object? a person? a place?
Is the image somber? angry? a feeling of gaiety?
Is the painting active or static? Are you aware of 
brush strokes, gestures, or special effects?
Does the image give off a sound? Is it noisy? 
quiet?
Does one color predominate? 
palette?
Is it a varied
After you have responded to the painting or photograph, repeat the 
process several more times. Use your responses to help you 
complete one of the following writing assignments for each 
painting/photograph.
1. Write several lines of dialogue that might occur between 
people in the painting/photograph. Or, write an interior 
monologue for a single person.
2. Write a passage describing the scene in the painting.
3. Use the five senses as a theme. What are the people in the 
painting hearing, smelling, touching, seeing, tasting?
4. Imagine that you are the artist who painted or photographed 
the picture. Write a letter to your brother or sister in 
which you describe the painting and how it came to be painted.
5. Choose one painting/photograph that has affected you more than 
the others and write about it. Use the words you previously 
recorded about that particular painting or
photograph.
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Not just another AUTOBIOGRAPHY Writing Assignment
Instead of the usual "I was born/I went to school" format for 
writing your autobiography, use the following shorter 7 
compositions to write you autobiography. (Some will be prepared in 
class while others will be homework assignments.)
1. Use pictures, words, and phrases cut from magazines or 
newspapers to make a collage that represents your personality 
and interests. Write a one-page paper explaining the various 
elements in your collage.
2. Imagine that the year is 2010. What career or job will you 
have then? Be sure to include information about your 
interest, talents, and abilities that will lead to your 
success in this career.
3. Write a paper describing your dream house. Give specific 
details about the setting, exterior features, layout, and 
decor. What do you like best about your dream house?
4. Think about an incident from your past that taught you a 
lesson. It might involve you directly or a family member. 
Tell what happened and what you learned from the incident.
5. Draw a map on which you label all of the places where you have 
lived. This might be a city map, a state map, a regional map, 
a US map, or even a world map, depending on just where you 
have lived previously. Write a composition in which you 
explain when and for how long you lived in each home. 
Describe one thing that you will always remember about each 
place of residence--your room, your home, your school, an 
event, a neighbor, a favorite place, something that made a 
vivid impression on you. If you have always lived in the same 
house or apartment, you might prepare a city map and describe 
favorite places in your community. Or your map and paper 
might focus on trips that you have taken.
6. Write a paper explaining how you got your first and middle 
names. Who name you? Are you named after someone? Does your 
name have any special meaning? Do you have a nickname? If 
so, what is the story behind it?
7. Imagine that you are to meet someone for the first time, 
perhaps at a crowded airport. Write a description of yourself 
so that you can be easily identified.
PS: After all 7 of your autobiography assignments are completed, 
we will spend three to five class periods in our computer lab using 
a wordprocessing program to type your composition. Design and/or 
print a cover and then assemble all of the autobiography components 
into a booklet and turn it in on
NARRATION
15 Points Rough Draft
Final Draft
Essay No. 2
For this second essay, I want you to turn your sight inward. 
In the last essay you described someone else. With this 
paper, I want you to examine your own life.
Write on one of the following subjects:
1. A time when you discovered you were seriously mistaken 
about someone or something and had to change your 
views.
2. A time when you experienced something for the first 
time (a first date, a first job, a first plunge off the 
high dive at the swimming pool).
The goal is the same for both topics: to enable your reader 
to appreciate what you experienced and to understand your 
perspective on the event. You will need to supply the 
context or background of the event, explain clearly and in 
detail what happened, and detail your reaction to it.
Your paper should have a clear thesis —  you should be 
telling your story to prove or illustrate some point you 
want to make, some understanding or insight you what to 
share.
You must bring your rough draft of the essay to class on
Be sure to see me if you have any questions.
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DESCRIPTIVE ESSAY
15 Points Rough Draft 
Final Draft
Essay No. 1
Think of someone you know who, for one reason or another, 
stands out from the crowd. Describe that person to me so 
you suggest the qualities that make up the individual's 
personality. Use quotations, as well as description and 
place the person in a characteristic setting.
Note details like: actions, clothes, speech, reading and 
study habits, friends.
Be careful not to stereotype, or reach conclusions not based 
on observed detail.
Show, don't tell. Avoid abstract terms (funny, beautiful) 
in favor of concrete details quotations, dialogue.
EXAMPLE
15 PTS. ROUGH DRAFT 
FIN A L DRAFT
Writers of example essays aim to prove their thesis or main point. Examples 
pin down generalizations and support them with specifics. Decide which of the 
two types; extended or multiple, will best fit your needs. Remember - 
descriptions and narrations can also serve as examples.
Possible Topics:
1. Has the importance of grades overshadowed the importance of learning?
2. Has the increase in the divorce rate affected the general attitude toward 
marriage?
3. Religious hypocrites are the most damaging examples in society.
A. Pick a "group" you know about and see if you can come up with a 
representative and distinctive "type" that you can illustrate.
5. Select a time you became aware of a role you played and then explore what 
you learned from being aware of that role and how you learned it.
Your audience is a fellow student.
PROCESS
15 Points Rough Draft
Final Draft
Essay No. 6
Write a process essay in which you trace the evolution of an 
institution, or cultural symbol; e.g. Coca-Cola, the fast- 
food restaurant, the hot dog, baseball, or the cowboy.
You could also explain the process that took place between 
similar events: the Wright brothers' first flight and the 
first manned space flight; the old mechanical pinball 
machines and the modern video games.
Think of a public figure associated with a product or 
institution; Colonel Sanders and Kentucky Fried Chicken, 
Henry Ford and the Ford car, Donald Trump and wealth, Leona 
Helmsley and attitude. What was the process leading to the 
symbol?
The process could be; historical, scientific or "how to".
You may use other modes to support your paper; description, 
examples, narration, comparison/contrast, or division and 
classification.
Your audience is from either an older or younger generation 
than yours. Decide before you write. Are you going to 
entertain? Convince? Inform?
no
D I V I S I O N  ANU C L A S S IF IC A T IO N
Rough Uratt
IS pts. Final Dratt
To write etlective division and ciassitication essays, the system must be
complete and logical. You must be able to examine a subject From ditterent 
angles, and then discern similarities and ditterences among the examples.
Multiple illustrations work well in this mode oi essay. The thesis is usually
clear cut and appears early in the essay.
Try taking an unusual topic and dividing it into categories: e.g.
excuses, blind dates, spaghetti eaters, rock groups, baseball players, or
husbands.
What is your purpose'/ .Entertain? Convince? Persuade?
Determine your own audience on this essay.
Hl
CAUSE AND EFFECT
15 PTS ROUGH DRAFT 
FINAL DRAFT
Think of a causal relationship present today. If something 
happens, we often ask what causes it, as if understanding the 
cause or causes could somehow help us accept the results. After 
an event has already occurred, it may only be possible to offer a 
hypothesis of a theory for its cause. If no effect has yet been 
obtained, it may only be possible to speculate on what it will be 
if a given plan of action is followed. In both cases, reasoning 
and imagination must be employed to establish the relationship of 
cause and effect.
ideas: punk dancing
fad diets
fast food restaurants 
mercy killings 
dating 
abortion
television shows
Clearly establish in your own mind the cause and effect you wish 
to discuss.
Develop a good line of reasoning that will demonstrate the 
relationship between the cause and the effect.
Be sure that the cause-effect relationship is real and not merely 
apparent.
Use at least two sources.
Your audience is a fellow student your own age.
COMPARISON AND CONTRAST
P T S . r o u g h  d r a f t
f i n a l  d r a f t
Essay No. 5
Compare and contrast two fads or fancies from different times or 
cultures: gold-fish swallowing or flagpole siting in the 1920's versus one
of the odder pursuits of today; the Icarus myth versus hang-gliding; tat­
tooing in primitive cultures versus nail-polish and lipstick in sophisti­
cated societies; polygamous marriage versus serial marriage; traditional 
students versus non-traditional students, two roles or occupations like
parent and child, employee and supervisor, teacher and student.
Which will you emphasize - similarities or differences? Which pattern 
of organization best fits your material - block? Point-by-point? A combi­
nation of the two?
Use other modes to support your paper. Description and example are
probably the most obvious modes to use, but also consider narration, cause
and effect, and definition. Perhaps a short narrative would add interest
to your paper.
What will be your purpose; entertain, convince, inform? Your audi­
ence is a fellow student your own age.
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ARGUMENT
15 P t s .
r o u g h  d r a f t  '
f i n a l  d r a f t
Writers of argument or persuasion aim to convince their readers to think or 
to act in a particular way. Decide whether your primary appeal should be 
to emotion or reason. Description, narration, and example lend themselves 
to emotional appeal; process, cause and effect, comparison and contrast, 
example, and division and classification are useful to rational appeal.
The greatest danger in argumentative writing is to write to people like 
yourself who already agree with you.
To be suitable for an argumentative or persuasive essay, a topic must be:
Controversial
Not a matter of personal taste 
Include an issue and the writer's stand 
Suited to the audience
Possible topics:
1. Sex education should (should not) be taught in schools.
2. The U.S. should (should not) reinstate the draft.
3. Our Vietnam veterans have (have not) been treated fairly.
4. Colleges should (should not) eliminate required courses.
5. Parents should (should not) have the right to ban books from the 
classroom.
- Know your reader. Estimate how familiar your reader is with your topic 
and how they may react to it.
- Know your purpose.
- Acknowledge the opposition.
- Be aware of your persona.
Your audience is an intelligent fellow student who has not yet made his 
mind up on the issue.
IIH-
c: R I  T I  Q U  E
Problem: To write a critique of an article defining its purpose,
showing how the author attempted to accomplish it, and 
evaluating how it was accomplished.
Suggestions: 1. Read the article through once.
2. Reread the article jotting down its main 
points.
3. Determine its thesis, controlling idea, or main 
argument.
4. Identify the ways the author supports the 
conclusion.
a. is it research based?
b. is it a literature search?
b. is it based on personal experience?
5. Evaluate validity of its ideas, method of 
presentation, writing style, or attitude toward the 
subject. Be specific by summarizing, paraphrasing, 
or quoting from the article.
6. Combine your information into a consistent 
coherent whole.
Goals: To use all of the techniques learned so far to write an
attention getting, informative critique.
To learn to communicate ideas about an outside source t« 
an audience.
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Writing Survey
Name: ______________________________ Date:__________
1. Do you consider yourself an author? Why? Why not?
2. Why do you think people write?
3. Do you think most people like to write?
4. Do your parents write? If so, what do they usually write?
5. Who is your favorite author? Why?
6. Are there any books by a particular author that have changed 
the way you write?
7. How do you decide what you’re going to write about?
8. What are your favorite topics to write about?
9. When and where do you like to write?
10. What helps you to write?
Portfolic Assessment Creative Teaching Press
I lip
Name ------------------------------------------------- D a te__________ _ ___
Teacher---------------------------- --------------- ---School________________________
Writing Log
Ratings: ★ ★ ★ ★ Super! ★ ★ ★ Good ★ ★ Fair
Date My Topic and What 1 Wrote How 1 Rate My Writing and Why
• .  ■>
)
/'Teacher's Notes: A
J
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93. Writeability Checklist
The following is a list of suggestions for writing materials that are on an easy 
readability level. You can also use this as a readability checklist.
Vocabulary
□  Avoid large and/or infrequent words, (submit-send)
0  For high-frequency words use lists such as the Carroll, Davies, Richman word list or 
3000 Instant Words. (See List 4, Instant Words.)
0  For meaning lists, use Living Word Vocabulary.
0  Avoid words with Latin and Greek prefixes. (See Lists 42 and 43, Prefixes.) (imple­
ment-carry out)
0  Avoid jargon, (terms known in only one field)
0  Okay to use technical words but make sure to define them and, if possible, give an 
example when you use them for the first time.
Sentences
0  Keep sentences short on the average. For adults, keep average sentence below fifteen 
words.
0  Avoid splitting sentence kernel (embedding).
0  Keep verb active (avoid nominalizations).
0  Watch out for too many commas. (See List 85, Punctuation Guidelines.)
0  Semicolons and colons may indicate need for new sentence.
Paragraphs
0  Keep paragraphs short on the average.
0  One-sentence paragraphs are permissible at times.
0  Indent and line up lists. (Keep lists out of paragraph)
Organization
0  Suit organization plan to topic and your purpose.
0  Try to use SER—Statement, Example, Restatement.
0  Use subheads.
0  Use signal words. (See List 54, Signal Words.)
0  Use summaries.
0  Watch cohesion and use signal words (See List 54.)
For further information see the chapter “Writeability: The principles of writing for increased comprehension” in 
Readability, Its Past, Present, and Future. Published by the International Reading Assn., Newark, DE.
llg
Personal Words
□  Use personal pronouns, but not too many. (Example: I and you)
□  Use personal sentences. (Example: 1. Sentences directed at reader, “You should . . .” 
2. Dialogue sentences, “Dick said, ‘Hello.’ ”)
Imageability
□  Use more concrete or high imagery words.
□  Avoid abstract or low imagery words.
□  Use vivid examples.
□  Use metaphors and similes (See List 25, Similes; and List 26, Metaphors.)
□  Use graphs whenever appropriate. (See List 149, Taxonomy of Graphs.)
Referents
□  Avoid too many referents (Example: it, them, they) Replace some referents with nouns 
or verbs.
Q  Avoid too much distance between noun and referent.
□  Don’t use referent that could refer to two or more nouns or verbs.
Motivation
□  Select interesting topics.
□  Select interesting examples.
□  Write at level that is a little below your audience. (See List 142, Readability Graph.)
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This is a blank copy of the same form that was demonstrated on page 41. It can be duplicated for 
students to use as a part of their own record keeping.
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----- 1------j FOR THE PORTFOLIO |----- q-------
Name: __________________________________________  Date:____________________
-<2. Student Comments:
I chose this work because_____________________________________________________
I think it shows my progress because ___________________________________________ _
c& c& c& Parent Comments:
We or I think that________________________’s work shows________________________
Teacher Comments:
I think_____________________________________ ’s work shows____________________
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?orm for Reflection on Progress in Writing
'orm is designed to assist students in reflecting on their general progress in writing. Since 
tion tends to be a subjective process, a form is not the ideal vehicle for reflecting on general 
ess any myre than it is ideal for reflecting on a particular piece. However, the form may help to 
luce the idea in this area also.
Ityflecti+Uf, an in  Wtutintf,
Date:
Name:
During my writing improved in:
(circle one or more)
fluency organization creativity clarity mechanics 
This improvement can be noticed because _____________________
During the next
I plan to work on
Teacher Created Materials, Inc. t f l i j  Portfolio Assessment
Form for Reflection on a Written Piece - 
Upper Grade
This form is designed to assist students in reflecting on a piece of their own writing. Since reflecting on 
a piece of writing means taking a thoughtful look at it, a form is not the ideal vehicle. Nevertheless, 
since some students find this process threatening, a form may introduce the idea without creating a 
stressful writing situation. There will be time enough later to require the reflective essay.
■■
r ........... itQ
Deflecting on Writing
Name: Date:
Title of Piece:
I chose this piece because
Its special strengths are
If I were going to redo this piece now, I would
- . ---------- !—
ia3
REFLECTING ON WRITING
Students should be encouraged to evaluate and improve the 
process they use in producing a piece of writing. This self- 
evaluation may be used to evaluate a piece of writing that is based 
on a literature topic or other writing assignment.
Directions: Answer the following questions as completely as
possible. Answering these questions will help you reflect upon 
your writing--the content, methodology, and revision.
1. What does the essay question/topic mean to you?
2. Describe the steps you took as you went about answering the 
question (for example, made an outline, semantic map or other 
pre-writing strategy, looked through notes and handouts, 
reread sections of the literature selection).
3. What problems did you encounter in your writing? (Was time a 
problem? Had you not paid careful enough attention to the 
literature selection or to the class discussion?)
4. What does your title mean? How did you select it as the best 
possible title for your essay?
5. What did you do to avoid careless mistakes or mechanical 
errors?
6. How do you feel about your finished product?
7. If you were to do this assignment over again, what would you 
do differently?
8. If you were assigning this essay a grade, what would it be and 
why?
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Writer's Checklist for 
Revising your Paper
Title___________________ __________
Writer________________
Date w ritten -------------------Date(sl revised
Reviewed by □  self
□  1 .
□  2 .
□  3 .
□  4 .
USE THIS PAGE FOR SSL? CONFERENCING. 
ATTACH TO YOUR .VRITING PROCESS CHECKLIST
What's your purpose? ,<HEN Y0U IT 1:1 ?CR packer editing.
------W hy did you w n te  chis paper? Have you done what you wanted?
------Who might be reading it? Picture your readers. Give one a name. How do you
suppose that person feels or thinks about your subject?
------How do you want your readers to react? Do you think they will?
What's your point?
----- Find the phrase or sentence that best tells your main point If you can’t find.
it. write one. Do you need to add it to your paper? (Maybe not,
----- How many examples have you used to support your main idea? Count them.
Is that enough? Can you think of one more?
___ Can you find anything in your paper that really isn’t on thia topic?
How's your structure?
____How many paragraphs do you have? Does each paragraph have one main idea?
____Make a short list of the ideas in your paper, from beginning to end. (This is an
after-the-fact outline.) Do the ideas follow a logical order?
____Is anything out of place? Try reading your sentences or paragraphs in a
different order.- Sometimes it helps to cut them apart for rearranging,
___ Look at your transition words. Do they tie your ideas together just the way
you want? Are there any jumps where you need better transitions?
___ Read your first sentence or two. Is the purpose of your paper clear? Have you
hooked your reader into wanting to read more?
____Now read your last sentence or two. Do the first and last sentences sound as if
they are from the same paper? If they say almost the same thing, can you find 
a way to make the last sentence even stronger?
How's your word choice?
___ Have you used the same noun. verb, or adjective too many times? Are there
other words you could use instead? Have you tried a thesaurus?
Choose the two most important words in each sentence. Think about each one: 
Is it general, ordinary, abstract, or vague? Could you use a better word that is 
more, specific, vivid, concrete, or precise?
Have you used any of the words below? Could you avoid them? (Maybe not.)
Adjectives that Adjectives that Adverbs that Verbs that
evaporate exaggerate cripple and bloat just sit there
cute silly fantastic a bit be (is. are. was. werel
nice stupid terrific rather have (has. had)
funny wonderful marvelous somewhat get
great interesting awful very seem
good beautiful horrible really make
bad important terrible actually do
t a s
□  5. How's your style? ■ . • -
------Read your paper aloud. Is it easy to read? Do you stumble anywhere? Is it
hard to follow?
------Do any parts of your writing sound wordy? Choppy? Repetitive?
------Look at your sentences. Are they all about the same length? Can you find
ways to vary the length?
----- Are- there sentences that begin or end exactly the same way? Can you change
one of them?
------Do too many of your sentences follow the same pattern? Can you rearrange
some to get a different rhythm?
----- Do any of your sentences start with and. but. or eo? Can you cross out these
words without changing your meaning? If not, can you combine these 
sentences with others1
------Do any of your sentences start with there or It? Can you rearrange them?
____Count the number of times you used and. Can you find other ways to link ideas?
____What point of view did you use? Is it the same throughout?
____What verb tense did you use? Is it the same throughout?.
□  6. How’s your tone?
____Is it a turn-off? Show respect for your reader. Watch out for a tone that says.
“ I think I ’m_smarter than you are." Try to avoid:
J jargon — cliches _  slang, swearing G  unnecessary sarcasm
____Is it feathers-and-fiowers? Are you showing off? Watch out for a tone that
says. “ Look at my wonderful way with words!'' T ry  to avoid:
G  pretentious words — adjectives on every doun O  lot* o f -ly adverbs
____Is  it cardboard? Your paper should sound alivet* Watch out far a tone that
says, “This was written by a machine, not a person.'* Try to avoid:'
G  writing without any-details or words that appeal to th e  five senses 
O  verbs that just sit there C  sentences in the passive
n e-;’ • ' «- «-■«$•*
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R E V I S I O N
Uhat is revision? In a way it’s a little easier to state what it is not. It is not siaply recopying a piece to 
aake it neater; it is not siaply going through and correcting spelling and graaaar. Revision IS rethinking 
which aay involve changing order, style, tone, vocabulary, sentence coabining and problea solving. This is a 
very iaportant part of the writing process, and it should be done BEFORE the neat copy with correct spelling and 
graaaar.
R E V I S I O N  G UIDE: Read your own paper then...
1. Count the number of sentences. There are __________
2. List the first word of the first 10 sentences
1 6
2 7
3 8
4 9
5 10
SJ» V
Circle any words that were repeated. Underline all nouns and pronouns in 
the above list. These may indicate that you need to change some words —  
overuse. If most of your sentences begin with a noun or pronoun, you may 
need to look at adding transitions and/or using a variety of sentence 
structures. Write in possible changes after the original entry above.
3. List the verbs in each
1
2
3
4
5
of the first 10 sentences.
6
7
8
9
10
Do they show action? Could more effective substitutions be made?
4. Play around with the first sentence. Write here 2 other possibilities 
for it.
5. Select two short related sentences. Write them here. Now return to 
the sentences and try writing the idea into one sentence, (sentence 
combining). Consider this for your revised paper. Look for other 
possibilities.
Readers /  responders
tiudrors
p e e rs
\rie n d5
in s i r w ^ o r
S e \ t i
Q uestion
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aadience appcop. 
Voice
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deVa.\\s 
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5pe\Vmo
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d i c t i o n  
lo g ica l ordefc. 
lenience warieTy
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90. Proofreading Checklist—Intermediate
CONTENT
Did I:
□  Stick to my topic?
□  Use good sources for information?
0  Use enough sources for information?
□  Organize my information carefully? (sequence, logical order, Q/A, main idea/ 
supporting details, thesis statement/arguments, etc.)
0  Check my facts?
0  Consider/use graphs, tables, charts for data?
0  Consider my readers and select words to catch their interest? to help them under­
stand? to create images in their minds? to help them follow the sequence?
0  Use sufficient detail and description?
FORMAT
Didi:
0  Choose an appropriate title?
0  Use quotations correctly?
0  Use headings and subheadings?
0  Label graphs, charts, and tables?
0  Include a list of resources or bibliography?
0  Number the pages?
0  Include my name, class, and date?
MECHANICS
Didi:
0  Check sentences for completeness and sense?
0  Check for consistent verb tense?
0  Check for consistent point of view?
0  Check for subject-verb agreement?
0  Check for proper use of pronouns?
0  Check all spelling?
0  Check for end marks and other punctuation?
0  Check for capital letters and underlining?
0  Check paragraph indentations?
0  Check legibility?
PROOFREADING: MOVING TOWARDS THAT FINAL DRAFT
Carefully read the following, and use editing symbols to indicate proofreading revisions.
Proofreading is the task of cleaning up the paper, eliminating surface errors. The need for 
proofreading should not be ignored, but is must be viewed as the final step in the revison 
process. Althoguh its true that a paper free from technical errors isnt a perfect "A " paper. 
Error can mask rich, quality witting, and turn-off the reader by shifting your focus to 
mentally correcting the writing errors rather than allowing your experiencing the writers 
message
When we work hard on our papers, we often become very close to our subject and "read" wh 
at we now should be their rather then read what is realy on the paper.
Therefor, if we allow time (at least one day is better) among the last draft and proofreading, 
you can appraocah the draft with fresh eyes. Looking for choppieness. misspellings, typos, 
lack of transitions, punctuation errors, graamer slips incorrect diction, amd careless errors. 
A trick to helping you effectively prrofread is to read your paper outloud which makes you 
slow-down and here some error and see some to. If you can not read allowed, then you 
canslow down your reading by placing your fingure under each word as you read it. In 
anycase. our goal is to catch error, correct it. and then move to that writing presentation th 
at we can share with pride.
EVALUATION CRITERIA
Key: 1= very rough, needs a lot of work, weakness 
2= developing, could use a bit more work 
3= in control, strength
________ over-all initial impression of whole essay
____title (as detailed in handbook Checklist for Papers)
____introduction creates interest (grabs reader)
____thesis statement that clearly declares subject and
purpose of paper.
____focus: all writing supports the thesis
____organized in a logical sequence
____clear distinction between major ideas and supporting ideas
____well developed paragraphs with strong topic sentences.
____appropriater- consistent and clear tone whether humorous,
ironic, serious, etc. avoids unnecessary/sudden shifts
____clarity: understand writer’s statements because terms
explained, points clearly stated
____appropriate/effective use of examples to show vs tell
____transitions used to connect sentences and paragraphs
____commitment: sense of writer behind the words as well as
the writer’s belief in the ideas presented
____sentence variety long, short. simple, compound, complex
____sense of completeness— beginning middle end
____reader leaves the writing satisfied— questions answered
vs left hanging or needing more information
____repetition is purposeful (for emphasis vs word count)
____the conclusion leaves a strong impression
____proof reading
Conventions/mechanics:
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SELF-EVALUATION
Please answer the following questions as specifically and 
completely as possible. Room has not been left on this sheet for 
vour answers because the size of blanks should not control your 
responses. THINK detail, clarity and examples to illustrate your 
learning experiences over the past weeks in this class. Use your 
course notebook as a resource. (Suggestion: Read through these 
questions, then scan your notebook before you begin to write,
AND do NOT hesitate to use any/all writing resources!)
1) Number of pages of writing ( ALL drafts, exercises, words, 
clusters, maps, editing notes--EVERYTHING you’ve written for 
this class; be sure to count parts of pages and lines of 
writing to total whole pages).
2) LIST everything you are able to do as part of your writing 
process.
3) What are the THREE most important things you are able to do 
as a writer? (think detail)
4) What are THREE things you wish you could do better as a 
writer? (think detail)
5) What have you discovered about yourself as a writer?
6) What were your goals at the beginning of this class? How 
well did you meet them?
7) What are your continuing writing goals?
8) LIST everything you are able to do with respect to your 
reading process.
9) As a reader, what are THREE things you do well?
10) What are THREE things you wish you could do better as a 
reader?
11) What have you discovered about yourself as a reader?
12) LIST your learning resources.
13) Evaluate your ability to meet the course goals stated on the
syllabus. (To save time, you may place your marks on this 
sheet) KEY: + = outstanding level of success; >/ =
average level of success; —  = poor level of success
_____ generate topics and develop them into mu 11i-paragraph essays
_____ skilled in using resources such as dictionary, library,
editors.. . .
analyze and evaluate writing to include self-evaluation
_____ learning to write by writing, ultimately improving writing
abilities.
_____ effective use of the writing process
_____ effective use of the reading process
_____ developing academic vocabulary
_____^engage in collaborative assignments (to include assuming
peer editing roles and fewer than three absences)
_____ control and reduced errors in grammar, spelling
mechanics; applying "correctness" in the context of writing
_____ ultizing diverse writing modes to reach the needs of diverse
audiences
_____ assuming responsibility for your learning experience—
questioning, seeking answers, completing practices, and 
self-evaluation.
Do you feel ready to move to Freshman Comp? (in terms of a 
grade, this means C (average level of success in meeting the 
course goals) higher Why?
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SELF-EVALUATION /
Please answer the following questions as specifically and 
completely as possible. I’ve intentionally not left room on this 
sheet for your answers because I do not want blanks to control 
your responses. THINK detail, clarity and examples to illustrate 
your learning experiences over the past two months in this class. 
Use your course notebook as a resources. (Suggestion: Read 
through these questions, then scan your notebook before you begin 
to write, AND do NOT hesitate to use any/all writing resources!)
1) Number of pages of writing ( ALL drafts, exercises, words, 
clusters, maps, editing notes--EVERYTHING you’ve written for 
this class; be sure to count parts of pages and lines of 
writing to total whole pages).
2) LIST everything you are able to do as part of your writing 
process.
3) What are the THREE most important things you are able to do 
as a writer? (think detail)
4) What are THREE things you wish you could do better as a 
writer? (think detail)
5) What have you discovered about yourself as a writer?
6) What were your goals at the beginning of this class? How 
well did you meet them?
7) What are your continuing writing goals?
8) LIST your writing resources.
9) Evaluate your ability to meet the course goals stated on the
syllabus. (To save time, you may place your marks on this 
sheet) KEY; + = outstanding level of success; / =
average level of success; - = poor level of success
_____utilize the writing process
_____skilled in using resources such as dictionary, library,
editors....
less apprehensive about writing
_____developing proofreading skills
____ .developing academic vocabulary
engage in collaborative assignments
_____ developing control and reduced errors in grammar, spelling
mechan i cs.
use of self-evaluation
13^
Do you feel read’ to mov>. to ? (in terms of a
grade, this meant, C/aveiage or higher) Why?
PART II: Evaluation of your writing
What resources did your use?
How many editors read your information? Did you
make revisions based on their comments? Cite an example
After your revised, did you return to an editor? (why/why not?)
What was your greatest accomplishment with the book?
What did you learn through writing for the book?
If you were to start the 
do differently? (why?)
writing today, what might you
P E E R  E D I T  #1
Writer's Name__________ _________Your Name___________________
Date__________
Does the essay have a title?
From reading the title, do you know what the topic of the
essay is?
Does the title arouse your interest?
y e s n o s o r t  o f
The first sentence grabbed my 
attention.
The first sentence was just there.
The first sentence turned me off.
The first sentence let me know the 
topic of the essay.
The writer remains on the topic 
throughout the paper.
The writer leaves me hanging with 
incomplete information/unanswered 
questions.
Indicate at least one thing in this paper that you really 
liked or found interesting.
Comment on the organization of the paper. Was it easy to 
follow? Did you find difficulty understanding something? 
Offer any suggestions.
44 I CCHrvk
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A r e  i d e a s  c o m f o r t a b l y  l i n k e d ?  O f f e r  s u g g e s t i o n s  w h e r e  ( i f  
n e e d e d )  t h i s  c o u l d  b e  im o r o v e d .
I s  t h e  p a p e r  i n  a  c o m f o r t a b l e  s t y l e  ( f o r m a l /  i n f o r m a l ) .
E x p l a i n  w h a t  im p r e s s e d  o r  c o n c e r n e d  y o u  a b o u t  t h e  p a p e r  t h a t  
t h e s e  q u e s t i o n s  d o  n o t  l e t  y o u  s t a t e .  ( O f f e r  s u g g e s t i o n s  
a n d / o r  h e l p  w h e r e  p o s s i b l e ) .
13b
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H b X T r N G r
KEY: 1= very rough, needs a lot of won.,,
2= developing, could use a bit rao’
3 = in control, this really works, .,,4
_____ thesis statement: controlling idea, reflects writer’s purpose/belief/
topic selection, guides essay material
_____focus: all writing supports writer’s thesis, main idea.
___ ^organization: essay leads reader through ideas logically
_____clarity: reader can understand writer’s statements, examples and see
how the ideas are connected to support the thesis.
_____voice: writer brings reader into the essay providing reader with nec­
essary information. There’s a sense of a person behind the writing.
_____commitment: sense that writer believes the ideas she has presented.
_____ sentence variety _______ assignment instructions
______ conventions
What is the strongest point in this essay? (you may mark a + in the margin, 
then explain why here)
Offer the writer one suggestion to help strengthen this essay.
■'Si
15?
SUMMARY KV.
Name AS> ?, i. <i ■ 1 in on time
♦ These are activities I did for prewi . e rummary:
*My audience is: My purpose is:
♦ I completed________  revisions/drafts. Some of the
changes/revisions I’ve made are:
♦I made them because:
♦I had________ (number) readers look at the summary. Suggestions
they made included:
And I used (place a ♦ in front of the suggestion) these 
suggest ions.
♦My greatest challenge in writing this assignment was
because
♦One problem I encountered while completing this assignment was 
and I solved it by
♦If I were to start this assignment again, this is a step I’d do 
again because it really helped me with the writing:
♦I spent about ______ (time) prewriting for the summary about_____
actually writing, and _____ revi sing. I believe I (circle one)
A bspent enough time, could benefit by spending more time working
on this assignment. Defend your response.
PROCESS PEE’ ,T  GUIDE
_________________• _______ e d i t o r ’ s jjie. date of edit ing
The title clearly identifies the topic Y
The introduction contains:
clearly defined topic Y
Sense of writer’s ability to write on subject Y
Benefit to reader/what to learn from process Y
Sense of audience/audience ability Y
Provides all needed background Y
Mood i s de f i ned Y
The body of the process:
is logically organized Y
uses words/phrases to signal new steps Y
These are some of the signals noted:
N
N
N
N
N
N
N
N
N
On the draft, circle any signal words that seem over used, then 
suggest an alternate. In addition, mark any points in the draft 
that seem to need a "new step" signal.
all materials clearly defined Y N
the selected pronoun (you, I, we) is constant Y N
On the draft, note any steps that seem unclear, difficult to 
follow, or where a step seems to be missing.
From this draft, I can duplicate the process/ 
understand how this process occurs
The body of the process paper follows the focus 
introduced in the introduction
The process feels complete
if no, these are my unanswered questions:
N
N
N
Y
Y
as
To the writer: Look through the comments, ask questions & revise 
necessary. Then return to your editor for a second reading.
I, the editor, read a revised draft on 
and noted the following revisions:
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ARC«<;:JT ‘ SELF-EVALUATION
(please hie time and thought to -coiplete tiis, ad tee' b  to m  tie back to ietail your responses!
Name
*1 selected this topic because:
*1 identified my potential audience as:
*1 spent______ time pre-writing (brainstorming) during which I did the
following (be specific):
*1 spent ____time writing my very first draft.
*1 spent____time revising my first draft during which time I did the
following (be specific, and DO refer to your resources that describe 
revi s ion moves):
*1 had_____ editors read my paper. When I asked my editors, they could
identify my thesis, my counter-thesis and my supporting evidence Y ? 
And, suggestions they made for revision included:
♦I did (not) return to my editors after revising because:
*1 referred to the Writer’s Checklist in the handbook Y N
*1 used the Writing Center/ tutor(s) Y N
*1 used Textra spell check (spelling aid if handwritten) Y N
*1 proofread my paper reading it out loud beginning with
the last sentence and reading backwards to the first Y N
*1 checked the assignment sheet, the essay criteria
check sheet, and my notes to be sure I considered
writing elements while revising Y N
♦Other resources I used to complete this paper include:
♦As I worked on this paper, one thing I did that really helped 
me complete the writing was (please explain):
*My greatest accomplishment with this writing was:
♦If I were to begin this assignment today, I would do the following 
differently (please include reason)
Peer Editing Response Form - Upper Grade
77 ii5  form is designed to facilitate and formalize the peer editing process. Peer editing can, of course, 
be done orally or in the form of a “quick write.’’ However, some students find it much easier to 
respond when prompted by a form.
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Z Peer Editing Response Z
B B
b Upper Grade b
B B
The piece I read was
by
The best thing about this piece is
B
If the writer wanted to change something, I would suggest _____
Peer Editor
B B B B B B B B B
Date
*145 Portfolio Assessment C 1992 Teacher Created Materials, Inc.
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WRITING: PEER EDIT EVALUATION
Key: 1= very rough; needs a lot of work; weakness obvious
2= developing; could use a bit more work 
3= in control; this really works, strength obvious
thesis statement: controlling idea reflects writer's
purpose/belief/topic selection; guides essay material 
focus: all writing supports writer's thesis/main idea
organization: essay leads reader through ideas logically 
by using transitions
clarity: reader can understand writer's statements,
examples and see how the ideas are connected to support 
the thesis
voice: writer brings reader into the essay providing
reader with necessary information; there is a sense of a 
person behind the writing
commitment: sense that the writer believes the ideas
s/he has presented
sentence variety: combination of long, short; simple, 
compound, complex
effective use of specific examples to show vs tell
effective title _____inviting introduction
sense of completeness (well-developed middle) 
captivating conclusion
Conventions/grammar: _____ subject/verb agreement
_____ clear pronoun reference _____ spelling ____ commas
_____ apostrophes __ __capitals _____paragraphing
_____fragments run-ons
What is the strongest point in this essay? (You may mark a + in 
the margin and then explain why here.)
Offer the writer one suggestion to help strengthen this essay.
Peer Editing Worksheet
W riter’s nam e.--------------------  Evaluator’s nam e___
1. What does this paper’s introduction accomplish? Does it inr
the writer’s subject? Does it arouse your interest in the pa
2. What is the thesis statement in this paper?__________________
3. Briefly state the paper’s main points, and then comment on how
effectively each of these points 
Main Point
(a) ------------------------------------
(b) ------------------------------
(c) _______________________
(d) --------------------------------
supports the paper’s thesis. 
Effective Support for Thesis'
(a) -----------------------------------
(b) _______________________
(c) -----------------------------------
(d) _______________________
4. If you were writing this paper, what other points might you use
to support its thesis?_______________________________■—  ------
5. Identify the most successful and the least successful paragraphs 
of the paper, and explain why you selected them. Consider such 
matters as the following: Is the paragraph’s main idea clearly 
indicated? Is the paragraph’s development effective? Is the para­
graph’s organization easy to follow?
Most successful paragraph:
Reason: ------------------------------------------------------------- ------------
Least successful paragraph:________________________________
Reaso n: _________________________________________________
6. Identify two or three of the strongest sentences in the paper, 
and explain why you selected each (for example: vivid diction, 
effective use of parallel structure, good sense of the writer’s voice).
Strongest Sentences Reasons
(give paragraph number 
and sentence number)
(a) ------------------------------------ -----------------------------------------
(b) ------------------------------------  -----------------------------------------
(c) ------------------------------------ -----------------------------------------
7. Identify two or three of the weakest sentences in the paper, and 
explain why you selected each (for example: confusing syntax, 
vague diction, awkward phrasing).
Weakest Sentences Reasons
(give paragraph number 
and sentence number)
(a) ------------------------------------
(b) ------------------------------------  -----------------------------------------
(c) ------------------------------------  ------------ -------------- ------ ---------
8. What does the paper’s conclusion accomplish? Does it bring the
paper to a strong close?--------- ----------------------------------------—
r\ina uompiimerits
Ask your friends, teacher, parents and classmates to give you positive leedback on * our v.on
My favorite part is: rzzzzzz:enjoyed reading about:
Signed by M Signed by
Portfolio Assessment Creative Te; hing Press
145
J
III. READING CRITERIA, STRATEGIES AND EVALUATIONS 
Section III includes criteria, strategies, lists, and
evaluations to be used with the reading portfolio. According to 
Tierney, Readence, and Dishner (1990), "the basic goals of reading 
are to enable children to gain an understanding of the world and of 
themselves, to develop appreciations and interest, to find 
solutions to their personal and group problems, and to develop 
strategies by which they can become independent comprehenders." 
Section III includes material for the improvement of reading 
comprehension but also material that helps students link reading to 
writing and writing to reading in a reading/writing portfolio.
A CHECKLIST FOR READING
PRE-READING
in text aids 
♦According to
*Identify my purpose for reading--fun, new information, review, 
supplement information, etc.
♦Identify text--1iterature, popular fiction, non-fiction, 
autobiography, essay, newspaper, magazine, textbook, label, etc
♦Identigy text in context--title of book with title of chapter, 
title of magazine article with title of magazine, set of 
instructions with unassembled bike, etc.
♦Predict the organization of the material I plan to read. 
♦Identify title of piece to read and note text aids (vocabulary
list, numbering, preface, questions, subtitles, printing 
highlights, illustrations, etc.
♦Explore what I know about one or two seemingly key ideas noted 
(might include semantic map) 
the text clues, I predict that I will read about., 
intended audience is probably....♦The writer’s 
♦I predict that the writer’s purpose/message is 
♦Identify author--have I read other
know about this author? How might 
Do I feel I need to know about the 
♦Identify the length of the reading.
♦Identify time available and time needed 
♦This is my reading plan for this piece: 
speed, notes, vocabulary, reread, pauses,
pieces by him/her? What do 
I find out about the author? 
author? why/not?
I
for reading.
pronunciat ion
READING
♦note words that I can’t pronounce or don’t really understand, 
guess the meaning but continue to read.
♦After reading the first paragraph of two, I return to my 
predictions--confirm, continue, revise.
♦ask questions about what I read, then continue reading to find 
the answers.
♦When I reach a tough spot, I try to figure out why it’s tough 
(possibly write down questions about the confusing spot) then I 
read the hard part again possibly changing my reading plan-- 
slower, read out loud, look to connect an idea to something I do 
understand.
♦I pause briefly after reading a paragraph to think about the 
major point presented in it, and to think about how it’s 
connected to other major ideas in the reading.
♦Try to connect my reading to what I know.
♦Read between the lines--make inferences (the text says it’s 
hot, sunny, almost 95 degrees on this Ohio afternoon. It 
doesn’t say it’s summer, but what I know about weather, I can 
infer it’s summer).
♦Use text aids to help me understand what I read.
♦Know when I understand.
♦My purpose for reading guides me throughout the reading.
14'l
AFTER READING
^reread to clear confusion.
♦check my predictions/revise them.
♦check to be sure I don’t have any questions that I didn’t answer 
as I read.
♦interpret symbols and return to noted vocabulary to check 
meanings. After I have a meaning, I reread the sentences 
surrounding the word and check to see if knowing the word has 
changed my understanding of the paragraph.
♦summarize what I’ve just read by restating the major points and 
key supporting details.
♦think about the importance of what I’ve just read.
♦Connect what I’ve just read to my purpose for reading.
♦evaluate of the reading.
♦ Organize/c1 assify what I’ve read so it’s easier to remember 
(might try outline, map, summary paragraph depending upon 
purpose)
♦check how the information read connects with what I knew before 
reading.
♦Evaluate my reading plan.
mg
READING STRATEGY: RESPONSE JOURNAL WORKSHEET
Response journals can consist of almost any form of bound, 
lined, or unlined paper. Students can write in a composition book, 
a spiral notebook,, or any other book or booklet. If they choose 
to write on loose-leaf paper it should be bound with a report cover 
or stapled or fastened together. Journal entries and subsequent 
replies should be kept together in chronological order so that 
students can review them. By informally reviewing their entries, 
students can gain insight into how they read, become aware of 
reading strategies that work for them, discover that 
interpretations can change and deepen with thought, and assess 
their own progress.
Directions: Use the following format.
1. Complete bibliography entry for each reading.
2. Short summary (75 words or less). This is to jog your memory, 
not necessarily for the teacher’s information.
3. Your reaction and/or response to the reading. Some 
suggestions for responses are:
a. What you liked or disliked and why
b. What you wish had happened
c. What you wish the author had included
d. Your opinion of the plot and/or characters
e. Your opinion of the illustrations, tables, and figures
f. What the text reminds you of
g. What you felt as you read
h. What you noticed about how you read
i. Questions you have after reading
j . A particular quote
k. Your expression of enjoyment, boredom, compassion, or 
anger as you read
l. Comments on the language or literary techniques used
m. Comparisons of the text with the reader's life
n. Articulation of expectations for a particular type of 
text; for example, expectations in fantasy adventure.
This is a blank copy o f the same form that was demonstrated on page 3 7. It can be duplicated for 
students to use as a part of their own record keeping.
gtolteco} StoWxg niosma
UPPER GRADE
Name:.
>
D ate T itle  o f  B o o k # of pages
Response to Book 
(written or oral report, other)
O 1992 Teacher Created Materials, InC-
IB'O
NOVEL SELECTION PROCESS EVALUATION
Answer the following questions for each book that you read.
1. The cover is _____ ordinary, _____ interesting, _____ boring.
2. Check the descriptions that apply to the printing in the book:
_____ easy to read
_____ too small
_____not enough space between lines
margins too narrow
3. Read the "blurb" (the summary on the inside book jacket) and 
any reviews on the back cover. In one or two sentences tell 
what the story is about.
4. Read the first page of the novel and explain what you learned 
from it.
5. What type of novel is it?
_____ adolescence
_____ adventure
_____ fantasy
_____ horror/supernatural
_____ roma nee
_____ sports
_____ teenage problems
_____other_____________
Rate the book:
_____ I wouldn't read this book, even if it were the only
one in the library.
_____ I might read this book, but not this year.
_____ I would probably like this book.
_____ I am going to read this book.
6.
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Student Book Review Sheet
(For Older Students)
im e ------------------------------------------------------------ Date _________  Grade ____
le of B ook_________________ _ ____________ _ _________________________
ith o r___________________________________________ ___________________
istra tor_________________________________________________ ___________
imber of pages __________
. Why did you choose this book to read?_______________________________
Write a summary of the book. _______________________________________
. Explain what you liked most about this book. __________________________
In your opinion, how could this book have been better?__________________
Explain why you would or would not recommend this book to a classmate.
IbX
This is a blank copy o f the same form that was demonstrated on pages 24 and 25. It can be duplicated 
and used for keeping your own conference records.
♦
0
♦
0
♦
0
♦
0
♦
0
♦
0
♦
0
♦
0
♦
0
♦
*0
♦
0
Sv ♦ "SV ♦ * ♦ "Sv ♦ Sv ♦ "Sv * "Sv « "Sv + Sv «
♦
Student Conference Record for Reading
Date: _____________________________________________________________ ♦
Student's Name: _____________________________________________________ c|
What is the title of the book you are reading? ♦
---------------------------------------------------------------  J»
Who wrote it? _______________________________________________________  ♦
Have you read other books by this author? __________________________________
Why did you choose this book? __________________________________________  ♦
----------------------------------------------------------------------------------- it
Tell me something about the story so far. ♦
---------------------------------------- u
----------------------------------------------------------------------------------- ♦
------------------------ ----------------------------------------------------------  it
What would you like to do when you finish this book? (Options: write a report, draw a 
poster, give an oral report to the class, write a letter to the author, etc.)
_________________________________________________  it
Would you like to read another book by this same author? Why? ♦
_________________________________________________  it
♦
Teacher Comments:-------------------------------------------------------------------------------------
_________________________________________________  ♦
------------------------------------------------------------------  &
♦ ♦
is- iS- iS- iS- iS-
<7 45 Pnrtfnltn O  7 00? T ^ ^ r ^ C rented M n te r ia ll  InC
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N a m e ------------------------------------------------- Date_________________
Teacher-----------------------------------------------School ____________
Reading Log
Ratings: ★ ★ ★ ★ Super! ★ ★ ★ Good
(
★ ★ Fair *  Poor
Date Title and Author My Rating and Why
■
f
y
37
Name
MV READING LOG
Title/Author Genre
SAMPLE 2
Student Reading Record
____________________________________  School Year ____________
Book Title Author
Da
Started
tes
Finished
•
"----------- — — II BL.iT !  n  r  II 11. BI 1   1
MY HOME READING LOG
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Date Title/Author 6)
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Portfolio Assassmant Creative Teerhinn Press
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p
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0
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Date Title Genre p
p
p
0
p
p
p
p
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Creative Teaching Press Portfolio Assessment
SAMPLE 7 15E
Directions: Hand these checklists out to students who want to become better 
readers. You also may want to send a copy of this checklist home to their parents.
Metacognitive Strategies Checklist
Name _________________________________________  Date ____________
If you want to become a better reader,
Think about your book before you start to read it.
_______  Who is the author and illustrator of this book?
_______  What predictions can I make about this book based on the
illustrations and what I know about the author?
_______  Why do I think the author wrote this book?
_______  Why do I want to read this book?
Think about what you’re reading as you read your book.
_______  Is what I am reading making sense?
_______  Can I clearly picture what I’m reading in my mind?
_______  Do I feel I personally know the characters in this book?
_______  Where does this story take place?
_______  Do I stop and reread anything I don’t understand?
_______  Do I understand the most important words?
Think back on what you have read when you’re finished reading.
_______  Were my predictions about the book correct?
_______  What clues did I find throughout the book that helped me
to draw some conclusions about this book?
_______  What opinions do I have about this book?
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61. Story Guide
Name
T itle:.
Date
c
Author:
Story Setting: 
Time: 
Place:
Main Characters: (name and description)
1.
2.
3.
4.
Problem or Conflict:
c
Action Sequence:
Solution:
Theme:
See also List 60, Story Graphs; and List 62, Reading Guide. c
"GENERIC" READING REPORT
tkO
The following format for short stories and novels can be used 
with students in grades 7-12 as a meaningful assignment for 
students in place of the dreaded book report. The beauty of the 
report is that is discourages copying or faking, and it lends 
itself to genuine commentary, making it a pleasure to read. The 
different types of writing elicited by the report form are 
indicated in parentheses.
1. Full title, author's name, copyright date, and number of
pages: For a novel or play, underline the title; for a short
story, use quotation marks.
2. Give a brief summary of the plot: Must be no more than seven 
to twelve sentences long or 75 words long. (Report
of information)
3. Explain the significance of the title. Authors do not choose 
a title randomly. Usually there is an important reason and 
the title is symbolic. (Reflection, speculation)
4. Describe your first impressions of the main character: Give 
examples to explain your ideas. (Observation)
5. Identify what caused a change in the main character and 
explain how the character changed: These changes may have 
been a consequence of choice, a conflict of some kind that has 
to be revolved, a display of some outstanding trait like 
courage, or even a result of events that occur during the 
novel. (Interpretation)
6. Cite a memorable passage from the book: Copy word for word a 
short passage that you thought was worth remembering. Explain 
why you chose this passage from the book. (Evaluation, 
possibly autobiographical)
7. Read all of the following questions and then write one 
response about the significance of reading this literary work. 
What discovery did you make as a result of reading this book? 
What change occurred in your life after reading this book? 
Did you receive any enlightenment? Did the book affirm your 
views on life in some way? In other words, what did you get 
out of reading this book? (Reflection)
READING STRATEGY
TITLE OF READING ASSIGNMENT:________________________________________
PRE-READING
1. Create a semantic map by enclosing the title in the circle. 
Make notes under each branch--"made of," "is like," and "used 
for. "
2. I predict that this story is about:
3. I used these clues to make my prediction:
4. My purpose for this reading is:
5. My reading plan is:
AFTER READING
1. I have looked at my prediction and found that it was at this 
point in my reading that I knew my prediction was on target/ 
or needed to be revised.
2. The relationship between the writer and the main character is:
3. I believe that writer wrote this because s/he wants readers to 
know:
4. The writer probably wrote this essay with this type of 
audience in mind:
5. To summarize this essay:
(one sentence for main point)
(one sentence for significant detail to support main point)
K A
READING STRATEGY
TITLE OF READING ASSIGNMENT: ______________________________________
PRE-READING
1. What do I know about the author?
2. What textual clues do I find to predict the topic?
3. I predict that this essay is about:
4. My reading plan is:
5. My teacher's suggested vocabulary words for study are:
Word Meaning
DURING READING
1. The following words are also unfamiliar/ but I as I read I 
think they might mean:
Word Meaning
This is what I do when I reach a difficult 
reading/understanding spot:
2
IL3
AFTER READING
1. I have checked the above vocabulary in a dictionary to find 
that the definitions are:
Word Meaning
2. For those words whose meaning I was not even close to, I have 
reread the sentences in which they appeared to make sure my 
understanding is clear.
3. This essay creates this emotion (one word____________________
in me because
4. After reading, I am reminded of
5. The author’s point/purpose/message seems to be
6. The paragraph I like best is the one that begins with the
following (five words) _____________________________________
because
7. I believe the title is connected to the essay in this manner:
8. The author's audience is _____________________  and they do/
do not need to be familiar with the event being described 
because
9. The writer organizes his essay through
10. The point of view is _____ _________  and this point of view
is objective or subjective because
11. The final paragraph/sentence/idea is important because that is 
the last impression the reader receives as the reading ends. 
Reread the final thought. What thoughts cross your mind as 
you reread it? How is it connected to the essay's 
point/purpose?
Strategies for Active 
Reading
IW
Self-Evaluation
8. I read often; I read almost every day.
Q  Strategies for Learning 
New Words
O Strategies to Get the Point 
and Moke Sense 
of the Details
i
I (/I
Strategies for Clear 
Thinking
Strategies tor Reading 
and Remembering 
Textbooks
6 Strategies for Critical Reading
Final
Evaluation
8. ( read often. I try to read almost every day.
III
9. I use punctuation clues to help me learn new 
words.
10. I use the words and ideas around a new word to 
help me define an unknown word (context 
clues).
11. I use parts of an unknown word to help me 
define it (prefixes, roots, etc.).
12. I use the dictionary when the context or word 
parts do not provide the definition of an un­
known word.
13. I know what a dictionary can do and cannot do 
for me.
14. I keep reading to see if an unknown word 
might appear again.
15. I have a method for remembering new words 
after I learn the meaning (word cards or anoth­
er method).
16. I read for ideas, complete thoughts, rather 
than for individual and unrelated facts.
17. I read and understand the author's point.
18. If my reading doesn’t make sense (and I know 
most of the words), I know what to do.
19. I know how to find the sentence that gives the 
author's main point.
20. I use the topic sentence to identify (1) the topic 
and (2) the idea that will control the paragraph.
Final Evaluation
A
lm
os
t
al
w
ay
s
So
m
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O
cc
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na
lly
| 
N
ev
er
ma
Final Evaluation
32. I use the author's method of development to 
think along with the author and follow the 
ideas.
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Rnal Evaluation
Final Evaluation
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Determine the structure, organization, or plan of 
the chapter. Details will be remembered because 
of theu relationship to the total picture.
a. Think about the title. Guess what will be in­
cluded in the chapter.
b. Head the introduction.. .Here the main ideas are 
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fore the details, the "trees" make organized sense.
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> among the main ideas.
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ally present before a depression occurs?
3. Read
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Read Actively
This process w ill involve you in the material, assist you in understanding f t  
and increase your retention.
How?
you can accomplish. :  .
o  Work on sections o f  the chapter rather than trying to read the whole chapter 
non-stop.
o  Ask questions before each section or paragraph. Reading will be at a higher 
motivational level when you are reading for a purpose. A suggested question 
is:What is it in the paragraph I need to know? Questions you formulate m ay 
later appear on exams. R eading with a question will give a purpose fo r  re a d i n ? 
as well as increase yoor com prehension.
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LIST O* BA«IC SIGHT WORDS POR OLDER DISABLED READERS*
1 . a o r e 2 2 . l a s t 4 3 . c o u r s e
2 . th a n 2 3 . m ig h t 4 4 . war
3 . o th e r 2 4 . g r e a t 4 5 . u n t i l
4 . su ch 2 5 . y e a r 4 6 . so m e th in g
5 . e v e n 2 6 . s in c e 4 7 . f a c t
6 . m ost 2 7 . a g a in s t 4 8 . th ough
7 . a l s o 2 8 . h im s e l f 4 9 . l e s s
8 . th ro u g h 2 9 . few 5 0 . p u b l ic
9 . sh o u ld 3 0 . d u r in g 5 1 . a lm o s t
1 0 . e a ch 3 1 . w ith o u t 5 2 . enough
1 1 . p e o p le 3 2 . p la c e 5 3 . to o k
1 2 . N r. 3 3 . A m erican 5 4 . y e t
1 3 . s t a t e 3 4 . how ever 5 5 . g o v ern m en t
1 4 . w o r ld 3 5 . M rs. 5 6 . sy ste m
1 5 . s t i l l 3 6 . th o u g h t 5 7 . s e t
1 6 . b e tw een 3 7 . p a r t 5 8 . t o l d
1 7 . l i f e 3 8 . g e n e r a l 5 9 . n o th in g
1 8 . b e in g 3 9 . h ig h 6 0 . end
1 9 . same 4 0 . u n it e d 6 1 . d i d n ' t
2 0 . a n o th e r 4 1 . l e f t 6 2 . l a t e r
2 1 . w h i le 4 2 . number 6 3 . knew
♦ E n g lis h  J o u r n a l , 61 (O c to b e r , 1 9 7 2 ) ,  1 0 5 7 -1 0 5 9 .
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AN ESSENTIAL VOCABULARY
A d u lts  O nly Em ergency E x i t L a d ie s
A n t id o te E m p loyees O nly L o s t
Beware E n tra n ce L iv e  W ires
Beware o f  th e  Dog E x it Men
Bus S t a t io n E x it  O nly N ex t Window (Ga
Bus S to p E x p lo s iv e s No A d m itta n ce
C a u tio n E x te r n a l  U se O nly No C hecks Cashei
C lo sed F a l lo u t  S h e l t e r No C r e d it
C o m b u stib le F ir e  E sca p e No D iv in g
C on tam in ated F ir e  E x t in g u is h e r No Dogs A llo w ed
Condemned F i r s t  A id No Dumping
Deep W ater Flam m able No F ir e s
D e n t i s t Found — No L o i t e r in g
D o n 't Walk F r a g i l e No F is h in g
Do N ot C r o ss G a s o l in e No H u n tin g
Do N ot Crowd G ate No M in ors
Do N ot E n ter G en tlem en No Sm oking
Do N ot Push H andle W ith C are No S p i t t i n g
Do N ot R e fr e e z e Hands O ff No Swimming
Do N ot Shove H igh V o lta g e No T o u ch in g
Do N ot S ta n d  Up In No T r e s p a s s in g
Do N ot U se N ear H eat In fla m m a b le N ot For I n te r n a
Do N ot U se N ear Open In fo r m a tio n N o x io u s
Flam e
D octor  (D r .) Keep Away O f f i c e
D ynam ite Keep C lo s e d  At A l l Open
T im es
E le v a to r  Keep O ff  (The G ra ss) Out
Out of Order
P e d e s t r ia n s  P r o h ib i t e d
P o is o n
P o is o n o u s
P o l i c e  ( S t a t io n )
P o s t  O f f i c e
P o s te d
Pr i v a t e
P r iv a t e  P r o p e r ty
P u l l
S a f e t y  F i r s t
S h a llo w  W ater
Shelter
Sm oking P r o h ib i t e d  
S t e p  Down (Up)
T ax i S ta n d
Terms C ash
T h in  I c e
T h is  End Up
T h is  S id e  Up
up
U se B e fo r e  (D a te )
Use In  Open A ir  
U se O ther Door
W arning
Watch Your S te p
Wet P a in t
Women
A l l  C ars (T ru ck s)
S to p
Ask A tte n d a n t  f o r  Key
Beware o f  C r o ss  W inds
B r id g e  Out
Bus O nly
C a u tio n
C o n s tr u c t io n  Zone
Cur ve
Danger
D an gerou s Curve
Dead End
D eer ( C a t t l e )
C r o ss in g
D etour
Dim L ig h t s
D ip
Do N ot B lo ck  Walk 
(Dr iv e w a y )
D r i f t i n g  Sand
Do N ot E n ter
D r iv e  S low
Em ergency V e h ic l e s  
O nly
Flooded
F lo o d s  When R ain in g  
Four Way S top  
Freew ay  
G arage
H o s p it a l  Zone
I n s p e c t io n  S t a t io n
J u n c t io n  101A
Keep t o  th e  L e f t  
(R ig h t)
Lane Ends
L e f t  Lane Must Turn 
L e f t  (R ig h t)
L e f t  Turn on T h is  
S ig n a l  O nly
L e f t  Turn O nly
L e f t  Turn O.K.
L oa d in g  Zone
Look
Look Out For C ars 
(T ru ck s)
L is t e n
M .P.H .
M ech an ic  On Duty
M ergin g  T r a f f i c  
Men W orking
-  M i l i t a r y  R e se r v a t io n  
N ext
V i o l a t o r s  H i l l  Be 
P r o s e c u te d
End C o n s tr u c t io n No L e f t  Turn
Walk E x i t  S p eed  30 MPH No P a rk in g
Wanted P a l l i n g  R ocks No P a s s in g
No R ig h t  Turn S p eed  C hecked By
Radar
Road Ends
No R ig h t  Turn on Red 
L ig h t
S t e e p  Grade S c h o o l S top
No Sm oking A rea S to p S c h o o l Zone
No S ta n d in g S to p  For P e d e s t r ia n s S l i d e  A rea
No S to p p in g S to p  When O ccu p ied S l ip p e r y  When Wet
No "U" Turn S to p  M otor S lo w  Down
N ot a Through S t r e e t T h is  Lane May Turn  
L e f t
S lo w e r  T r a f f i c  Kee 
R ig h t
One Way -  Do N ot
E n ter
T h is  Road P a t r o l l e d
One Way S t r e e t T h ree  Way L ig h t
Pavem ent Ends T urn O ff  1 /2  M ile  
( 1 /4 )  M ile
P la y g ro u n d Turn O ff
P ro ceed  At Your Own 
R isk
T r a f f i c  C ir c le
P r iv a t e  Road T ruck R ou te
P u t On C h a in s U n lo a d in g  Zone
R .R . U se Low Gear
R a ilr o a d  C r o s s in g W atch For Flagm an
Resume S p eed W atch For Low F ly in g  
A ir c r a f  t
R ig h t Turn O nly W inding Road
R ig h t Lane M ust Turn  
R ig h t
Y ie ld
Road C lo se d Y ie ld  R ig h t  o f  Way
Figure 1
FLIP chart
J  Title of assignment___________________________________________________________________________
Number of pages-------------------
General directions: Rate each of the four FLIP categories on a 1 -  5 scale (5 -  high). Then determine your 
purpose for reading and appropriate reading rate, and budget your reading/study time.
F Friendliness: How friendly Is my reading assignment?
Directions: Examine your assignment to see if it includes the friendly elements listed below.
Friendly text features 
Table of contents 
Chapter introductions 
Margin notes 
Key terms highlighted 
Pictures
Index 
Headings 
Study questions 
Graphs 
Signal words
Glossary 
Subheadings 
Chapter summary 
Charts
Lists of key facts
1---------------2
No friendly 
text features
------------------------------- 3 --------------------------------
Some friendly 
text features
4 -------------------------------5
Many friendly 
text features
Friendliness rating___________
/
L » Language: How difficult la the language In my reading assignment?
Directions: Skim the chapter quickly to determine the number of new terms. Read 3 random para* 
graphs to get a feel for the vocabulary level and number of long, complicated sentences.
1 --------------------------------2 -------------------------------- 3 --------------------------------4 --------------------------------5
Many new words; Some new words; No new words; dear
complicated somewhat complicated sentences
sentences sentences
Language rating___________
I s Interest: How interesting is my reading assignment?
Directions: Read the title, introduction, headings/subheadings, and summary. Examine the pictures 
and graphics included.
1 --------------------------------2 ---------------------------------3 --------------------------------4 --------------------------------5
Boring Somewhat Very
interesting interesting
Interest rating___________
P s Prior knowledge: What do I already know about the material covered In my reading assignment? 
Directions: Think about the title, introduction, headings/subheadings, and summary.
1 --------------------------------2 ---------------------------------3 --------------------------------4 --------------------------------5
Mostly new Some new Mostly familiar
information information information
Prior knowledge rating___________
Overall, this reading assignment appears to be at:
□  a comfortable reading level for me
□  a somewhat comfortable reading level for me
□  an uncomfortable reading level for me
Journal of Reeding 35:2 October 1M1
Figure 2
FLIP follow-up
My purpose for reeding is (circle one):
A. personal pleasure
B. to prepare for class discussions
C. to answer written questions for class assignment or for homework 
0. to prepare for a test
E. other:________________________________________________________________________________
My reading rate should be (circle one):
A. slow -  allowing time for rereading if necessary
B. medium -  careful and analytical
C. fast -  steady, skipping sections that are about information I already know 
Active reading time
Chunk #1, pages_______ -______   estimated tim e:_______min.
Chunk <t2, pages_______ -______   estimated time:_______min.
Chunk #3, pages_______ -______   estimated tim e:_______min.
Chunk #4, pages_______ -______   estimated time:_______min.
Total estimated time:_______min.
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IV. TEACHER CHECKLISTS, STRATEGIES, AND EVALUATIONS
Section IV of the Handbook provides a variety of informal 
checklists, samples, and descriptions of strategies for assessing 
students' reading and writing performance in the portfolio. It has 
been recommended that at the end of each grading period the teacher 
should review each student's portfolio in-depth, but before this 
happens, several informal conferences, perhaps monthly, should be 
scheduled. During these conferences, anecdotal records of current 
reading or writing, notes about whether students entries are up to 
date in their journals, notes about strengths and needs, and 
instructional suggestions should be recorded (Tiernery, Carter, and 
Desai, 1991). Obviously, the purpose of these types of records is 
to focus teachers and students on strengths, needs, improvements, 
efforts, and growth from collaborative reflection.
So that students understand the portfolio approach to 
assessment, the following suggestions are provided as means for 
introducing portfolios to students in order to create a positive 
attitude about the concept.
1. Invite a local artist, a high school or college art 
major, or journalist to share his or her portfolio with 
your class. In presenting a portfolio, the artist will 
undoubtedly share individual pieces in different media as 
well as works in progress and tell why they have been 
included in the portfolio. Goals, self-analysis, and a 
view of the portfolio as a whole will most likely emerge
in the artist's presentation.
l?5
2. Discuss with and/or write a letter to your students which 
explains they are going to create their own portfolios 
that will represent their very best thinking, effort, 
knowledge of process, problem-solving, versatility as a 
writer and reader, progress, and achievements. Emphasize 
that they can include pivotal pieces as well as their 
best work and a range of documents that capture the
breadth of their efforts as well as the trail of their
progress. Remind students that all portfolios do not 
look alike. Large artist's folders, pocket folders, 
notebooks, drawers, boxes, or computer disks are 
possibilities.
3. As a class, keep/make a list of all the pieces that have
been written and read.
4. During the selection process, encourage students to work 
with a friend or two and to share pieces of work at home.
5. Assist students in selecting work for their showcase 
portfolios. It may be helpful to work with students to 
develop guidelines about what to keep.
6. Ask students to write their reasons for including each 
piece in their portfolio. This can be done in a letter 
or on 3x5 cards stapled to each piece which tell the 
strengths the piece shows or other reasons for its being
included.
7. Encourage students to personalize their portfolios by 
including an interesting design on the outside, using
certain colors of paper for their finished pieces
12b
including an elaborate table of contents,, and/oi 
producing interesting pieces using desk top publishing 
software. Allowing students to personalize their 
portfolios can bring out a personal commitment, a 
positive attitude which is a strong motivating force for 
developing genuine interest in portfolio assessment.
8. Take time to review the portfolios by yourself. Allow 
each portfolio to reveal its own specialness. Reflect on 
what your goals have been. Are the students meeting 
these goals? Write a few comments on a portfolio review 
record about the strengths and needs you notice about 
each portfolio. If it would be helpful, create
checklists to facilitate instructional interventions as
well as to keep track of student accomplishments.
9. Update portfolios at regular intervals. As collections 
of student work grow, students will have a more difficult 
time narrowing their choices for their portfolio. 
Decide, with students, on how many pieces should be
included in each successive revision of the showcase
portfolio. This will force students to compare, analyze, 
and select carefully.
10. Students may share their portfolios with other students 
at a class meeting and with their parents at a scheduled 
open house. Students who are willing could read selected 
samples aloud.
Not all teachers who might be internee. v."j portfolio 
assessment will be familiar with the names of recent reading 
comprehension and writing strategies. It is for this reason that 
the following descriptive lists of reading comprehension and 
writing strategies (taken from Reading Strategies and Practices A 
Compendium by Tierney, Readence, and Dishner) is provided so that 
teachers might be able to glean a basic understanding before 
utilizing the strategies in the other sections of the handbook.
The following list briefly describes nine strategies to help 
teachers activate students' prior knowledge, guide students' 
reading of a text, foster active and engaged reading, and reinforce 
concepts gleaned from the text reading. As such, they would be 
integral components of the reading portfolio.
PReP Technique: The PReP technique provides a teacher with a means 
to prepare students to read a text selection and, at the same time, 
analyze their responses so as to tailor subsequent instruction to 
student needs.
Anticipation Guide: An Anticipation Guide is designed to activate 
students' prior knowledge about a topic by having them react to a 
series of statements related to the major concepts to be 
encountered in their text reading. Thus, it also provides students 
a guide for their reading.
Text Preview; A Text Preview is a teacher-devised introductory 
passage used before reading a selection. It is designed to build 
background knowledge by providing a detailed framework for 
comprehending a complex narrative or expository text.
Induced Imagery. Induced Imagery are procedures that teachers 
model explicitly in hopes of helping students visualize as they 
read.
ReQuest Procedure. The ReQuest procedure uses a reciprocal 
questioning technique in an attempt to encourage students to 
formulate their own questions about material and thereby learn 
purposeful, thoughtful reading. The ReQuest procedure can be 
applied to either a reading passage or a picture, and it is 
suggested for use with students at all levels.
I??
Quest ion-Answer I<t»L c. cionships . Question-Answer Relationships are 
designed to heir students answer comprehension questions by 
providing them e format for analyzing the task demands of 
questions. This strategy seems to be appropriate for middle-school 
students.
GIST. The GIST procedure provides students with a format for 
generating gist, or summary, statements of paragraphs and short 
passages. It progresses from a teacher-directed small group 
strategy to one in which students independently generate their own 
summary statements.
Explicit Teaching of Comprehension. The Explicit Teaching of 
Comprehension is a framework for the direct instruction of reading 
comprehension. Its intent is to get students to independently 
apply comprehension skills learned through explicit teaching to 
other reading situations. The strategy is useful for students at 
all grade levels.
THINK-ALOUDS. Think-Alouds is a modelling procedure based upon 
explicit teaching intended to make students aware of the 
comprehension processes enlisted as reading is pursued.
The following list contains eight strategies to help students 
respond to reading as writers. Each of the strategies has emerged 
in recent years as ways of having students use writing in 
conjunction with reading and or responding to the writing done by 
readers.
Author's ChairXPeer Conferencing. The Author's Chair involves 
having students present to peers their own writing and the writing 
of other classroom authors or professional authors. In conjunction 
with peer questioning of what writers did or were trying to do, 
Author's Chair establishes rich linkages between reading and 
writing and between authors and readers.
Dialogue Journals. Dialogue Journals provide a more private forum 
for students to write to their teacher about what they are reading 
and writing and about experiences they are having. It provides the 
teacher the opportunity not only to learn what students are 
thinking and doing but also to share thoughts and suggestions with 
them.
Style Study. Style Study involves using texts written by 
professional writers as a basis for comparison with or stimuli for 
student writing. It is viewed as a way of enhancing critical 
reading and alerting students to stylistic options.
Guided Writing Procedure. The Guided Writing Procedure is designed 
to facilitate the synthesis of text material through the use of 
free association and writing.
Story Impressions. Story Impressions is a pre-reading writing 
activity that involves students’ using key concepts from story to 
develop their own story or impression of how these concepts might 
fit together.
Probable Passages. Probable Passages is a writing strategy that 
uses students' vocabulary knowledge and knowledge of story 
structure to make predictions about the events of a basal 
selection.
Reading-Writing Workbench. Reading-Writing Workbench is a 
procedure that enlists writing as a pre-reading activity related to 
a theme addressed in literature (e.g., short stories) and uses a 
variety of activities intended to help students orchestrate the use 
of resources (peers, discussion, other texts) as they rethink, 
rework, and consider their craft as readers and writers.
Expository Writing Think Sheets. As students explore topics with 
their texts, Expository Writing Think Sheets offer a framework for 
developing, refining, and revising reports.
iq o
Story Graphs
You can often im prove a stu d en t’s com prehension  of a story by having the student 
draw a graphical representation. This list of story graphs contains only suggestions; 
m ost of them  can be m ade larger and m ore com plex. T hese story graphs can also be 
used in m any other subjects, such as sc ien ce  or history. They can also be used by 
writers in planning stories or expository articles.
Spider Map (how to neutralize an acid); a sequence of events 
(how feudalism led to the formation of nation 
states); or the goals, actions, and outcomes of a 
historical figure or character in a novel (the rise 
and fall of Napoleon) Key frame questions; What 
is the object, procedure, or initialing event? What 
are the stages or steps? How do they lead to one 
another? What is the final outcome?
1950
Low
Continuum Scale
1960 1970 1980 1990
Moved to N Y. Wrote book
High
Used to describe a central idea: a thing (a geo­
graphic region), process (meiosis), concept (al­
truism), or proposition with support (experimen­
tal drugs should be available to AIDS victims). 
Key frame questions: What is the central idea? 
What are its attributes? What are its functions?
Series of Events Chain
Used for time lines showing historical events or 
ages (grade levels in school), degrees of some­
thing (weight), shades of meaning (Likert scales), 
or ratings scales (achievement in school). Key 
frame questions: What is being scaled? What are 
the endpoints?
Compare/Contrast Matrix
Initiating Event
Marla Sally
Attribute 1 
Friendliness Liked everybody
Liked only 
a few people
Attribute 2 
Dependability
Always on time Missed school often
Attribute 3
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Used to show similarities and differences between 
two things (people, places, events, ideas, etc ). 
Key frame questions: What things are being com­
pared? How are they similar? How are they differ­
ent?
f l l
Section V I C omprehension / i ■' i l ' i  S .or
Problem/Solutlon Outline 
Who Germany
Problem
Human InU ree icn  Outline
Goals Goals
Whst Started World War II Person 1 Person 2
Why Gain territory Group 1 Group 2
Interaction
Solution
Attempted
Solution*
1. Attack France
2. Attack Russia
Results
1. Won
2. Lost
r
Lost war
End Result
Action
Action
-►  Reaction
-►  Reaction 1 
Reaction 2
Outcomes Outcomes
Person 1 Person 2
Group 1 Group 2
Used to represent a problem, attempted solu­
tions, and results (the national debt). Key frame 
questions: What was the problem? Who had the 
problem? Why was it a problem? What attempts 
were made to solve the problem? Did those at­
tempts succeed?
Used to show the nature of an interaction be­
tween persons or groups (European settlers and 
American Indians). Key frame questions: Who are 
the persons or groups? What were their goals? 
Did they conflict or cooperate? What was the 
outcome for person or group?
Fishbone Map
Used to show causal information (causes of pov­
erty), a hierarchy (types of insects), or branching 
procedures (the circulatory system). Key frame 
questions: What is the superordinate category? 
What are the subordinate categories? How are 
they related? How many levels are there?
Used to show the causal interaction of a complex 
event (an election, a nuclear explosion) or com­
plex phenomenon (juvenile delinquency, learn­
ing disabilities). Key frame questions: What are 
the factors that cause X? How do they interre­
late? Are the factors that cause X the same as 
those that cause X to persist?
R3
Section V I Comprj^ ensiok /  List 60 Stoty G a p 1'
Cyctc
Used to show how a series of events interact to
produce a set of results again and again (weather 
phenomena, cycles of achievement and failure, 
the life cycle). Key frame questions: What are the 
critical events in the cycle? How are they related? 
In what ways are they self-reinforcing?
R3
18. Semantic Mapping. There are a number of ways to make some of the ideas in stories or 
expository text graphically Visible. These are sometimes called Semantic Maps or Cognitive 
Maps, Webbing, or a number of other terms. They are also excellent for developing or enriching 
vocabulary.
A simple Semantic Map might have a term, 
title, or vocabulary word in the middle and four 
clusters or areas of related terms.
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SiCTiON IX Enrichment and Discovery Activities / List 101 Games and Methods for Teaching
A Semantic Feature Analysis or grid can also 
be used to show which features or classes have 
things in common with a plus sign or not in 
common with a minus sign.
A Structured Overview is another type of 
map similar to the first simple Semantic Map that 
shows clusters of ideas, terms, or features.
Structured Overview
animal
dog cat snake
barks meows hisses
fur fur scales
A Venn Diagram is often used in mathemat­
ics, but can easily be used with words and ideas to 
show features in common between two different 
concepts.
Section IX Enrichment and Discovery Activities / List 102 Oral Reading Alternatives to Round Rc-bi
Another more formal Class/Example Map 
can show hierarchy relationship plus related fea­
tures or properties.
A Coordinate Class Example Map not only 
shows a hierarchy relationship, but contrasts two 
similar or different terms, both of which belong to 
the same class and have some features or proper­
ties in common and some features that are differ­
ent. Both contrasted terms have different exam­
ples.
Class/Example & Properties Map
Properties
Example
Coordinate Class Example Map
Properties
See also List 60, Story Graphs; List 102, Oral Reading Alternatives; List 110, Ten 
Great Ideas for Reading Teachers.
Section VI Comi’KKiiension / List 58 Comprehensiok .skill.
MORE MODERN APPROACH TO COMPREHENSION SKILLS
STUDENT OBSERVABLE ACTION 
Output
Recognising
Examples: Multiple-choice items, Underlining, 
Matching
True-false
Selecting correct answer in context, or from 
choices given
Recalling
Examples: Write short answer, Completion 
(cloze), Remembering, not selecting
Paraph rasing
Examples: Summarizing, Restating in own 
words
Classifying
Examples: Clustering ideas in article, Putting 
facts or ideas into some class (columns), 
Outline, make table
Following Directions
Examples: Assemble toy, Pencil activities, Point 
to area on screen
Graphing
Examples: Draw a map, picture, time line, 
curve, graph, flow chart
Oral Reading
Intonation, Phrasing, Accuracy of 
pronunciation, fluency
COGNITIVE ACTIO?;
Thinking
Directly Stated Facts
Little or no interpretation, Most common items, 
Literal comprehension
Main Idea
Very common but complicated and subjective 
concept; involves conclusion, purpose, and/or 
summary
Facts to Support Main Idea
Common and sometimes useful concepts, 
similar to relationship
Sequence
Time order, Flashbacks, May be partly inferred
Extrapolation
Going beyond stated facts, Predicting,
Inference, Trends, Traits, Unstated 
conclusions, Use of previous learning
Appreciation
Value, Judgments, Worth, Pleasing to reader, Is 
it good? Would others think it good? 
Emotional response
Evaluation
Validity, Truthfulness
Usefulness, Reality, Opinion, Fact
A uthor’s  Intent
Persuasion, Goals, Propaganda, Mood, Style
Schema
Plot, Script, Plan, Proposition, Organization, 
Units, Networks
Vocabulary
Word or phrase meaning in context, Figurative 
language, Other meanings of word
Relationships
Gause and effect, comparisons, Relate one part 
or character to another, Anaphora referents
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OTHER COMPREHLixo.ON FACTORS
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THE READER
Age, IQ,
Education,
Background, SES, 
Out-of-school experiences 
Fatigue, Health
READERS PURPOSE
Find out content, Learn, 
Study for test,
Get general idea quickly, 
Recreation,
Goals, Rewards
TIME
Delay, Need to remember, 
Immediate post test, Action
ENVIRONMENT
Classroom, Home, 
Distractions,
Light, Noise, Chair
TYPE OF MATERIAL
Fiction, Stories,
Expository articles, Textbooks, 
Advertisements,
Forms, Poetry
Different subjects (for example, history, 
science)
READABILITY
Difficulty level,
Clear writing,
Personal words,
Legibility, Imagery
LENGTH
Sentence, Paragraph,
Chapter, Book
GRAPHS
Comprehend illustrations,
bar charts, maps, tables
See also List 56, Comprehension Questions; List 59, Comprehension Thesaurus; 
and List 63, Study Skills List.
H8
CHECKLISl OF FEATURES TO NOTICE IN READING AND WRITING
(taken from: Tierney, Robert J., Carter, Mark, A., and Desai,
Laura. (1992). Portfolio Assessment in the
Reading-Writing Classroom. Norwood, MA: 
Christopher Gordon Publishers.
Use a v'Jto denote above average; (.//to denote satisfactory; 
and f—^to denote needs improvement.
Breadth of Reading Experiences
Reads across content areas while working 
on projects
Reads short stories
Reads poems, songs, and a variety of other 
material
Types of Writing
Reports
Essays
Letters
Journals
Reflections
Documents
Other
Uses Reading and Writing
To solve problems
To pursue projects (everyday, community-based, 
classroom based, home-based, school-based)
To communicate with others
To influence or affect others
To enjoy
To engage in "lived through" experiences
To make new connections and discoveries
C h e c k l i s t  c o n t in u e d
To c h e c k  on  id e a s  o r  s a t i s f y  c u r i o s i t i e s  
To le a r n  a b o u t p e o p le  and p la c e s  
To le a r n  how t h i n g s  work  
To g a t h e r  o n e ’ s  own th o u g h ts  
To im p ro v e  s e l f
To r e f l e c t  on own l i f e
S t r a t e g i e s
P la n n in g
C o n s t r u c t in g  id e a s  
D e a l in g  w it h  d i f f i c u l t i e s  
R e f l e c t i n g
S h a r in g
R e sp o n se
E x p lo r e s  new p o s s i b i l i t i e s
W r ite s  a b o u t a v a r i e t y  o f  s t o r y  e le m e n ts
E x p r e s s e s  i n  d q p th  id e a s  a b o u t a r e a d in g  
p a s s a g e
R e la t e s  r e a d in g s  t o  p e r s o n a l  e x p e r ie n c e s  
Su m m arizes r e a d in g s
S y n t h e s i z e s  from  a v a r i e t y  o f  s o u r c e s  
C om pares and c o n t r a s t s
S t y l e
S tr o n g  v o i c e  
A p p r o p r ia te  v o i c e
A t t e n t i o n  t o  a u d ie n c e
C a r e f u l  w ord c h o ic e
Cl. inuod
Development
Logical paragraphs
Organization 
Depth of thought 
Coherent story line
Well formed sentence
Variety of sentences 
Use of paragraphs 
Beginning/Middle/End
Using Conventions
Appropriate spelling 
Proper capitalization 
Correct punctuation 
Legible handwriting
Self-Evaluation
Thoughtful analysis of efforts, 
achievements, and shifts/improvements
Makes comparisons 
Assesses improvement 
Sets future goals
Reading and Writing Fluency
Reads with appropriate expression
Uses strategies effectively and 
efficiently
Adjusts reading to meet different 
demands of texts and purposes
Effectively reads and reworks own 
writing
4 Writing Samples (writing in English and/or other community languL
W riting ' to include children s earliest attempts at writing
Dates
f text and background 
h..urination about the 
writing:
•  how the writing arose
•  how the child went about 
the writing
•  whether the child was ~
writing alone or with
others
•  whether the writing was 
discussed with anyone 
while the child was 
working on it
•  kind of writing (e.g. list, 
letter, story, poem, 
personal writing, 
information writing)
•  complete piece of 
work/extract
Child's own response to 
the writing.
c
Teacher's response:
•  to the content of the 
writing
•  to the child's ability to 
handle this particular kind 
of writing
•  overall impression
Development of spelling 
and conventions of 
writing.
What this writing shows 
about the child's 
development as a writer:
•  how it fits into the range of 
the child's previous writing
' xperience/support 
.eeded to further 
development
°lease keep the writi^n  “ o  c a m r *
;l ORGANIZATION
1 1314-15
WORD CHOICE
13-14-15
I -di .'.ly addresses 
’. lit  prompt 
-has clear controlling 
central idea 
-fully developed with 
specific support for 
controlling idea
-effective use of 
transitional devices 
-appropriate/logical 
conclusion
-precise and specific 
word choice 
-uses a variety o f words 
and phrases
-avoids slang expressions
9-10-11-12 9-10-11-12
-directly addresses the 
prompt
-has controlling central 
idea
-adequate developed with 
support for control idea 
-some transitional devices 
-has a definite conclusion
-generally appropriate 
word choice
-some overuse o f words and 
phrases
5-6-7-8 S-6-7-8
-may stray from the prompt 
-weak controlling central 
idea
-insufficiently developed 
with some support 
-limited use of traditional 
devices
-conclusion weak
-limited vocabulary 
-ordinary or awkward word 
choice
1-2-3-4 1-2-3-4
-ignores the prompt 
j| -lacks controlling idea
II pt.orly developed with
I irrelevant details
Ij luck o f transitional devices 
| omits conclusion
-limited vocabulary
-incorrect or inappropriate word 
choice
COMPOSITION RUBRIC
SENTENCE STRUCTURE 
13-14-15
USAGE
13-14-15
MECHANICS
13-14-15
-all sentences are clear 
-varied sentence length 
and pattern
-no fragments or run-on 
sentences
-verb choice, tense, 
agreement, pronoun 
reference and/or other 
grammatical conventions 
are correct and enhance 
the writing
-punctuation, 
capitalization and 
spelling are usually 
correct
9-10-11-12 9-10-11-12 9-10-11-12
-sentences are generally 
clear
-attempts sentence variety 
no fragments or run-ons
-generally controls verb 
choice, tense, agreement, 
pronoun reference and/or 
other grammatical 
conventions
-generally punctuates, 
capitalizes and spells 
correctly
54-7-8 54-7-8 54-7-8
-some sentences are unclear 
-limited sentence variety 
-occasional fragments or 
run-ons
-some errors in verb choice, 
tense, agreement, pronoun 
reference and/or other 
grammatical conventions
-some errors in punctuation, 
capitalization and spelling
1-2-34 1-2-34 I -2-3-4
-many unclear sentences 
-no sentence variety 
-frequent fragments or run-ons
-frequent usage errors which 
interfere with meaning or (low
-frequent serious errors in 
punctuation, capitalization and 
spelling
IDEA DEVELOPMENT
f o c u s  *  t h e m r  *  s o  i L e e  d e t a i l s  *  d e v e lo p m e n t  *  i n s i g h t  *  w h o le n e s s
5 = P a p e r  x s  c l e a r ,  f o c u s e d ,  i n t e r e s t i n g ;  h o l d s  r e a d e r s '  a t t e n t i o n .  
R e l e v a n t  a n e c d o t e s  a n d  d e t a i l s  e n r i c h  t h e m e .  M a in  i d e a s  s t a n d  o u t  w i t h o u t  
s e c o n d a r y  i d e a s  o v e r p o w e r i n g  t h e m .  W r i t e r  s h a p e s  i d e a s ,  m a k e s  c o n n e c t i o n s ,  
s h a r e s  i n s i g h t s .
3 -  p a p e r  i s  c l e a r ,  f o c u s e d  a l t h o u g h  o v e r a l l  r e s u l t  m ay n o t  b e  e s p e c i a l l y  
c a p t i v a t i n g .  L i m i t e d  s u p p o r t  m ay b e  t o o  g e n e r a l  o r  o u t  o f  b a la n c e  w i t h  
m a in  i d e a s .
1 = L a c k s  c e n t r a l  i d e a  o r  p u r p o s e  f o r c i n g  r e a d e r  t o  m a k e  i n f e r e n c e s .  
I n f o r m a t i o n  i s  1 i m i t e d / u n c l e a r . D e t a i l s  c o m e  f r o m  s t e r e o —t y p e s / c 1 i c h e s .
N o c e n t r a l  th e m e  e m e r g e s .  L a c k s  p e r s o n a l  d e f i n i t i o n / m e a n i n g  o f  t o p i c .
ORGANIZATION
i n v i t i n g  i n t r o d u c t i o n  *  l o g i c a l  s e q u e n c e  *  e f f e c t i v e  t r a n s i t i o n s  *  g o o d  
p a c e  *  h i g h  p o i n t  *  r e s o l u t i o n
5 = o r g a n i z a t i o n  h i g h l i g h t s  c e n t r a l  i d e a ;  o r d e r ,  s t r u c t u r e ,  p r e s e n t a t i o n  
c o m p e l l i n g  a n d  m o v e s  r e a d e r  t h r o u g h  t e x t .  A p p r o p r i a t e  f i t t i n g  d e t a i l s ,  
s t r o n g  o r g a n i z a t i o n  f l o w s  s o  r e a d e r  m ay n o t  b e  c o n s c i o u s  o f  o r g a n i z a t i o n a  1 
p a t t e r n s .
3  = r e a d e r  c a n  f o l l o w  t e x t ,  b u t  o v e r a l l  o r g a n i z a t i o n  m ay s o m e t im e s  b e  
i n e f f e c t i v e / t o o  o b v i o u s .  I n t r o / c o n c 1u s i o n  r e c o g n i z a b l e  b u t  w e l l  
d e v e l o p e d / c o n n e c t e d  t o  t e x t .  S om e d e t a i l  p la c e m e n t  m ay  l e a v e  r e a d e r  
c o n f u s e d .  I n c o n s i s t e n t  p a c e .  T r a n s i t i o n s  n o t  c o n s i s t e n t l y  e f f e c t i v e .
1 =  o r g a n i z a t i o n  d i s j o i n t e d ;  w r i t i n g  l a c k s  d i r e c t i o n .  N o c l e a r l y  
d e f i n a b l e  i n t r o / c o n c l u s i o n . W eak t r a n s i t i o n s .  G a p s  i n  t e x t ;  a w k w a rd  
p a c i n g .  L a c k  o f  o r g a n i z a t i o n  d i s t o r t s  m a in  p u r p o s e  o f  w r i t e r .
VOICE
p e r s o n  b e h in d  t h e  t e x t  *  r e a d e r < — > w r i t e r  *  i n v o l v e m e n t  *  a w a r e  o f  a u d ie n c e  
*  e x p r e s s i v e
5 = w r i t e r  s p e a k s  t o  r e a d e r ,  i s  i n v o l v e d  i n  t e x t ,  a n d  i s  w r i t i n g  t o  b e  
r e a d ;  p a p e r  i s  h o n e s t ;  l a n g u a g e  b r i n g s  l i f e  t o  t e x t .  R e a d e r  f e e l s  s e n s e  
o f  i n t e r a c t i o n  w i t h  w r i t e r .
3  = W r i t e r  n o t  f u l l y  i n v o l v e d  i n  t e x t ,  s o  t e x t  n o t  c o m p e l l i n g .  T o  a v o i d  
r i s k ,  w r i t e r  w r i t e s  w h a t  s h e  t h i n k s  r e a d e r  w a n t s .  W r i t i n g  h i d e s  r a t h e r  
t h a n  r e v e a l s  w r i t e r .
1 = d i s p a s s i o n a t e  w r i t e r ,  u n i n v o l v e d .  W r i t i n g ' s  s t i f f ,  m e c h a n i c a l .
W r i t i n g  c o m m u n ic a t e s  a t  a f u n c t i o n a l  l e v e l  w i t h o u t  i n v o l v i n g  r e a d e r ,  s o  
r e a d e r  f i n d s  i t  h a r d  t o  f o c u s  o n  t e x t .
WORD CHOICE
s t r o n g  v o c a b u l a r y  *  n a t u r a l  *  e n e r g e t i c  v e r b s  *  e f f e c t i v e  w o r d s / p h r a s e s  * 
s p e c i f i c  n o u n s  # m in i m a l  r e p e t i t i o n ,  s l a n g  ,
M
5 = W o rd s  a r e  a c c u r a t e / s p e c i f  i c , s e e m  j u s t  r i g h t  S t r o p -  ; .  r y ;
p o w e r f u l  v e r b s .  N a t u r a l  b u t  s t r i k i n g  v o c a b u l a r y .
3 =  O r d i n a r y  la n g u a g e  t o  c o m m u n ic a t e  m e s s a g e ;  f u n c t i o n a l  b u t  l a c k s  p u n c h .  
W r i t e r  o f t e n  s e t t l e s  f o r  w h a t  i s  h a n d y ;  im a g e s  m ay l a c k  d e t a i l .  C l i c h e s ,  
s 1 a n g  c o m m o n .
1 =  w o r d s  a r e  d u l l ,  a b s t r a c t  o r  m ay n o t  f i t  t e x t .  F u z z y  im a g e s .  W eak 
v e r b s  d o m in a t e d  b y  i s ,  am m e r e , e t c .
FLUENCY
r h y t h m i c  p a t t e r n s  *  n a t u r a l  *  e a s y  t o  r e a d  a lo u d  *  v a r i e t y
5 = s e n t e n c e  s t r u c t u r e  h e l p s  s h o w  h ow  i d e a s  r e l a t e  a n d  r e f l e c t  c o m b i n a t i o n  
o f  p o w e r  a n d  g r a c e .  V a r i e t y  o f  s e n t e n c e  l e n g t h  a n d  s t r u c t u r e .  A n y  d i a l o g  
s o u n d s  n a t u r a l .
3  = C o n n e c t i o n s  b e tw e e n  s e n  f e n c e s / p h r a s e s  l e s s  f l u i d .  G o o d  c o n t r o l  o f  
s i m p l e  s e n t e n c e s ,  b u t  c o m p le x  s e n t e n c e  c o n t r o l  r e m a in s  v a r i a b l e .  F o r  t h e  
m o s t  p a r t ,  p a t t e r n  t o  1 e n g t h / s t r u e t u r e  o f  s e n t e n c e s .  S om e f o r c e d  d i a l o g .  
F u n c t i o n a l  s e n t e n c e s ,  b u t  l a c k  e n e r g y .
1 = D i f f i c u l t  t o  r e a d  a 1o u d / f o 1 1 o w . C h o p p y  s e n t e n c e s ,  f r e q u e n t  n o n ­
s t a n d a r d  s y n t a x  o b s c u r e s  m e a n in g .  S e n t e n c e  p a t t e r n s  p r e s e n t  m o n o to n o u s  
r h y t h m s  ( s - v  o r  s - v - d o )  N o t  i n v i t i n g  t o  e x p r e s s i v e  o r a l  r e a d i n g .
CONVENTION
s p e l l i n g  *  g ra m m a r  *  P u n c t u a t i o n  *  c a p i t a l i z a t i o n  *  p a r a g r a p h i n g
5 =  fe w  m in o r  e r r o r s  ; e f f e c t i v e  u s e  o f  c o n v e n t i o n s .  S p e l l i n g  g e n e r a l l y  
c o r r e c t .  O n ly  l i g h t  e d i t  n e e d e d  f o r  p u b l i c a t i o n .  W r i t e r  m ay  m a n i p u l a t e  
c o n v e n t i o n s  f o r  s t y l i s t i c  e f f e c t .  S m o o th  p u n c t u a t i o n  l e a d s  r e a d e r  t h r o u g h  
t e x t .  P a r a g r a p h i n g  r e i n f o r c e s  s t r u e t u r e / o r g a n i z a t i o n .
3 = E r r o r s  i n  c o n v e n t i o n s  w h i l e  n o t  o v e r w h e lm i n g ,  i n t e r f e r e  w i t h
r e a d a b i l i t y .  I n c o n s i s t e n t  p a r a g r a p h i n g ; i n t e r n a l  p u n c t u a t i o n  i n c o r r e c t ;  
s p e l l i n g  c o r r e c t  o f  co m m on  w o r d s ;  i n c o n s i s t e n c y  i n  e r r o r s  ( m i s s p e l l i n g  
i n c o n s i s t e n t )  Som e r e f l e c t i o n  o f  h a s t y  e d i t i n g ,  a n d  m o re  e x t e n s i v e  e d i t i n g  
r e q u i r e d  t o  p o l i s h  t e x t  f o r  p u b l i c a t i o n .
1 = L i m i t e d  s k i l l  i n  c o n v e n t i o n s  u s a g e .  S e v e r i t y / f r e q u e n c y  o f  e r r o r
o v e r w h e lm s  r e a d e r s '  a b i l i t y  t o  f o c u s  o n  t e x t .  F r e q u e n t  s p e l l i n g  e r r o r s  
( n o t  n e c e s s a r i l y  p h o n e t i c ) .  I n c o n s i s t e n t / a b s e n t  p a r a g r a p h i n g . B a s i c  
p u n c t u a t i o n  o f t e n  o m i t t e d / i n c o r r e c t . E x t e n s i v e  e d i t i n g  n e e d e d  t o  p o l i s h  
f o r  p u b l i c a t i o n .
Paper
Writing Process Statement
The statement that appears below includes a description of the writing process. It will clarify the 
inclusion in a portfolio of pieces in various stages of completion. It can be stapled to the inside front 
cover o f a portfolio devoted to language arts or placed at the front of the writing section of a more 
general portfolio.
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W ritten Language Inven
Fluent Writer (Side 1)
. . observed 
; ginning 
secure
Name: Date of Birth:
WRITING PROCESS
Grade/Date Anecdotal Notes
Self-selects topics
Fully developed beginning, middle, end
Reads for information to include in writing
Develops writing topic with details
Summarizes information in own words
Writes within all domains: 
narrative/descriptive 
informative/expository
Understands his/her own writing process
Writing is meaningful and enjoyable
Prewriting or rehearsal strategies
Takes notes, makes lists
Collaborates, talks
Uses clustering, mapping
Uses outlines
Rough draft
Writes for a purpose and audience
Willing to take risks
Uses a word processor
Revising
Initiates revision
Willingly shares writing
Gives and receives advice
Editing
Self-initiates editing
Uses editing conventions
Publishing
Sees self as an author
Shares finished piece
4
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Fluent Writer (Side 2)
r; - -
Key
N-Not observed
B-Beginning
S-Secure
Name:
PUNCTUATION/CAPITALIZATION
Grade/Date
Uses ending punctuation (. ? !)
Uses commas
Uses quotation marks
Uses appropriate capitalization
GRAMMAR
Anecdotal Notes
Uses verb tense agreement throughout 
writing
Uses subject/predicate agreement
Uses paragraphs
Varies sentence beginnings
Uses figures of speech
SPELLING
Marks approximations for checking later
Spells a large collection of words 
automatically
Uses resources to check spelling
Creative _reaching Press Portfolio Assassment
GUIDE1,luEf FOP. WRITING SESSIONS:
1 . EMPHASIZE THE PROCESS, NOT THE PRODUCT. CHILDREN BECOME 
DISCOURAGED IF WRITING EFFORTS ARE RETURNED COVERED WITH RED 
MARKS INDICATING ERRORS.
2 . CREATE. AN ATMOSPHERE IN WHICH CHILDREN WILL FEEL FREE TO 
EXPRESS THEMSELVES OPENLY.
3 . ALLOW TIME FOR CHILDREN TO READ THEIR WORK ALOUD.
4 . BE PATIENT WITH CHILDREN WHO ARE SLOW IN STARTING.
5 . ALLOW ANONYMITY IN CHILDREN’ S FIRST WRITING EFFORTS IF THEY AR 
RELUCTANT TO WRITE.
6 . DO NOT EXPECT THE SAME WRITING STYLE OR PATTERN FROM EACH 
CHILD, OR JUDGE A CHILD'S WRITING BY PRESENT EXPECTATIONS.
7 . HELP CHILDREN DEVELOP A SENSE OF AUDIENCE AS THEY WRITE BY 
HAVING THEM SHARE PAPERS WITH EACH OTHER.
8 . ALLOW OPEN-ENDED TOPICS TO GIVE STUDENTS THE LATITUDE TO CREAT1 
AND EXPERIMENT.
9 . PROVIDE A VARIETY OF WRITING ACTIVITIES DESIGNED TO STIMULATE 
IMAGINATION AND CREATIVITY WHILE DEVELOPING READING AND * 
THINKING SKILLS.
1 0 . USE THE STUDENTS' WRITING AS A TOOL FOR DIAGNOSING THEIR NEEDS 
IN COMMUNICATION SKILLS.
1 1 . WRITE1 PRACTICE WHAT YOU TEACH YOUR STUDENTS
-------------------------- ;----------------------  3,10
B e g i n n i n g '
Students m ay appear to be a t beginning s tages fo r  a number offdifferent
reasons: they m ay be emerging Learners or learners who are only partially
engaged w ith the classroom  community tn this activity. They have ye t to
realize their ffull potential; they m ay not be aw are  off or engage w ith their
potential. These portfolios exhibit:
• Some or very little versatility, little risk-taking in trying out new forms, a  preference 
for routine task s over exploration.
- • Detachm ent from the portfolio process.
• Unidimensional self-evaluations: either global statem ents or focusing on one 
aspect of the work.
• Individual pieces reflect inexperience with written organization, standard English 
conventions, and/or written development of ideas. Their message may be distorted 
due to surface-feature errors.
• Responses include brief restatement of an incident and little evidence of personal 
stance or involvement.
• Limited interest in or use of reading and writing beyond classroom requirements.
• On-going goals and goal-setting processes are either global or sketchy.
• Improvement: few shifts apparent.
• Problem-solving processes reflect few resources, disengagement, lack of confidence, 
and/or lack of motivation.
• Limited use of resources such as sharing or peer input.
I n t e r m e d i a t e
Developing learner exhibits strengths and independence in selected areas 
and potential yet to be realized in others. These portfolios exhibit:
• Expanding versatility.
• A reasonable effort to complete the portfolio with some attention to detail, 
organization, and overall aesthetics.
• Self-evaluations which may be multidimensional but lack specific details and/or 
breadth.
• Individual pieces that falter on more than one feature. For example, papers may 
meander from the topic at times or there may be significant spelling or 
punctuation errors. The pieces in the portfolio falter in development, structure, 
and/or sophistication of ideas without distorting the central message.
• Responses include comments about important Incidents, but their focus is narrow 
and has little development.
• Some interest in using reading and writing beyond assignments in classroom.
• Goal setting occurs, but is restricted or does not grow or shift across time.
• Depends on repetitive use of strategies for problem-solving.
• May use resources and support in a rote fashion.
A d v a n c e d .
More fu lly  engaged, independent learner. These portfolios exhibit:
• Versatility in the variety of forms chosen.
• Clear organization of contents.
• Multidimensional self-evaluations that include reflections about a wide variety of 
observed traits: process, text features, surface features, voice, word choice, 
audience awareness, perspective, and purpose.
• Individual pieces which: have a strong voice, stay on topic, are well-organized, have 
well-formed sentences, and demonstrate effective word choice.
• Reponses represent strong engagement and understanding of story elements; 
key Issues are discussed.
• Uses reading and writing for many different reasons. Motivated to go beyond class 
as slgnments.
• Goal-setting Is expansive and shifts in relevant ways across time.
• Problem-solving involves using various resources tn expansive and meaningful 
ways.
• Flexible use of resources and support.
this is a blank copy of the same form that was demonstrated pages 
used for keeping your own conference records.
an
■led and
<
♦ ga> ♦ o>  ♦ ♦ ©> ♦ ©> -• !?...> » £•> «• ♦♦ ♦
0 Student Conference Record for Writing
♦ Date: ____ ________________________________________________________  ♦
|§) Student's N am e:_________________________________________________________0
♦ What is the title of the piece you are working on now? ♦
0 ----------------------------------------------------------  0
« What kind of piece Is it? (story, poem, essay, report, etc.) ♦
0 ----------------------------------------- ’---------------  0
♦ How far have you gotten In the writing process? (rough draft, self-editing, peer ,
editing, polishing)
0 __________________________________________________________________ 0
What do you plan to do next with this piece?
0  ___________________________________________________________  0
♦ ♦
0  What do you like best about this piece? 0
♦ ♦
0 __________________________________  0
♦ Is there anything you would like to change on this piece? ♦
0 ---------------------------------------------------  0
♦ ___________________________________ _ _ ♦
(gj Teacher Comments: _____________________________________________________  |g)
♦ ----------------------------------- - ---------- - ---♦
0 ---------------------------------------------------  0
♦ ---------------------------------------------------  ♦
• <0 )  * <Si) • <Bj) « <Si) ♦ <® ♦ <B3 ♦ ♦ <B») ♦ <Q ♦
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P O R T F O L IO  EVALU A TION
RATING
4=exce11ent
3=good
2 = f a i r
C R IT E R IA
♦contains all required elements
♦inclass essay meets requirements of original 
assignment; reflects substantial revision; all 
drafts, comment sheets included: evidence of 
peer editing; solid control over essay
characteristics; selection of the piece reflects 
careful consideration vs convenience.
♦formal essay reflects control over essay 
characteristics; illustrates substantial revision 
and peer editing.
♦self-evaluation reflects time, thought, 
commitment in providing examples and explanation. 
More reflective than weekly self-evaluations. All 
weekly and essay self-evaluations are attached.
♦ the revised summary meets assignment requirement —  
MLA, 50-75 words, present tense objective, 
author’s thesis + main points, typed. Non-action 
verbs eliminated. Edited draft attached.
♦clearly reflects readiness for freshman 
compos i t i on
♦contains all required elements
♦inciass essay meets requirements of original 
assignment; reflects revision; all drafts and 
comment sheet included; evidence of peer editing; 
adequate control over essay characteristics; 
selection reflects consideration vs convenience.
♦formal essay reflects control over essay 
characteristics; reflects revision and peer 
editing; meets requirements of assignment.
♦self-evaluation reflects time, thought and 
commitment; more detailed than weekly 
evaluations; missing a couple weekly/essay self- 
eva 1 .
♦revised summary meets assignment requirements; 
edited draft attached.
♦prepared for the next level of writing
♦missing some secondary evidence {early 
drafts/weekly evals)
♦inclass essay meets most of the original 
requirements; weak revision and evidence of peer 
editing; problems with control over essay
♦formal essay reflects some problems in control of 
the essay; attention to revision and/or peer 
editing weak. Requirements of assignment not met 
sol idly.
♦self-evaluation completed although sense of 
commitment and thought weak/missing several 
weekly self-evaluations.
♦the revised summary reflects revision yet does not 
reach criteria established for the assignment.
♦can move to the next writing level
PORTFOLIO
The portfolio is your opportunity to display what you have 
learned, practiced, and what you can do now that you have reached 
the end of the term. Your portfolio is an important element 
towards your final grade; so plan, prepare, and present your work 
carefully, thoroughly, and thoughtfully.
Incomplete and/or late portfolios will NOT be accepted for 
evaluat ion.
A complete portfolio MUST be presented in a folder (do NOT submit 
your course notebook/materials not identified as necessary for 
your portfolio) The portfolio MUST include the following:
1) An informal essay: Select one of your inclass, one page 
essays, and substantially revise it (that’s MORE than neatly 
recopying and fixing spelling!) When you revise, you still must 
follow the original instructions for the paper (one page, thesis, 
etc.). When you place the revised draft in your portfolio, also 
include ALL drafts and comment sheets and the original essay.
The revised essay may be hand written but MUST be on standard 
paper (8 1/2 x 11) in black ink. Additionally, attach a note to 
the essay and explain why you selected this one for your 
portfolio.
2) A formal essay: You may substantially revise one of the
following: the narrative, the process, OR the argumentative
essay. . The essay you include in your portfolio MUST have a 
thesis, a sense of purpose (the reader should be learning, seeing 
something) and be about 500 words.
3) A completed self-evaluation: Take time and thought as 
you complete this. The more you can explain/show (specific 
examples) the stronger your portfolio presentation, (fill-in the 
blank type responses are NOT very strong. I don’t want to 
prescribe length, so I will describe: I’ve seen completed self- 
evaluations that cover four+ pages). Attach essay self- 
evaluations and your weekly self-evaluations to this last 
evaluat ion.
4) A revised draft of your summary: Attach the earlier, 
edited draft, peer edits and evaluation(s) to your revised draft.
YOUR PORTFOLIO IS DUE BY THE END OF YOUR SCHEDULED FINAL EXAM 
PERIOD.
Portfolio W
riting C
onference
Fluent deader Inventory , ■ ..;i observedt j Tecinning
l .'-Secure
Name: Date of Birth:
FLUENT READER BEHAVIORS
Grade/Date Anecdotal Notes
Integrates strategies automatically 
and cross-checks cueing systems
Uses strategies flexibly for familiar 
and unfamiliar text
Has a large sight word vocabulary
Moves from reading aloud to 
reading silently
Chooses appropriate books for 
own purposes
Reads a series of books written by a 
favorite author
Reads short chapter books with the 
support of pictures
Reads chapter books for longer 
periods of time
Responses show reflection from 
different points of view
Reads books to pursue particular 
interests
Reads informational books but still 
needs support with expository text
Realizes that different texts demand 
different strategies
Is capable of reading different kinds 
of text across the curriculum
Reads a variety of sources to 
independently research a topic
Has developed a personal taste for 
fiction and/or nonfiction books
Creative Teaching Pres3 Portfolio Assessment 1-
Teacher Checklist for Students’ Ability tc R* n Story
Student’s Name -----------------------------------------D a te -------------------  Grade --------
Title and Author of Book-------------------------------------------------------------------------------
Minimum Moderate Extensive
1. Includes information directly in 
the text.
2. Includes inferred information in 
the text.
3. Includes what is most important.
4. Includes a summary or a 
generalization.
5. Includes connections to the 
reader’s life.
6. Includes an attachment to 
reading (likes or dislikes).
7. Recognizes the author’s 
organization and audience.
•
8. Asks additional questions.
" r»> X**
*  v  >
Review of Portfolio Reading Materials 
Intermediate Level
Student's Nam e _______________________________
Teacher's N a m e --------------------------------------------------
H
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 m
al
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ed
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D a te -------------------------------------------G r a d e -------------------------------S c h o o l_____________________ ________
1 = Limited 2 = Below expectation 3 = Average 4 = Above expectation 5 = Outstanding
Assessment 2 3 4 5 Teacher Comments
Amount of reading
Reads a variety of topics
Reads a variety of genres 
(i e.. stories, poems, reports)
Reads during free time
Reads outside of school
Attitudes toward reading
Talks about favorite books and stories
Completes reading self-assessments
Reacts to what has been read
Reading interests
Makes use of reading ideas in writing
Shares book/story interests with others
Is developing reading preferences
Reading ability
Relates reading to background
Shows an appreciation for new ideas
Shows confidence as a reader
Summary Assessment
Assessment
For This Review Since Last Review
Outstanding Average Limited Improving About
The Same
Seems
Poorer
Amount of 
reading
Attitudes toward 
reading
Reading growth
Pev:'-’ ’ •; of Portfolio Writing Materials 
t '°rm ediate Level
Student s N a m e ________
Teacher $ N a m e ___________.______________________________________
Date -------------------------------------- G ra d e ______ _________  School _____
1 = Limited 2 = Below expectation 3 Average 4 = Above expectation 5 = Outstanding
Assessment 1 2 3 4 5 Teacher Comments
Amount of writing
Writes on a variety of topics
Writes in a variety of genres 
(i e.. stories, poems, reports)
Revises work
Shows awareness of audience
Organization ot writing
Sticks to topic
Shows good planning
Sentences/Vocabulary
Uses varied and appropriate word 
choice f
Uses varied sentence types
Mechanics
Spells correctly
Shows correct usage
Punctuates correctly
Constructs sentences correctly •
Summary Assessment
Assessment
For This Review Since Last Review
Outstanding Average Limited Improving About
The Same
Seems
Poorer
Amount of 
writing
Attitudes toward 
writing
Quality of writing (
413 Reading Samples {reading in English and/or other co
to include reading aloud and reading silently
Oates
Title or book/text (fiction or 
information)
Known/unknown text
Sampling procedure used:
informal assessment/running 
record/miscue analysis
Overall impression of the 
child's reading:
•  confidence and degree of 
independence
•  involvement in the book/ 
text
•  the way in which the child 
read the text aloud
Strategies the child used 
when reading aloud:
•  drawing on previous 
experience to make sense 
of the book/text
•  playing at reading
• using book language
• reading the pictures 
» focusing on print
(directionality,
1:1 correspondence, 
recognition of certain words,
•  using semantic/syntactic/ 
grapho-phonic cues
•  predicting
•  self-correcting
•  using several strategies or 
over-dependent on one
Child's response to the 
book/text:
•  personal response
•  critical response 
(understanding, 
evaluating, appreciating 
wider meanings)
What this sample shows 
about the child's 
development as a reader.
Experiences/support 
needed to further 
development.
* Earlv ind - that the child is mnt/inn into re—»■'<'O

SUGGESTIONS FOR SETTING PURPOSES
FOR READING
The m ethod you s e l e c t  s h o u ld  be b a sed  upon you a n a l y s i s  o f  a s t o r y ' s  
c h a r a c t e r i s t i c s ,  s t u d e n t  n e e d s ,  and s t u d e n t  c a p a b i l i t i e s .
1 . P r e s e n t  s t u d e n t s  w ith  a s t o r y  or s e l e c t i o n  t i t l e  and have them  
p r e d i c t  w hat th e  s t o r y  w i l l  t e l l .
2 . P r e s e n t  s t u d e n t s  w ith  a few  key w ords from th e  s t o r y  and have  
them p r e d i c t  w hat th e  s t o r y  w i l l  b e .
3 . P r e s e n t  s t u d e n t s  w ith  a few  key s e n t e n c e s  from  th e  s t o r y  and 
h a v e  them p r e d ic t  th e  c o n t e x t  and w hat th e  s t o r y  w i l l  t e l l .
4 . P r e s e n t  s t u d e n t s  w ith  a few  key b u t  in c o m p le te  s e n t e n c e s ,  and 
h a v e  them  p r e d ic t  th e  c o m p le t io n  and w hat th e  s t o r y  w i l l  b e .
5 . P r e s e n t  s t u d e n t s  w ith  s e t t i n g ,  p l a c e ,  t im e ,  and c h a r a c t e r s  and  
h ave  them  p r e d i c t  e v e n t s  o f  th e  s t o r y ,  o r  v i c e - v e r s a .
6 . P r e s e n t s  s t u d e n t s  in  random o r d e r  e i t h e r  p i c t u r e s  d e p ic t i n g  th e  
e v e n t s ,  s e n t e n c e s  d e s c r ib i n g  th e  e v e n t s ,  o r  a c o m b in a tio n  o f  
th e  tw o . Have s t u d e n t s  p r e d ic t  th e  o r d e r  o f  e v e n t s .
7 . P r e s e n t  s t u d e n t s  a l i s t  o f  c a u s e s  and a l i s t  o f  e f f e c t s  and  
h a v e  them s u g g e s t  th e  r i g h t  s e q u e n c e .
8 . Have s t u d e n t s  rea d  v a r y in g  p o r t io n s  o f  th e  t e x t  m a t e r ia l  and 
p r e d i c t  o u tc o m e s .
9 . Have s t u d e n t s  rea d  w ith e r  th e  in t r o d u c t o r y  p a r a g r a p h , th e  
m id d le  s e c t i o n ,  th e  l a s t  p a r a g r a p h , o r  a c o m b in a t io n  and  
p r e d i c t  th e  s t o r y  c o n t e x t .
1 0 . Have s t u d e n t s  s tu d y  p i c t u r e ( s )  and p r e d i c t  s t o r y  c o n t e n t .
1 1 . P r e s e n t  s t u d e n t s  w ith  an in c o m p le te  p i c t u r e  and have them  
p r e d i c t  e i t h e r  i t s  c o m p le t io n  o r  th e  s t o r y  t h a t  a c c o m p a n ie s  i t .
1 2 . Have s t u d e n t s  p r e d i c t  a s  many d i f f e r e n t  e v e n t s  a s  th e y  ca n  
w h ich  may p r e c e d e ,  o c c u r  s im u l t a n e o u s ly ,  o r  f o l l o w  th e  a c t io n  
d e p ic t e d  in  e i t h e r  a p i c t u r e  or  a p a r a g r a p h .
1 3 . P r e s e n t  th e  s t u d e n t s  a p i c t u r e ,  t i t l e ,  o r  seg m en t o f  a t e x t ,  or  
a c o m b in a t io n  o f  t h e s e ,  and h a v e  th e  s t u d e n t s  g e n e r a t e  a s  many 
d i f f e r e n t  q u e s t io n s  a s  p o s s i b l e  t h a t  h ave  n o t  y e t  b een  
a n sw ered  in  th e  t e x t .
1 4 . P r e s e n t  th e  s t u d e n t s  a s t o r y  d e p ic t e d  in  c a r t o o n  fra m es and 
h a v e  th e  s t u d e n t s  c o m p le te  th e  c a p t i o n s .
1 5 . P r e s e n t  c a r t o o n  fram e c a p t io n s  t o  th e  s t u d e n t s  and h ave them  
p r e d i c t  th e  c a r t o o n  fr a m e s .
1 6 .
1 7 .
1 8 .
1 9 .
2 0 .
m s t o r v  and h a v e  them p r e d i c t  th e  p ic t u r e  P r e s e n t  th e  s t u d e n t s  a s t o r y  
t h a t  accom pany i t .
.u che i n t r o d u c t i o n ,  o r  e n d in g  o f  th e  s t o r y  andD e le t e  th e  m id d le , t h e  in t r o a  r e p la C e m e n t. 
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s t u d e n t s  p r e d i c t  th e  ^ i c t * b i h t y .
th e  o p t io n s  m  o r d e r  or  Pc
. zirnuD o f  s t u d e n t s  rea d  th e  s e l e c t i o n .
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^ i o n s  or -no- answer.
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c h a r a c t e r s ,  th e  e v e n t s ,  or  th e  s e t t  g
s e l e c t i o n  t o  com pare t h e i r  c a t e g o r i
R° b e r t r ; J n ! e s e aAdJ p ? ; c t ' i c e “ d* nG u ld eCf “ t I ^ r o v ! n g e
.980, pp. 283-284."
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Examples c C ontent 
for Showcase Portfolio
Sample #1
2 Quick Writes 
2 Journal Entries
1 Complete Writing Process Package 
1 Peer Editing Response 
1 Reflection on Writing Process 
1 Reading Log 
1 Writing Log
Sample #2
1 Complete Writing Process Package from 
the first senool month, including peer 
editing and reflection
1 Complete Writing Process Package from 
the second school month, including 
peer editing and reflection
1 Reading Log 
1 Writing Log
Sample #3
5 Genre Samples:
Sample #4
4 Examples from the Writing Domains:
• Story
• Poem
• Descriptive Essay
• Evaluation Essay
• Biography
2 Reflections on Two of Above Pieces 
1 Response to Reading
• Evaluation
• Autobiographical Incident
• Observational Writing
• First-Hand Biography
• Problem Solution
• Report of Information
• Speculation about Causes
• Story
4 Reflections of Writing
\  /
Sample #5 Sample #6
1 Writing Sample from each
Thematic Unit:
• Animals
• Seasons
• Holidays
• Black Americans
• Careers
2 Quick Writes 
1 Reading Log 
1 Writing Log
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1 Reading Log
1 Writing Log
2 Journal Entries
2 Writing Samples from the beginning 
of the school year
2 Writing Samples from the middle 
of the school year
2 Writing Samples from the end 
of the school year
1 Reflection on Progress
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SAMPLE 8
Teacher Checklist for Students’ Attitude Toward Reading
Student’s N am e________________________Date ___________  Grade____
Criteria
1. Independently uses the classroom library.
2. Independently uses the school library.
3. Personally owns books and magazines at home.
4. Willingly shares with others any outside reading.
5. Talks to classmates about books and reading.
6. Seems to have one or more favorite authors.
7. Seeks out additional reading on subjects of personal interest.
8. Reads for enjoyment.
9. Will choose reading when there is a choice of activities. .
10. Seems to be able to apply ideas from reading to his/her life.
11. Takes part in the classroom book club.
12. Takes part in the book exchange club.
13. Parents report that he/she reads independently at home.
14. Is able to answer questions correctly about reading assignments.
15. Enjoys reading books of different genre.
Seldom Sometimes Often
Oct.
Feb.
May
Main Interest Favorite Author Favorite Book
Oct.
Feb.
May
Teacher’s Signature
SZaMPLE 10
Teacher Checklist for Students’ Ability to Retell a Story
Student’s N a m e___________ _________„___ Date _________  Grade ____
Title/Topic of Writing__________________________________________________
This piece of writing shows Midyear End of year
1. the choice of a broad topic.
2. the use of description, feelings, and 
dialogue to develop ideas and events.
3. the choice of an interesting title that 
includes the main idea.
4. a clear beginning, middle, and end that is 
developed chronologically.
5. an effort to divide long narratives into 
cohesive chapters.
6. a beginning that reflects classical literature.
7. the use of capital letters at the beginning of 
sentences and with names.
8. the use of invented spelling that reflects 
standard spelling patterns.
9. the use of correct spelling for at least 80- 
90% of the words.
10. little or no inclusion of mechanical errors 
that interfered with understanding.
•
Overall Score
Scores: 4 = most often; 3 = frequently; 2 = occasionally; 1 = never
Comments: __________________________________________________________
■
aaio
Showcase or Display Portfolio 
Statement
The statement that appears below describes the Showcase or Display Portfolio. Because this portfolio 
is assembled to meet criteria that have been decided upon by you and the student, its contents should be 
listed and described. This description will, of course, vary with the contents you have chosen. Some 
suggestions for content follow on page 50. This statement can be stapled to the inside front cover of the 
portfolio.
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Collection Portfolio Statem ent
The statement that appears below describes the Collection Portfolio so that parents and other visitc 
will have a general idea o f your purpose and of the student’s success. It can be stapled to the ins id 
front cover o f the portfolio.
The C ollection P ortfo lio
The pieces collected in this portfolio are representative samples of the 
ongoing work of this student in this classroom. Each piece has some 
significance in some area of the curriculum. The pieces are not in any 
particular order, but they are dated so that progress can be observed 
when they are put in chronological order.
The papers you will find here will fall into these and other categories:
writing samples 
(j^> journal entries 
peg* reading responses and checklists
problems and solutions in math 
Cg=> reports in social studies
records of science investigations 
!£§=> important tests
If you would like to know more about a particular piece, please ask 
either the student or the teacher. We would apppreciate your positive 
remarks about the work you observe.
Teach er S tud en t
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Student PortfoHc Summary
School Y ear Student’s N a m e
Date/Grade Summary
Pc 'olio Assessment Creative Teaching Press
Conference Record
Name____________________________________________ Date_______________________
Reading/
Writing Observations Instructional Need/Goal
-
Creative Teaching Press Portfolio Assessment
530Directions: A checklist such as this should be given to the students 
at the beginning of the year so that they understand what is expected 
of them. Then, the same checklist should be used at the end of the 
year as part of the portfolio’s evaluation process.
Portfolio Checklist
(For Language Arts Class Only)
Name _________________________________________  Date ____________
By the end of the year, your portfolio must contain the original copies 
of the following items.
______  Student Assessment Letter(s)
(You can have your students write one per quarter or just one at the 
end of the year to accompany the final evaluation of the portfolio.)
This letter, directed to the reader of the portfolio, explains the 
rationale for the selection of the works and a self-assessment of 
the works.
______  Reading Log and Book Reviews
(The number of book reviews will depend on the grade level.)
The reading log should be assessed on not only how many books a 
student read but also on the student's development as a reader— 
based on the books that were chosen.
______  Reading Attitude Survey
(One should be completed at the beginning of the year and then 
compared to the same survey given at the end of the year.)
You may want to conduct the end-of-the-year survey orally so that 
you can better explore any change in attitude over the year.
______  Writing Samples
(The number should be determined by grade level and ability.)
You can specify certain samples that you want included—such as a 
persuasive essay, a short story, a poem, and a short report. However, 
you also should let your students include several pieces of which they 
are most proud.
, ■ . . . . ~ ■, . . . .
<331
.' AMPLE 5
Directions: A* ;r. u jc.nning of the yeai, let the members of your class 
brainstorm a list of the th ings they would like to learn during the year. 
Then have each student select frfim the list all the items he/she would 
like to include on in ji vioua! lists. Each list should then be placed in each 
student’s portfolio until the spring. At that time you should have individual 
conferences with your students to discuss the items they selected and 
any specific signs of growth in those areas. After their conferences, the 
students should fill in the second section of this sheet.
Student Self-Reflection Activity Sheet
Name _________________________________________  Grade ____________
Today’s date ____________
These are some things I would like to learn this year.
Today’s date ____________
These are some things I have learned this year.

A 3 3
_ .tefeuin$anu witting: diary ui ooservanons
[reading and writing in English and/or other community languages)
Date Reading
Record observations of the child's development as a reader (including wider experiences of story) across a 
range of contexts.
Writing
Record observations of the child's development as a writer (including stories dictated by the child, across a 
range of contexts.
Letter to the Principal
Vrite your own personal letter or use this one to introduce your principal to portfolio assessment in 
our classroom.
I
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Articles and Papers 
about Portfolios
Athanases, S. Dolan, J ., Dillon, D. (1989). Problems In the assessm ent 
o f teacher portfolios o f integrated language arts instruction. Paper pre­
sented at American Educational Research Association Annual Meeting, 
San Francisco, CA.
The authors describe the Stanford Teacher Assessment project, which 
Incorporates the use of teacher portfolio for teacher evaluation. The  
paper describes the procedures for developing and evaluating the 
portfolios of language arts teachers as well as the problems Involved.
Au, K. (1990). From tests to portfolios: Exploring assumptions about 
literacy assessment. Paper presented at the National Reading Confer­
ence, Miami, FL.
Comparisons are made across teachers who use portfolios and those 
who choose not to do so. She traces their assumptions and beliefs and 
how those views shifted for those who used portfolios.
Bingham, A. (1988). "Using writing folders to document student prog­
ress." InT. Newkirk and N. Atwell (Eds.), Understanding writing: Ways 
o f observing, learning, and teaching {2nd ed.}. pp. 216-225. Portsmouth, 
NH: Helnemann.
Suggesting that documenting progress Is the primary focus of writing 
folders. Bingham discusses how the folder can become an Important 
teaching tool, as well as a resource In parent education. Through a  
series of examples, she demonstrates how a  writing folder coupled with 
a teacher's notes can document student's growth and development over 
an academic year.
B randt R. (December, 1987/Januaiy, 1988). On assessm ent In the 
arts: A conversation with Howard Gardner. Educational Leadership, 45,
(4), 30-34.
Through the use of an Interview format. Harvard's Project Zero Is 
discussed with Howard Gardner. Gardner indicates that In assessing  
aesthetic growth three kinds of things are monitored: production, 
perception, and reflection. He stresses that in this program students  
learn by doing rather than imitating, as can be demonstrated through 
their portfolios, which are envisioned as a “data base," allowing 
students and teachers to see what has actually been accomplished.
Brown. N. (1987). Pivotal pieces. Portfolio, 1, (2), 9-13.
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Brown.avi: -aa!..rLss.:eciailstintnel tsburghlhiblie Schools Involved 
with Arts PROPEL, traces Ihcgrowthnfhisunderslandingofthe u scof 
portfolios ano of their significance in students' growth and develop 
nient. For hint portfolios have tx-come more than a collection of 
students' work; portfolios Involve students In the perception and 
reflection of their work. Using his students' own pieces, he cites the 
significance of the students' preliminary sketches, or "pivotal pieces," 
in their understanding of their own growth and development.
Brow n. N. (1989) Portfolio review: Pivots, com pan ion s an d  footprints  
Portfolio. 1. (4) 8 11.
Brown, an Arts PROPEL art teacher, discusses learning as a dcvelop- 
mcn Lal process Involving students in finding their own answers to their 
strengths, weaknesses, and improvements and necessitating the use of 
portfolios He reflects on several Important components of this 
process— the ongoing portfolio review, the use of "pivotal pieces" to 
provide new Insight anti direction for students, the use of a "scries" or 
"companion pieces" to show the development of a set of Ideas, and the 
use of "footprints" or the ability to reexamine old ideas and trace 
learning and development.
Camp, R. (1990). Integrating testing, teaching and learning. Paper 
presented at the annual meeting of the International Reading Associa­
tion, Atlanta, GA.
Camp traces tire nature and role of portfolios in conjunction with 
describing the Arts PROPEL portfolio project and providing a  forum for 
comparing traditional assessment with portfolio assessm ent
Camp. R. (1990). Thinking together about portfolios.The Quarterly, 12. 
(2), 8-14. 27.
I n this article Camp, a researcher from the Educational Testing Service 
working with the Arts PROPEL project, presents a retrospective of the 
collaborative development ofPROPEL writing portfolios. She discusses 
the thinking that prompted the use of that portfolios, the development 
of the portfolios themselves, and the environment that fostered their 
growth. Camp also focuses on and discusses a key component of the 
Arts PROPEL classrooms, the series of activities and procedures that 
help students c reate portfolios and leads to an ongoing reflection of their 
work.
Carr, B. (1987, March). Portfolios. School Arts. 8 6 ,55-56.
A portfolio that provides a record of accomplishments and skills Is an 
essential requirement for those working in the visual arts. Carr provides 
suggestions for the creation and layout of a student's first portfolio.
Carter, M., &Tiemey, R. J . (1988). Reading and writing growth: Using 
portfolios in assessment. Paper presented at National Reading Confer­
ence, Tucson, AZ.
The authors describe the Impact of portfolios upon teachers and 
students in different classrooms. Specifically, they present the findings 
of a study that examines how teachers' awareness of students, teaching 
practices and students' views of themselves as readers and writers 
shifted in conjunction with thetr use of portfolios.
Chapman, L. H. (1978). Approaches to art In education. New York: 
Harcourt Brace Jovanovlch. 392-399.
Given the belief that evaluation should be an Integral part of the 
leamlng process. this section of the text di scu sscs iinportan t fac tors to 
be considered when evaluating a student Including methods ofobtaln- 
Ing records. Interpretation of the materials collected, and reporting that 
information to others.
Articles and Papers about Portfdnos
Collins. A. (1990). Portfolios for assessing student learning in science: 
Anew name for a familiar Idea? In A. B. Champagne. B.E. Lovttts. & B.E. 
Callinger.fEds.). Assessment In the service o f instruction. Washington. 
DC: American Association for the Advancement of Science.
Collins provides an overview of portfolios In terms of three Important 
features— the purpose, the context and the design, and suggests that 
these features will change in accordance with teachers' and students' 
needs. While suggesting that portfolios will differ from discipline to 
discipline, he provides excellent examples of how portfolios can be u sed 
across grade levels In the science classroom.
Educational Testing Service (1989). The student writer: An endangered 
species? Focus 23. Princeton, NJ: Education Testing Service.
This pamphlet contains brief but good summaries of writing as a 
process, writing portfolios, writing across the curriculum, and whole 
language Instruction. It evaluates and discusses the effectiveness of 
these processes using research that is short-term and that does not 
reflect a student-centered approach to either portfolios or assessm ent
Educational Testing Service (1990). Reading framework: 1992 National 
Assessm ent o f Educational Progress reading assessment consensus 
planning project.
This explores the shifts tn assessment in literacy and discusses the 
ramifications for future NAEP assessments. Among the proposals 
discussed and outlined is the Introduction of portfolio-based assess­
ment for reading. To this end. they describe the need for a study of 
actual classroom work tn reading.
Elbo w, P., & Belanoff, P. (1986). Portfolios as a substitute for proficiency 
examinations. College Composition and Communication, 37. (3), 336- 
339.
Believing that proficiency exams were not the way to document profi­
ciency with the writing process, the State University of New York at 
Stony Brook adopted the portfolio as the method of assessment for their 
required writing course. In this article Elbow and Belanoff describe the 
portfolio system as it worked for them In terms of its effect on students' 
writing, the roles developed between student and teacher, and the 
collaboration encouraged and developed among teachers.
Evans. K. & Vavrus, L. (1990). The role o f document captions in student 
portfolios as a link between teacher and student assessment. Paper 
presented a t National Reading Conference. Miami, FL.
The authors focus on the nature and role of teacher reflections via 
captions on documents included In student portfolios. Their findings 
suggest that such captions reveal the teacher's knowledge, and deci­
sion-making and serve as a vehicle for linking assessment to teaching.
Farr, R. & Lowe. K. (1990). Alternative assessm ent in language arts. 
Paper presented a t the National Symposium on Alternative Assessment, 
Indiana University, Bloomington, IN.
This paper discusses guidelines forassessment, the use of portfolios as  
a example of assessment that meets these objectives, and Issues 
(philosophical, political, Implementation) surrounding alternative 
assessment
Flood, J., &Lapp, D. (1989). Reporting reading progress: A comparison 
portfolio for parents. The Reading Teacher. 42. (7), 508-514.
Flood and Lapp describe the portfolio as a tool to be used In parent 
conferences to document student change across time. They suggest 
that a single score falls to report progress accurately. A portfolio should 
contain not only grades, norm, and criterion reference tests, but also
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Informal measures that provide examples of progress. They document 
how these Informal measures might be collected and suggest possible 
Interpretations for use with parents.
Galleher, D. (1987). Assessment In context: Toward a national writing 
project model. The Quarterly. 9. (3). 5-7.
Through a hypothetical situation Galleher documents many of the 
problems students face when statesattempt to implement large-scale 
assessment In writing without consulting those directly Involved In 
Instruction. He concludes by suggesting that portfolio assessment can  
offer a more valid measure of a student’s ability than the score from a 
single test, and he highlights the role of the National Writing Project In 
attempting to develop more appropriate large-scale assessment.
George, J . E. (1990) Portfolio assessment: Monitoring teacher change 
through video-tape. Paper presented at the National Reading Confer­
ence, Miami, FL.
This paper reports lire ways that teachers were able to use video-tapes 
In their portfolios to Implement strategies In micro-teaching simula­
tions and In their own classrooms.
Howard, K. (1990). Making the writing portfolio real. The Quarterly, 12
(2) , 4-7, 27.
As a member of the PROPEL writing team, a  collaborative project 
Involving Harvard’s Project Zero, the EducationalTestingServlce, and 
the teachers In the Pittsburgh Public Schools. Howard documents two 
years spent putting the PROPEL writing portfolio into practice with two 
eighth grade middle school classes. She identified a series of phases 
which students In her classes passed through as they created their 
portfolios, and in tills article she discusses the Impact of those phases 
on the students' development
Hunt. D. C. (1986, December). Preparing a portfolio. The Instrumental­
ist. 41. 30-38.
Hunt discusses how a professional portfolio can be an Invaluable asset 
during a Job Interview. In this capacity a portfolio can provide evidence 
of background and experience and can help document answers to 
questions. Hunt provides suggestions for materials to be included and 
discusses presentation of the portfolio during an Interview.
Johns. J . L. & VanLelrsburg. P. (1990). florf/blfo assessment: A  survey 
among professionals. Literacy research and reports. Northern Illinois 
University,
The authors report a  survey of 128 educators with regard to their views 
ofassessment.knowlcdgeof portfolios andconcem s regarding portfolio 
assessm ent At the time of the survey (June 1990) the majority of 
educators agreed with the assumptions underlying the portfolio con­
cept, but they knew very little about the use of portfolios. Those 
educators who had knowledge of portfolios expressed a concern with 
making decisions about which data documents might be Included.
Jongsma, K. S. (1989). Portfolio assessment. The Reading Teacher, 43
(3) , 264-5.
This Question and Answer column focuses on portfolio assessm ent  
with responses from researchers and teachers. In particular. Roger 
Farr's response is an excellent summary of some of the major Issues 
around the useofportfolios, e.g. guidelines, selection, conferences with 
students, and so forth.
Levi, R. (1990). Assessment and educational vision: Engaging learners 
and parents. Language Arts, 67 (3), 269-273.
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Using the work of his students. ;.nd tire words of the students'pa rents, 
Levi documents tiow portfolios invoivestudents, parents, and teachers 
as collaborators In the assessment process. He suggests that the 
portfolio, based on Gardner's contextual approach to assessment, 
provides a framework for learning, a tool for self-assessment, and a  
format for collaboration that can encourage students to reach their 
goals.
Mathews, J. K. (1990). From computer management to portfolio 
assessment. The Reading Teacher. 43 (6), 420 I,
As the Orange County, Florida, school district began to view reading 
and writing as dynamic interactive processes rather than a set of 
discrete skills, it became apparent that its assessment system must 
also change to reflect the nature of Instruction, In this article Mathews 
details the steps taken and challenges faced as the district begins to 
move Ils elementary schools to a portfolio approach to literacy assess­
ment
Mills, R. P. (December, 1989). Portfolios capture rich array of student 
performance. The School Administrator. 8-11.
As Vermont's Commissioner of Education. Mills provides an overview 
of Vermont's struggle to develop a statewide measure of educational 
performance. The article also previews the new approach developed by  
the state dial will use portfolios as well as standardized tests as tools 
for the assessment of student performance In writing and math. Mills 
reviews the procedures for completion as well as assessment of the 
portfolios and discusses the methods under consideration for public 
reporting of the results of the assessment process.
Murphy, S. (1990). Portfolio assessment: Models and variations in the 
United States. Paper presented at the annual meeting of the Interna­
tional Reading Association, Atlanta, GA
The author describes various portfolio approaches as a means of 
detailing Ihedimenslonsalong which they vary, and define the various 
approaches: Who makes the assessment decisions? What arc the 
pu rposes? Who sclec Is w hat goes In to the po rtfolio? What goes Into the 
portfolio? How much Is Included? What Is done with the portfolio? Who 
hears about the results? What provisions can be made for revising the 
portfolio?
Murphy, S. & Smith, M.A. (1990). Talking about portfolios. The Quar­
terly 12 (2).
Believing that portfolios can take many forms and that there Is no one 
right way to develop a portfolio, Murphy and Smith suggest that 
teachers' decisions regarding expectations of the portfolios will have a 
profound effect on the resulting format and Implementation. As ex­
amples they cite three schools In California that, as a result of different 
needs, established quite different portfolio projects. In one school 
teachers were interested In how students' writing changed with audi­
ence and purpose; In another teachers were attempting to Uc teaching 
practices to the motivation ofstude nt writers; and In the third portfolios 
were used to help assesscurrlculum and student growth. Murphy and 
Smith discuss the Individual programs and document Important 
lessons learned about the use and development of portfolios.
Ogle, D. (1990). Portfolio assessment: Monitoring teacher change through 
oral and written components. Paper presented at the National Reading 
Conference, Miami, FL.
This paper presents case studies of teachers Involved in developing 
portfolios In terms of their shifts In thinking and teaching practice and  
discusses the use of portfolios to these ends.
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Ohlhausen, M. M. &Ford, M. P. (1990). Portfolio assessment in teac : :. 
education: A tale o f two cities. Paper presented at the National Reading 
Conference, Miami, FL.
This study grew out ofourbellefby the authors (both teacher educators) 
that teachers enrolled In graduate courses and the students they teach 
must become responsible for their own leamlngand evaluation. To this 
end, they asked: In what ways would portfolio assessment In graduate 
literacy learning affect teachers and. In turn, these experiences alter the 
teaching and assessment practlcesof these teachers In their own class­
rooms?
Reif. L. (1990). Finding the value In evaluation: Self-assessment In a 
middle school classroom. Educational Leadership. 47 (6), 24-29.
Reif presents a portrait of how portfolios are used in her seventh and 
eighth grade middle school classes In Durham, New Hampshire, by  
highlighting the portfolio ofoneofhcr students. In her classes "portfo­
lios have become each student's story of who they are as readers and  
writers." Portfolios are a  collection of her students' best work and are 
used for evaluation by students and teachers. Reif also provides 
valuable suggestions for providing a supportive classroom environment 
that promotes the use of portfolios as a tool for assessment.
Roettger, D. &Vavrus. L. (1990). Evaluating a staffmodelforimplement­
ing student assessment portfolios. Paper presented a t National Reading 
Conference. Miami, FL.
Report findings from a project that involves a year-long staff develop­
ment and research effort In which teachers from selected school 
districts in Iowa Initiate the use of portfolios to assess student literacy 
learning.
Rynkofs. J.T . (1988). Send your writing folders home. InT. Newkirk and 
N. Atwell. (Eds.), Understanding writing: Ways of observing, learning, 
and teaching (2nd ed.,. pp. 236-224. Portsmouth. NH: Heinemann.
Rynkofs states that while the writing folder serves as an Important tool 
for document! ng students' growth In written literacy, parents will need 
help In understanding the development of a child's writing. He. there- 
fore, suggests that folders be sent home with a  form that discusses, 
using written narrative, four important components of the writing 
folder— "themes the child explored, focus of writing the child used, 
language and structures the child used, and the mechanics of writing 
the child learned."
Seidel, S. (1989). Even before portfolios...The activities and atmosphere 
of a  portfolio classroom. Portfolio. 1 (5) 6-11.
Seidel, a drama teacher with the Arts PROPEL project, discusses the six 
ways PROPEL researchers have Identified for teachers to bring students 
Into the assessment process, an essential component In the use of 
portfolios. Opportunities Include "providing anumberofwritingoppor- 
tunities Ina new genre. Investigating already accomplished work In the 
area, collaborating with peers, sharing work, assessment of one's own 
work, and revision." As Seidel suggests, these opportunities place the 
student In the center of the assessment process and encourage them to 
focus on their own learning.
Simmons, J . (1990). Portfolios as large-scale assessment. Language 
Arts. 67(3). 262-267.
Based on the work done by his research team in Durham, New 
Hampshire. Simmons discusses a  field-test of a  large-scale model of 
portfolio assessment Involving portfolios collected randomly to repre­
sent the district's entire fifth grade. The researchers compared papers 
from portfolios with holistically scored timed tests and found that.
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unlike aonc-shot test, portfolios produced profiles of student writers. 
They also found that while timed tests and portfolio assessments 
produced the same rank ordering of students, the portfolios more 
accurately represented the true abilities ofall students. A continuation 
of the work by the Seacoast Educational Services In the spring of 1990 
shou Id add additional lnstgh t to what Simmons suggests Is a successful 
combination oflarge-scale assessment with classroom practice.
Valencia. S. (1990). A portfolio approach to classroom reading assess­
ment: The whys, whats, and hows. The Reading Teacher. 43 (4), 338- 
340.
Based on the assumption that portfolios represent a philosophy that 
views assessment as an Important part of the learning process, this 
article highlights the research and instructional practices that make 
portfolios a viable form of assessm ent The article also suggests how a 
portfolio might be organized and Implemented In an instructional 
setting.
Vavrus, L. G. (1989). Portfolios as alternatives to traditional teacher 
assessment. Paper presented a t the annual meeting of the National 
Reading Conference, Austin, TX.
This paper reports on Stanford University's Teacher Assessment Pro­
ject's study of performance portfolios as a  method of teacher assess­
ment In elementary literacy Instruction. Based on concerns resulting 
from prior applications of portfolios for teacher assessment, the Project 
developed and piloted portfolios designed to document the dally prac­
tice of the teaching of reading and writing. Vavrus provides an  
Interesting discussion of the results of the study and suggests that 
portfolios can serve sis a viable component in a multifaceted assessment 
program.
Vavrus, L. (1990). Put portfolios to the te s t Instructor. 100 (1). 48-53.
Vavrus Introduces the concept of portfolios and outlines several Ideas 
for teachers to consider. Including selection ofwork to go Into portfolios, 
evaluation, and passing portfolios on to other teachers, however, the 
article neglects the Importance of developing portfolio processes In 
conjunction with students. The article does Include a side-bar Interview 
with Grant Wiggins.
Vavrus, L. G., Athanases, S„ Chin, E., Wolf, K., Sugarman, J ., & Calfee, 
R. (1988). Portfolio development handbook for.teachers o f elementary 
literacy. Technical Report L05, Teacher Assessment Project, Stanford 
University.
The authors describe the Stanford Teacher Assessment project In which 
portfolios are used as a  basis for documenting teaching practices and 
using this documentation to. evaluate teachers for certification pur­
poses.
Vavrus, L. G. & Collins, A. (1988) Portfolio documentation and assess­
ment center exercises: A marriage made for teacher assessment. Paper 
presented at the annual meeting of the American Educational Research 
Association, San Francisco, CA.
Having developed assessment center exercises and portfolio documen­
tation activities as alternative modes of performance-based assessment 
for teachers. Stanford University's Teacher Assessment Project Is 
Investigating what they term a  marriage between the two methods of 
assessment. In this paper the authors present their plans for a third 
alternative, the combination o f portfolios and assessment center exer­
cises. Vavrus and Collins document the plans as they Impact work In 
elementary literacy and high school biology and discuss the benefits of 
this combined approach.
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V avrus, L. G. & Calfee, R.C. (1988) A research strategy fo r  a ssessin g  
teachers o f  elem entary literacy: The promise o f  perform ance portfolios. 
P aper presented  a t  the an n u a l m eeting of the National Reading C onfer­
ence, Tuscon, AZ.
The authors review the development by Stanford University'sTcaehcr 
Assessment Project of a  literacy prototype pcrformance-lwsed assess­
ment for teachers. They provide an overview or the research and 
highlight tiic conceptual framework and development of the elementary 
literacy prototype. Also mentioned are several issues remaining to be 
addressed. Including the nature and use of performance portfolios as 
a viable method of assessing teacher performance.
Whittier, S. A. (1989). Portfolio reflections: Personalizing education with 
portfolios. Portfolio. 1 (4), 5-7.
I n this article Whittier, a vocal arts teacher Involved with Arts PROPEL, 
discusses her portfolio work with seventh graders and her realization 
that portfolios enable her to personalize herapproach to her students' 
learning.
Winner, E. & Rosenblatt. E. (1989). Tracking the effects of the portfolio 
process: What changes and when? Portfolio. 1 (5), 21-26.
Slating that a PROPEL portfolio Is a record of process rather than 
product. Winner and Rosenblatt discuss student reflections of their 
work, an important component of the portfolio, and cite the Importance 
o f focussing on how portfolios are used In the classroom rather than on 
their contents. Using the students' own words, they suggest that 
studen t growth and learning, as a result of the portfolio process, can be 
documented In termsof" reflection, Involvement In long-term projects, 
self-confidence, and visual awareness."
Wiser, B. & Dorsey. S. (1990). Alternative assessment In reading and 
writing: What we're doing and what we'd like to do In Columbus Public 
Schools. Paper presented at National Symposium on Alternative Assess­
m en t Bloomington. IN.
The authors describe the use of portfolios as an assessment tool being 
Implemented In Columbus Public Schools. Their proposal Includes the 
use of analytic scoring procedures to score selected representative 
writing pieces. Included in the paper is a discussion of other ongoing 
development and alternative assessment practices, (e.g., primary trait 
scoring procedures for open-ended responses to reading passages}.
Wolf, D. P. (April, 1989). Portfolio assessm ent Sampling student work. 
Educational Leadership, 46 (7), 35-39.
Given the lmportanceof a student's ability to learn how to think and self 
assess, an important goal of the Arts Propel project was to design ways 
ofevaluatlng a student's thinking across time that allowed the student 
to become Involved in the evaluation process. In this article Wolf 
discusses In greater detail the development of Propel portfolios as a tool 
wh ich accomplishes this goal. The article highlights the characteristics 
of portfolios that enable students to reflect on the process involved in 
the development ofa wide rangeofthelr own written work and discusses 
the Impact this form of evaluation has had on the teachers' ability to 
assess their students and themselves.
Wolf, D. P. (December, 1987/January, 1988). Opening up assessm ent 
Educational Leadership. 45. (4), 24-29.
Using the work done through Arts PROPEL. Wolf discusses the devel­
opment. by students and teachers of the arts, of holistic and qualitative 
modesofasscssm cnlofstudcnts' thinking processes, problem solving, 
and self-assessment abilities. She focuses on the tools of projects.
W*1*'
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portfolios, and reflective Interviews and discusses their ability to 
provide Information for students and teachers about students' develop­
ment and change across time. Wolf suggests thatwhat Is applicable to 
the arts will transfer to all academic areas.
Wolf, K. (1990). Student portfolios as a window on teacher knowledge o f 
literacy assessment and instruction. Paper presented at National Read­
ing Conference, Miami, FL.
This paper reports findings from an In-depth examination of student 
portfolios submitted by teachers as part of the Stanford Teacher 
Assessment Project. The student portfolios framed by the teacher's 
goals, explanations, and reflections provided evidence of the assess­
ment practices and their appropriateness as well as connections 
between assess mentand Instruction.
Wolf, K. (1990). A portfolio approach to assessing student progress in 
literacy. Paper presented at the National Reading Conference, Miami, 
FL.
This paper reports research on portfolio assessment In literacy and was 
pursued with two goals in mind: developing an approach to using  
portfolios and the influence on teachers' Instructional decisions and  
evaluations of their students. The portfolio assessment had two parts: 
studentwork (included In writing folders, Uteratlve logs, library check­
out cards) and teacher records (anecdotal records, observational check­
lists. surveys, test results, etc.). Over the course of the year, teachers' 
views o f students became more positive and their instruction more 
tailored to their students.
Zessoules, R. (1989). The dance marathon: learning over time. Portfolio. 
1 (5), 11-19.
Zessoules looks at the use of portfolios in Introductory choreography 
classes as a  tool not only to docu men t what students have learned but  
also to reveal the processes Involved as new skills are discovered. For 
students In the choreography classes portfolios have become a  w ay of 
building their own "history as learners,'  and as a  result assessment and 
learning are Integrated. Through examples of student choreographers, 
Zessoules provides a  concrete picture of the students' Interaction with 
their portfolios as they develop understanding of their own growth and  
development
CHAPTER V
SUMMARY AND RECOMMENDATIONS
Both reading and writing are dynamic, interactive processes, 
and it follows that they should be evaluated as such. Portfolio
assessment is an authentic measure of evaluation of student
performance in a reading/writing classroom because it is based on 
actual or real reading or writing that is derived from classroom 
assignments or student selection. Often, using the portfolio 
allows students freedom to choose what they want to read and write 
while providing flexibility as they get better at both, and in this 
way, provides a means of establishing ownership to students. 
Portfolios contain assessment information representing aspects of 
a student's development, have been shown to have a positive effect 
on students and teachers, and can be used in classrooms from pre­
kindergarten through college.
Naturally, the content of portfolios will vary with the level 
of the students and will depend on the types of assignments they 
are given in class. However, there are "generic" checklists, 
evaluations, and strategies that can be incorporated into the 
portfolio which are reflections of what goes on in a 
reading/writing classroom at the secondary level, particularly in 
a developmental class. It is to this end that the Handbook of 
Ideas was designed. The Handbook of Ideas provides specific ideas 
to build portfolios, ways of using students' work to assess growth, 
and reading and writing strategies that inform instruction.
247
To f a c i l i t a t e  im p le m e n ta t io n  o f  p o r t f o l i o  a s s e s s m e n t ,  t h e  
h an d b ook  was d iv id e d  i n t o  fo u r  s e c t i o n s :
1 . A t t i t u d i n a l  A w a ren ess
2 .  The W r it in g  Com ponent
3 . The R ea d in g  Com ponent
4 .  F or t h e  T ea ch er
RECOMMENDATIONS
The m a t e r ia l  i n  t h e  Handbook o f  I d e a s  i s  m eant t o  b e  a 
s p r in g b o a r d  f o r  t e a c h e r s  and s t u d e n t s  w is h in g  t o  u n d e r s ta n d  and  
im p lem en t p o r t f o l i o  a s s e s s m e n t .  S e v e r a l  s a m p le s —  i n t e r e s t  
s u r v e y s ,  w r i t i n g  c r i t e r i a  and e v a l u a t i o n s ,  r e a d in g  s t r a t e g i e s ,  f o r  
e x a m p le —  h a v e  b een  in c lu d e d  s o  t h a t  f l e x i b i l i t y  i s  i n c lu d e d .  The 
sa m p le s  a r e  m eant t o  b e  s t e p p in g  s t o n e s ,  and t h e r e f o r e ,  t e a c h e r s  
a r e  e n c o u r a g e d  t o  p e r s o n a l i z e  an y  o f  t h e  m a t e r ia l  f o r  u s e  i n  t h e i r
c l a s s r o o m s .
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